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Applications 222 

Language  Competence 245 

Community  Membership 277 

Strategies 300 

General  Outconnes 


General  outeomes  are  broad  statements  identifying  the  knowledge,  skills  and  attitudes  that  students  are 
expected  to  achieve  in  the  course  of  their  language  learning  experience.  Four  general  outcomes  serve  as 
the  foundation  for  the  program  of  studies. 
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Strategies 

Students  will  know  and  use  various 
strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

S-1  language  learning 
S-2  language  use 
S-3  cultural  learning 
S— 4 gcacial  Icai  uing 


Applications 

Students  will  use  Cree  in  a variety  of  community 
and  school  siniations  and  for  a vanety  of 
purposes. 

A-1  to  share  information 

to  express  emotions  and  personal  perspectives 
to  get  things  done 

to  form,  maintain  and  change  interpersonal 
relationships 

to  enhance  their  knowledge  of  the 
world  Language 

for  imaginative  purpo.ses  and  Competence 

personal  enjoyment 

Students  will  be  effective,  competent  and  ' 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihta  nehiya 
wewak. ) 

LC-1  attend  to  the  form  of  the  language 
LC-2  interpret  and  produce  oral  texts 
LC-3  interpret  and  produce  written  and 
visual  texts 

LC-4  apply  knowledge  of  the 
sociocultural  context 
LC-5  apply  knowledge  of  how  the 

language  is  organized,  structured 
and  sequenced 


Community  Membership 

Students  will  live  wdwelinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw 
(the  Creator*). 

CM-1  Mother  Earth* 

CM-2  others 
CM-3  themselves 


■ isiheikewina  poko  okiskinohamdkewak  ta  dpacihtdcik  (tdpiskdc  miydhkasikew'in)  ekw'a  Kihteyayak  la 
itdhcik.  (Some  of  the  activities,  such  as  smudging,  require  extreme  care,  caution  and  sensitivity  on  the  part  of  the 
Teachers  should  consult  Elders  in  their  local  community  regarding  traditional  practices.) 

—The  terms  “Mother  Earth”  and  “Creator”  are  identified  as  discretionary  terms  in  this  guide.  In  order  to  teach  the 
his  section,  communities  may  choose  to  use  these  terms  or  other  related  terms  acceptable  to  them;  e.g.,  nature,  the 
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Applications 


General  Outcome 

Cluster  Heading 

Students  will  use  Cree  in  a variety  of 

A-1  to  share 

community  and  school  situations  and 

information 

for  a variety  of  purposes. 

Strand  i A-1.1  share  factual  information 
Specific  : Students  will  be  able  to: 

Outcome  i a.  provide  information  on  several  aspects  of  a topic 


I'sAMPLiT^ACH^^^^  

• Students,  with  teacher  support,  create  nipeyakoskdn  masinahikan  6ma  (this  is  my  family)  books.  On 
each  page,  a family  member  is  described  and  pictures  are  included.  The  family  album  may  include 
extended  family  members  or  any  other  caregiver.  Students  must  include  all  their  family  members — 
mother,  father,  brothers  and  sisters;  e.g., 

- Ndhtdwiy  awa.  (This  is  my  father.) 

- Nikdwiy  awa.  (This  is  my  mother.) 

• The  students  develop  and  present  an  oral  autobiography.  They  include  elements  such  as  their  name, 
age,  home  community,  family  members  and  likes. 

- Niya  awa.  (This  is  me.) 

- Tdn'si  nitdtem'tik!  (Hello,  my  friends!) 

- nitisiyihkdson.  (My  name  is .) 

- ohci  niya.  ( I am  from .) 

- ndhtdwiy.  ( is  my  father.) 

- nikdwiy.  ( is  my  mother.) 

- niwit  ’sdnin.  ( I have brothers  and  sisters) 

- Nimiyweyihten  kd ydn.  (I  am  happy  to  be ing  to  you.) 

- Ninohte . (I  want  to .) 

- Ekosi  mdka.  (Goodbye  then.) 

• Students  interview  family  members  as  to  what  their  responsibilities  were  when  they  were  the  same 
age  as  the  students.  Students  write  short  paragraphs  and  share  them  with  the  class. 
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Strand 

A- 1.1  share  factual  information 

Specific 

Outcome 

Students  will  he  able  to: 

a.  provide  information  on  several  aspects  of  a topic 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• provide  information  on  several  aspects  of  a topic? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  provide  information  on  several  aspects  of  a topic  (sec 
sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  provide  information  on  several  aspects  of  a topic  (see  sample 
blackline  master  in  Appendix  E:  Observation  Checklist). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-2  to  express 
emotions  and 
personal 
perspectives 


Strand 


A-2.1 


share  ideas,  thoughts,  preferences 


Specific  ‘ Students  will  be  able  to: 

Outcome  a.  inquire  about  and  express  agreement  and  disagreement,  approval  and  disapproval 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 

• Show  students  a variety  of  pietures  depieting  different  activities.  Provide  the  Cree  words  for  the 
activities  and  have  students  repeat  the  new  words.  Ask  individual  students: 

Okiskinohamowdkew  (Teacher): 

- Kimiywehten  ci  dmisisi  ta  itohtaman?  (Do  you  enjoy  any  of  these  activities?) 

Students  answer  with  the  Cree  phrase  and  a new  vocabulary  word: 

- Nimiyweyihten  kd ydn.  (I  like  it  when  I am ing.) 

Okiskinohamowdkew  (Teacher): 

- Kiya  ekwa  kipeyakoskdn  ci  mdna  ki  kisih  nendwdw  mosopahkekinwa  ahpo  kitosehtdndwdw 
kdhkewak?  (Do  you  and  your  family  do  moose-hide  tanning  or  dry-meat  making?) 

- Ehd.  (Yes.) 

- Tdnima?  (Which  one?) 

Students  answer  using  this  phrase: 

- Nimiweyihtendn  kd ydhk.  (I  like  it  when  we  are ing.) 

e.g.,  pahkekinohke  (making  hides) 

kdhkewakohke  (making  dry  meat). 

• Students  work  in  small  groups  to  plan  and  agree  upon  a menu  for  a school  picnic  or  party.  As  they 
plan,  they  discuss  traditional  foods  and  the  foods  prepared  for  feasts. 

• Students  listen  to  a story  and  the  actions  that  take  place  in  it.  Afterward,  students  offer  comments  as 
to  which  action  is  preferred  and  why. 

• Students  share  ideas  on  a topic  while  in  a circle.  They  spend  time  reaching  a consensus  on  the  topic. 
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Strand 

A-2.1  share  ideas,  thoughts,  preferences 

Specific 

Outcome 

Students  will  he  able  to: 

a.  inquire  about  and  express  agreement  and  disagreement,  approval  and  disapproval 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

• inquire  about  and  express  agreement  and  disagreement,  approval  and  disapproval? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 

checklist  to  assess  if  students  are  able  to  inquire  about  and  express  agreement  and  disagreement,  approval 

and  disapproval  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Journals 

Students  reflect  on  their  experience  planning  a school  picnic  or  party  and  complete  the  following: 

- Nikiskinohamdkawin  anima  ispi nayistaw . (I  learned  that  when 

because .) 

- Mistahi  miywdsin  ta  tepeyimohk . (The  best  thing  about  expressing  agreement  is 

.) 

- Kikwdya  ohei  kwayask  kd  pikiskwdtamdn  nimdmitoneyihtamowina . (The  positive  factors 

that  helped  me  express  my  ideas  are .) 

- Kahkiyawiyak  ta  tepeyimot . (Making  decisions  by  consensus .) 
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Applications 

General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  A-2  to  express 

community  and  school  situations  and  emotions  and 

for  a variety  of  purposes.  personal 

perspectives 

strand  i A-2.2  share  emotions,  feelings 


Specific  i Students  will  be  able  to: 

Outcome  I a.  inquire  about  and  express  emotions  and  feelings  in  a variety  of  familiar  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Fluent  Cree-speaking  students  role-play  a visit  to  the  doctor  or  nurse  translating  for  grandparents. 
Students  generate  a list  of  vocabulary  words  to  be  used,  as  well  as  questions  and  answers  about  how 
their  grandparents  feel  emotionally  when  they  visit  the  doctor. 

• Lead  students  in  a brainstorm  activity  to  create  a list  of  vocabulary  relating  to  their  feelings  about 
nature  and  what  they  can  learn  from  nature. 

• Have  students  write  a poem  regarding  their  feelings  about  a family  member  or  friend.  Each  stanza  of 
the  poem  would  have  one  picture  to  represent  it.  Students  present  their  poems  in  small  groups.  The 
poems  are  then  displayed  in  the  classroom  or  school. 

• Students  create  a collage  using  articles  gathered  during  a nature  walk.  Use  this  opportunity  to  teach 
students  about  meskoc  miyo  itotakewin  (reciprocity).  Tobacco  is  left  behind  and  students  express 
their  feelings  and  emotions  about  their  respect  for  Mother  Earth.  * 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

• inquire  about  and  express  emotions  and  feelings  in  a variety  of  familiar  situations? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  inquire 
about  and  express  emotions  and  feelings  in  a variety  of  familiar  situations  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


★ discretionary  (see  further  details  on  p.  221) 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


A-3.1  guide  actions  of  others 
Students  will  he  able  to: 

a.  make  and  respond  to  suggestions  in  a variety  of  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Students  role-play  situations,  such  as  going  shopping  with  a friend.  In  their  assigned  role-play 
situation,  students  focus  on  either  making  suggestions  or  responding  to  suggestions.  They  may  use 
relevant  phrases,  such  as: 

- Kakihdtdweydn  oma (I  should  buy  this ) 

- osdm  wihtakitek.  (because  it  is  inexpensive.) 

- Ninitaweyihten . (I  want .)  [inanimate] 

- Ninitaweyimdw . (I  want .)  [animate] 

- Nitatdwdn ekwa . (I  buy and .) 

- Wihtakisiw  awa . (This is  inexpensive.)  [animate] 

- Wihtakihtew  oma . (This is  inexpensive.)  [inanimate] 

- Mistakisiw  awa . (This is  expensive.)  [animate] 

- Mistakihtew  awa . (This is  expensive.)  [inanimate] 

This  activity  will  teach  students  smart  shopping,  what  things  cost,  numbers  and  the  animacy  of  foods. 

• Students  are  placed  in  small  groups  of  four  to  six.  One  student  says  a word  or  phrase.  The  other 
students  are  silent  for  a short  period  of  time  and  then  share  what  the  word  or  phrase  made  them  think 
about.  This  continues  until  each  student  in  the  group  has  said  a word  or  phrase  and  the  rest  of  the 
group  has  had  a chance  to  respond. 
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Strand 

A-3.1  guide  actions  of  others 

Specific 

Outcome 

Students  will  be  able  to: 

a.  make  and  respond  to  suggestions  in  a variety  of  situations 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students; 

• make  and  respond  to  suggestions  in  a variety  of  situations? 

Checklist 

Discuss  criteria  with  students  before  they  prepare  their  role-plays.  Consider  developing  a checklist  that 
students  can  use  for  peer  and  self-assessment.  Criteria  might  include: 

- level  of  formality  is  appropriate  for  the  context 

- meaning  is  clear 

- appropriate  details  are  included  in  questions  and  answers 

- gestures  and  body  language  support  communication 

- pronunciation  and  intonation  are  generally  accurate 

- interaction  has  some  sense  of  fluency  and  spontaneity 

- props  and  visual  aids  are  used  to  support  communication. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand 


A-3. 2 state  personal  actions 


Specific  Students  will  be  able  to: 

Outcome  a.  state  personal  actions  in  the  past,  present  or  future 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  look  at  a model  dialogue  in  whieh  someone  is  inviting  a friend  to  participate  in  an  activity  at 
a particular  time  on  a particular  day.  Students  then  complete  a seven-day  agenda  by  inviting  someone 
to  join  them  in  an  activity  every  day.  Provide  students  with  the  following  model: 

- Nitawi tan.  (Let’s  go  and .) 


- Nikinitawi nan 

ka  kisikdk. 


(We  went  and 

on  [day  of  the  week]).) 


- Kikanitawi nan 

kisikdki. 


(We  will  go  and 

on  [day  of  the  week].) 


- Kiwmitawi naw 

kisikdki. 


(We  are  going  to  go  and 
on  [day  of  the  week].) 


- Ninitawi  n. 


(I  go  and .) 


- Ikinitawi n 

kd  kisikdk. 


(I  went  and 

on  [day  of  the  week].) 


- Nikanitawi n 

kisikdki. 


(I  will  go  and 

on  [day  of  the  week].) 


- Niwinitawi n 

kisikdki. 


(I  am  going  to  go  and 
on  [day  of  the  week].) 


• Students  collect  pictures  of  people  engaged  in  different  types  of  activities.  They  categorize  the 
pictures  according  to  things  that  people  would  do  in  the  past,  present  and  future.  They  write  a short 
paragraph  about  the  activity  and  why  they  think  the  activity  happened  in  the  past,  is  happening  now 
or  is  going  to  happen  in  the  future. 
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Strand 

A-3.2  state  personal  actions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  state  personal  actions  in  the  past,  present  or  future 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• state  personal  aetions  in  the  past,  present  or  future? 

informal  Observation 

Observe  students  as  they  partieipate  in  the  activity.  Make  mental  notes  of  the  extent  to  which  students  are 
able  to  state  personal  actions  in  the  past,  present  or  future.  Offer  feedback,  encouragement  and  praise  as 
needed. 

Journals 

Students  write  to  each  other  in  a conversational  style,  through  journal  responses,  about  activities  they 
have  been  engaged  in.  Assess  student  journals  to  find  evidence  that: 

- students  participate  in  writing  comments  to  their  peers 

- entries  are  complete 

- students  use  vocabulary  and  structures  practised  in  class 

- through  journal  responses,  students  effectively  state  personal  actions. 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-3  to  get  things 
done 


Strand 


A-3. 3 manage  group  actions 


Specific  Students  w///  he  able  to: 

Outcome  a.  check  for  agreement  and  understanding 

b.  express  disagreement  in  an  appropriate  way 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  work  with  a partner  to  ereate  a metawewin  (game)  for  ehildren. 

The  student  pairs  must; 

1 . decide  what  the  game  is 

2.  determine  the  mles 

3.  determine  the  procedures. 

Students  must  use  as  much  Cree  as  possible  when  working  together.  Since  they  must  explain  their 
mles  and  procedures  in  Cree,  they  can  use  dictionaries  or  other  resources  to  assist  them.  After  they 
have  completed  their  game,  students  explain  the  game  to  the  class. 

The  class  can  suggest  a modification  or  change  to  the  mles.  If  the  partners  do  not  agree  with  what  the 
others  said,  they  must  express  disagreement  in  an  appropriate  way;  e.g., 

- I think  your  suggestion  is , however . 

Extension  activity:  Students  can  present  their  game  to  another  class.  The  game  must  start  with 
mdcitatdn  and  end  with  ekosi/ki  kisih  metawdn. 

Students  can  use  these  phrases: 

- Kikwdy  kiwihitotenaw?  (What  are  we  going  to  do?) 

- Tdn  ’si  kit  ’teyihten?  (What  do  you  think?) 

- Omisisi  itotetdn.  (Lefs  do  it  this  way.) 

- Namoya  ekosi  isi!  (Not  that  way!) 

- Niteyihten  omisisi  kakihitdtamahk.  (I  think  we  should  do  it  this  way.) 

- Namoya,  ewako  namoya  miywdsin.  (No,  that's  not  good.) 

- Tdn  ’si  ehitweyan?  (What  did  you  say?) 

- Namoya  minis  ’tohten.  (I  do  not  understand.) 

• Students  participate  in  a brainstorming  activity.  They  think  about  ideas  on  an  assignment  topic  and 
record  them  on  a chart.  Then  they  discuss  the  ideas  and  sort  them  into  agree  and  disagree  columns. 
They  explain  why  they  disagree  with  each  other,  with  teacher  guidance. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 
©Alberta  Education,  Alberta,  Canada 


Grade  6/231 
2009 


Strand 

A-3.3  manage  group  actions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  check  for  agreement  and  understanding 

b.  express  disagreement  in  an  appropriate  way 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

• eheek  for  agreement  and  understanding? 

• express  disagreement  in  an  appropriate  way? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  check  for 
agreement  and  understanding,  and  express  disagreement  in  an  appropriate  way  (see  sample  blackline 
master  in  Appendix  E:  Anecdotal  Notes). 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  check  for  agreement  and  understanding,  and  express 
disagreement  in  an  appropriate  way  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Applications 

General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  .A— 4 to  form, 

community  and  school  situations  and  maintain  and 

for  a variety  of  purposes.  change 

interpersonal 

relationships 

V 

1 

strand 


A-4.1  manage  personal  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  make  and  break  social  engagements 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students,  working  in  small  groups,  role-play  situations  in  which  they  practise  making  and  breaking 
social  engagements  in  culturally  appropriate  ways;  e.g.,  inviting  a friend  to  a powwow,  birthday 
party. 

First  student: 

- Kinohte pewicewindn  ci (location,  event)?  (Would  you  like  to  come  with  us 

to ?) 

- Ewihitohteydhk  (day  of  the  week) 

- Kisikdki . (We  are  going  on .) 

The  second  student  answers  ehd/ihi  (yes)  but  then  comes  back  to  the  first  student  and  says, 

- Namoya  kakiwicetindwdw  (day  of  the  week) 

- Kisikdki  osdm  ewikihokawdydhkik/wdw  nimosom  ekw’a  nohkom.  (I  cannot  come  with  you  on 
because  we  are  going  to  visit  my  grandfather  and  grandmother.) 

• Have  students  fill  in  a calendar  of  events.  Then  they  work  in  pairs  to  invite  each  other  to  special 
events  or  to  participate  in  different  activities.  They  check  each  other’s  calendar  to  see  if  the  date  is 
available.  If  not,  they  have  to  practise  saying  no  in  the  appropriate  way — breaking  the  engagement. 

• Students  can  make  a large  calendar  and  fill  in  class  activities/school  events  in  Cree.  They  can  also 
make  personal  calendars  for  their  own  appointments  and  plans. 
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Strand 

A^.  1 manage  personal  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  make  and  break  social  engagements 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• make  and  break  social  engagements? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  make  and  break  social  engagements  (see  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  make  and 
break  social  engagements  (see  sample  blackline  master  in  Appendix  E;  Anecdotal  Notes). 
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Applications 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 


A-5. 1 discover  and  explore 
Students  will  be  able  to: 

a.  explore  classification  systems  and  criteria  for  categories 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  are  given  a list  of  nouns  to  classify  into  animate  and  inanimate.  Use  oma  (this  non-living 
thing)  and  awa  (this  living  thing)  when  saying  each  noun.  Students  echo  the  Cree  tenns  and  then  use 
a T-chart  to  place  the  noun  in  the  correct  category. 

- nonliving  (NI)  - living  or  sacred  (NA) 

- inanimate  - animate 

- oma  tehtapiwin  (this  chair)  - awa  iskwesis  (this  girl) 

- awa  ospwdkan  (this  pipe) 

• Students  are  given  a list  of  nouns.  Inform  students  about  pluralizing  and  the  markers  used  for 
different  nouns.  Then  instruct  them  to  underline  the  pluralizer  markers;  e.g., 

- tehtapiwina  (chairs) 

- iskwesisak  (girls). 

• Students  play  Awina  niya? /Kikwdy  niya?  (Who  Am  I?AVhat  Am  I?)  with  cultural  symbols,  animals 
or  professions,  describing  verb  forms  that  focus  on  animacy.  They  explore  classification  systems  and 
criteria  for  categories. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• explore  classification  systems  and  criteria  for  categories? 

Work  Samples 

Assess  the  T-chart  to  determine  if  students  demonstrate  understanding  of  animate  and  inanimate  nouns. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  explore 
classification  systems  and  criteria  for  categories  (see  sample  blackline  master  in  Appendix  E:  Anecdotal 
Notes). 
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General  Outcome 

Cluster  Heading 

liiififiilii 

Students  will  use  Cree  in  a variety  of 

A-5  to  enhance 

|l|  iijH 

Applications 

community  and  school  situations  and 

their  knowledge  of 

for  a variety  of  purposes. 

the  world 

strand  i A-5.2  gather  and  organize  information 

Specific  I Students  will  be  able  to: 

Outcome  j a.  compose  questions  to  guide  research 

I b.  identify  sources  of  information,  and  record  observations 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  keep  traek  of  daily  weather  changes  in  their  weather  logbooks,  writing  the  date  and  weather 
conditions  in  Cree.  Each  month,  students  create  a poster  and  label  it  with  the  Cree  terms  for  each 
day: 

- Tdnisi  esi  kisikdw  anohc?  (What  is  the  weather  like  today?) 

- Tdnisi  esi  wepan  mdna  Kisepisimohk?  (What  is  the  weather  like  in  January?) 

Students  also  make  a calendar  showing  days  of  the  week,  month  and  weather  conditions;  e.g., 

- miyokisikdw  (good  weather)  - mayikisikdw  (bad  weather) 

- kimowan  (rain)  - mispon  (snow) 

- kaskawahkamin  (foggy  day)  - sesekan  (hail) 

- yotin  (wind)  - kisin  (cold  weather) 

• Asa  class,  students  translate  into  Cree  the  process  involved  in  writing  a research  report.  They  use 
dictionaries  and  ask  fellow  students,  parents  and  grandparents  how  to  say  particular  phrases, 
sentences  and  words.  Students  can  use  interrogatives  such  as  the  following  to  help  them: 

- Kikwdy  ewitotamdn?  (What  am  I going  to  do?) 

- Kikwdy  nimiyweyihten  ci?  (What  do  I like?) 

- Kikwdy  piko  ta  ayamihtdydn?  (What  do  I need  to  read?) 

- Kiko  masinahikan  ni  ka  dpacihtdn?  (What  book  will  I use?) 

- Kikwdy  enohtekiskeyihtamdn?  (What  do  you  want  to  know?) 

- Tdnehki  kdnohtekiskeyitamdn?  (Why  do  you  want  to  know  it?) 

- Tdn  ’spi  6ma  ekihispayik?  (When  did  this  happen?) 

- Tdn  ’te  ekihispayik?  (Where  did  it  happen?) 

- Awina  dma  ewihayamihtdt?  (Who  is  going  to  read  it?) 

- Tdn  ’sisi  nika  isi  masinahen?  (How  will  I write  it?) 

• Students  identify  sources  to  research  a short  report  on: 

- fire 

- songs 

--  traditional  stories  and  legends. 

They  present  their  report  to  the  class  orally  or  in  a visual  presentation. 

• Students  explore  the  North  American  holiday  of  Thanksgiving.  They  research  the  foods  used  and 
where  they  originated.  They  develop  a Cree  vocabulary  list  of  Thanksgiving  foods  and  create  posters 
with  a sentence  in  Cree  about  Thanksgiving. 
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strand 


A-5.2  gather  and  organize  information 


Specific  Students  will  he  able  to: 

Outcome  a.  compose  questions  to  guide  research 

b.  identify  sources  of  infoniiation,  and  record  observations 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• eompose  questions  to  guide  research? 

• identify  sources  of  information,  and  record  observations? 

Work  Samples 

Work  samples  provide  evidence  of  the  student’s  ability  to  compose  effective  questions  and  record 
observations  when  discussing  and  recording  weather  changes.  These  may  be  placed  in  student  portfolios. 

Peer-assessment  Checklist 

Collaboratively  create  an  outcome-based  peer-assessment  checklist  with  the  students  before  they  begin 
the  activity.  Students  use  the  checklist  to  determine  if  their  peers  arc  able  to  compose  questions  to  guide 
research  and  identify  sources  of  information,  and  record  observations  (see  sample  blacklinc  master  in 
Appendix  E:  Peer-assessment  Checklist). 

Rubric 

Collaboratively  create  an  outcome-based  mbric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  compose  questions  to  guide  research  and  identify  sources 
of  information,  and  record  observations  (see  sample  blackline  master  in  Appendix  E;  Rubric  or  Rubric 
and  Checklist). 
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Applications 

General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 

Cluster  Heading 

A-5  to  enhance 
their  knowledge  of 
the  world 

strand 

Specific 

Outcome 


A-5.3  solve  problems 


Students  will  be  able  to: 

a.  experience,  reflect  upon  and  discuss  problem-solving  stories,  legends  and 
situations 


\ SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• While  reading  a new  dtayohkewin  (legend),  stop  before  the  problem  is  solved.  Where  possible,  read 
the  legend  in  Cree.  Students  brainstorm  ways  in  which  the  problem  may  be  solved  based  on  their 
experiences  with  other  dtayohkewina  (legends).  They  look  at  pictures  for  clues,  talking  about  what 
the  problem  is  and  what  they  know.  After  finishing  the  legend,  students  discuss  how  the  problem  was 
solved  and  whether  any  of  their  earlier  brainstorming  about  the  problem  turned  out  to  be  valid. 

• Students  listen  to  a problem-solving  dcimowin  (story).  They  then  relate  personally  to  the  problem 
faced  by  the  main  character  by  writing  three  to  four  sentences  about  the  character  and  the  problem. 
What  could  have  been  done  to  prevent  this  problem? 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• experience,  reflect  upon  and  discuss  problem-solving  stories,  legends  and  situations? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  experience,  reflect  upon  and  discuss 
problem-solving  stories,  legends  and  situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  experience,  reflect  upon  and 
discuss  problem-solving  stories,  legends  and  situations  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 
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Applications 

General  Outcome  Cluster  Heading 

Students  will  use  Cree  in  a variety  of  .A-5  to  enhance 

community  and  school  situations  and  their  knowledge  of 

for  a variety  of  purposes.  the  world 

V 

1 

strand 


A-5.4  explore  perspectives  and  values 


Specific  Students  will  be  able  to: 

Outcome  a.  gather  thoughts,  ideas  and  opinions  on  a topic  within  their  own  experience 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Lead  students  in  a brainstorming  aetivity  to  select  a topic  relevant  to  students’  Crcc  language 
experience;  e.g., 

• Tan  ’si  iyiniwak  itdpahtamwak  Nehiyawewin?  (How  do  people  view  the  Cree  language?) 

• Nikawicihikon  ci  Nehiyawewin  nikiskinohamdkosiwinihk?  (Can  the  Cree  language  help  in  my 
educational  journey?) 

• Tdn  ’te  dpatan  Nehiyawewin  nitaskindhk?  (Where  is  Cree  used  within  our  community?) 

• Tdn  ’tahto  okiskinohamowdkanak  nistam  dpacihtdwak  wikiwdhk?  (How  many  students’  family 
members  learned  Cree  when  they  were  little?  [as  a first  language]?) 

• Tdn  ’tahto  okiskinohamowdkanak  wicihtdsiwak  wikiwdhk  ta  mdei  Nehiyawecik/twdw?  (How  can 
students  help  their  own  families  start  speaking  Cree  at  home?) 

• Tdn  ’sisi  okiskinohamowdkanak  wicihtdsiwak  otaskiwdhk  ta  mdei  Nehiyawecik/twdw?  (How  can 
students  help  their  own  community  start  speaking  Cree?) 

Students,  along  with  the  teacher,  determine  the  focus  and  type  of  questions  to  be  asked  of  families  and 
community  members.  Students  then  interview  each  other  to  determine  if  these  questions  are  relevant 
and  chart  the  responses.  If  the  questions  are  approved,  students  begin  to  interview  community  and 
family  members.  Once  all  of  the  information  is  gathered,  students  share  their  perspectives  on  the 
process  and  what  their  findings  showed. 

• Students  write  phrases,  nouns  and  verbs  on  cue  cards,  posters,  charts  and  labels  to  take  home.  They 
can  also  write  statements  and  sentences  on  why  it  is  important  to  learn  Cree  to  put  into  the 
community  and  school  newsletters. 

• Students  invite  a storyteller  from  the  community  to  share  a story,  in  Cree,  that  deals  with  a specific 
Cree  value.  At  the  end  of  the  story,  students  may  share  what  the  story  means  to  them. 
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Strand 

A-5.4  explore  perspectives  and  values 

Specific 

Outcome 

Students  will  be  able  to: 

a.  gather  thoughts,  ideas  and  opinions  on  a topic  within  their  own  experience 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• gather  thoughts,  ideas  and  opinions  on  a topic  within  their  own  experience? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  gather  thoughts,  ideas  and  opinions  on  a topic  within  their  own 
experience  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  gather  thoughts,  ideas  and 
opinions  on  a topic  within  their  own  experience  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


I 
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General  Outcome 

Students  will  use  Cree  in  a variety  of 

Cluster  Heading 

A-6  for 

0 J 

Applications 

community  and  school  situations  and 
for  a variety  of  purposes. 

imaginati\e 
purposes  and 
personal  enjoyment 

[ 


strand 


A-6.1  humour/fun 


Specific  Students  will  be  able  to: 

Outcome  a.  use  the  language  for  fun  and  to  interpret  humour  in  a variety  of  activities 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  are  given  several  cartoons  without  captions  to  be  interpreted  in  Crcc.  They  can  express 
whatever  they  think  the  cartoon  is  showing.  Then  show  students  the  cartoon  with  the  captions  and 
have  them  read  the  words.  Students  share  their  own  interpretations.  They  can  then  create  their  own 
cartoons  using  Cree,  based  on  their  interpretation  of  a picture,  and  present  them  to  the  class. 

• Students  sit  on  seats  in  a circle  and,  with  the  teacher,  prepare  themselves  for  a metawewin  (game). 

1 . Students  number  each  other  in  Cree:  peyak  (one),  niso  (two),  nisto  (three)  . . . 

2.  Explain  the  rules. 

3.  One  person  stands  in  the  centre  of  the  circle.  There  are  no  spare  seats  for  him  or  her  to  sit  on. 

4.  The  person  in  the  centre  calls  out  three  numbers  in  Cree. 

5.  Those  who  hold  the  called  numbers  must  get  up  and  exchange  seats  while  the  person  in  the  centre 
also  tries  to  sit  in  one  of  those  seats. 

6.  The  person  left  without  a seat  calls  another  set  of  three  numbers  and  the  seat  exchange  continues. 

Students  are  encouraged  to  use  expressions  like  sohki  (hard),  kakw’eyaho  (hurry  up),  pirn  ’pahtd  (run), 
wahwd  (an  expression  for  surprise,  disgust,  fatigue)  and  ninistosin  (I  am  tired).  The  game  can  go  on 
until  time  is  up. 

j SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

• use  the  language  for  fun  and  to  interpret  humour  in  a variety  of  activities? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use  the 
language  for  fun  and  to  interpret  humour  in  a variety  of  activities  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand  i A-6. 2 creative/aesthetic  purposes 


Specific 

Outcome 


Students  will  be  able  to: 

a.  use  the  language  creatively  and  for  aesthetic  purposes;  e.g.,  write  poems  based  on 
simple,  repetitive  and  modelled  language 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• After  listening  to  a Cree  dcimowin  (story),  students  create  a picture  book  with  minimal  text  for  a 
younger  audience.  They  identify  ways  to  make  their  picture  book  interesting  and  appealing;  e.g., 
large  print,  simple  vocabulary,  short  sentences,  colourful  illustrations.  Students  then  present  the 
picture  book  to  a younger  Cree  class. 

• After  receiving  vocabulary  on pakwacipisiskiwak  (wild  animals)  and  reading  Dr.  Anne  Anderson’s 
book  Pakwachi  Pisiskowak  (Wild  Animals  in  Cree),  students  work  in  groups  at  creating  a picture 
book  of  animals,  using  Dr.  Anderson’s  format  as  a model.  Students  decide  in  their  groups  what  four 
animals  they  will  describe  from  their  immediate  surroundings  and  then  four  animals  that  live  in  other 
places.  They  find  pictures  and  write  two  to  three  descriptors  for  each  of  the  animals. 

• Students  create  cinquain  poems  about  the  animals,  using  a model  provided;  e.g.. 


tan  ’si  iseyihkdsow  pisisikiw 
(name  of  animal) 


niso  itwewina  ta  mdmiskomat  pisisikiw 
(two  words  to  describe  the  animal) 


nisto  itwewina 
(three  verbs) 


mdmiskom  ewako  pisiskiw 
(a  statement  about  the  animal) 


kotak pikiskwewinis  ohci  pisiskiw 
(another  word  for  the  animal) 

• Students  form  a circle.  One  student  writes  a sentence  or  line  of  poetry  and  folds  the  paper  over  so  the 
next  person  cannot  see  what  was  written.  The  first  student  whispers  the  last  word  of  the  sentence  to 
the  next  student.  The  second  student  writes  a sentence  containing  the  whispered  word  and  folds  the 
paper  again.  This  continues  until  everyone  in  the  circle  has  written  a sentence  or  line  of  poetry.  One 
of  the  students  or  the  teacher  reads  aloud  what  was  written. 
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Strand 

A-6.2  creative/aesthetic  purposes 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  the  language  creatively  and  for  aesthetic  purposes;  e.g.,  write  poems  based  on 
simple,  repetitive  and  modelled  language 

I SAMPLE  ASSESSMENT  STRATEGIES  \ 


Focus  for  Assessment 


Do  the  students; 

• use  the  language  ereatively  and  for  aesthetie  purposes? 

Observation  Checklist 

Create  an  outeome-based  eheeklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  the  language  creatively  and  for  aesthetic  purposes  (sec 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  use  the  language  creatively  and  for 
aesthetic  purposes  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Applications 


General  Outcome 

Students  will  use  Cree  in  a variety  of 
community  and  school  situations  and 
for  a variety  of  purposes. 


Cluster  Heading 

A-6  for 
imaginative 
purposes  and 
personal  enjoyment 


Strand  i A-6. 3 personal  enjoyment 
Specific  I Students  will  be  able  to: 

Outcome  i a.  use  the  language  for  personal  enjoyment;  e.g.,  learn  a craft  or  a dance 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  work  as  a group  to  paint  a mural  or  a hide  painting  for  their  personal  enjoyment.  They 
choose  the  topic  for  the  mural.  They  also  label  some  parts  of  the  mural  using  lively  and  descriptive 
language. 

• Students  learn  dances  done  in  their  community;  e.g.,  square  dance,  waltz,  two  step,  fox  trot,  jingle 
dance,  grass  dance,  round  dance,  fancy  dance.  They  use  Cree  instructions  that  include  numbers  and 
verb  forms.  Students  can  write  these  instructions,  in  Cree,  on  a poster. 

• Students  make  up  a game  using  animal  terms  similar  to  Sipip,  Sipip,  Niska  (Duck,  Duck,  Goose). 

[ SAMPLE  ASSESSMENT  STRATiGES 


Focus  for  Assessment 


Do  the  students; 

• use  the  language  for  personal  enjoyment? 

Work  Samples 

Collect  samples  of  student  murals  and  use  the  following  criteria  to  assess  student  work.  Does  the  student: 

- highlight  main  ideas  visually? 

- sequence  the  events? 

- include  specific  details? 

- use  descriptive  Cree  words  to  label  some  parts  of  the  mural? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  use  the  language 
enjoyment  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Rating  Scale). 


they  begin  the 
for  personal 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamaw'ukancik  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 
IX-1  attend  to  the 
form  of  the 
language 


Strand 

Specific 

Outcome 


LC-1.1  phonology 
Students  will  he  able  to: 

a.  try  to  enunciate  unfamiliar  words  independently  and  confidently 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• When  students  are  singing  songs,  doing  choral  reading  or  reciting  poetry,  they  produce  some  critical 
sound  distinctions  in  syllables  in  a rhythmic  tone.  With  students,  review  and  highlight  these  critical 
sound  distinctions,  then  record  them  on  a chart. 

• Lead  students  through  a hand-clapping,  syllabic-stressed  activity.  Say  the  word  in  Cree  and  clap  out 
each  syllable.  Whenever  there  is  a stressed  or  long  sound,  the  clap  is  hard.  If  it  is  a regular  sound, 
the  clap  is  soft;  e.g., 

- ni/piy — ni-soft  clap  pzy-hard  clap  (water) 

- mi/c  'so — mf-hard  clap  c ’so  soft  clap  (eat) 

- wds/ka/hi/kan — wds-hsLvd  clap  ka/hi-soft  clap  kan-soft  clap  (house) 

- niydnan — /7/-hard  clap  yd-hard  clap  nan-so^\  clap  (five) 

- niyandn — z7/-hard  clapya-soft  clap  z?dz7-hard  clap  (we/us). 

• Do  an  oral  spelling  activity  to  enhance  students’  listening  skills  so  that  they  become  aware  of  and 
differentiate: 

- long  and  short  vowel  sounds 

- consonant  vowel  combinations  and  consonant  vowel  final  consonant  sounds 

- glide  sounds 

- the  h with  a vowel. 


I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

• try  to  enunciate  unfamiliar  words  independently  and  confidently? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  try  to  enunciate  unfamiliar  words  independently  and  confidently 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-1  attend  to  the 

comfortable  as  Cree  speakers.  form  of  the 

(Okiskinamawakanak  kd  nihtd  nehiya  language 

wewak. ) 

strand  j LC-1.2  orthography 


Specific  j Students  will  be  able  to: 

Outcome  | a.  recognize  and  use  some  basic  writing  conventions 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Lead  students  through  basic  spelling  rules.  They  listen  for  syllabic  sounds;  e.g.,  ci,pi,  ti,  ci/ki; 
pi/si/m-,  ti/pi.  Remind  students  of  the  special  consonants  h and  s.  These  two  consonants  are  the  only 
ones  that  can  be  placed  before  another  consonant;  e.g.,  a/noh/c,  mas/kwa.  Then  remind  students  of 
the  semivowels  w andy  and  how  they  are  used  as  a consonant  and  a vowel  helper.  As  a consonant, 
they  are  placed  before  a vowel  wah/wd;  as  a consonant  ki/si/kdw;  as  a vowel  helper  yd/tin;  as  a 
consonant  a/poy.  The  w is  also  used  as  a glide  kwe-,  mwe-,  pwa. 

• Students  prepare  for  weekly  spelling  quizzes  or  bees.  Give  students  a list  of  10  words  to  practise  each 
week.  Students  record  their  own  improvements  on  these  words  and  mark  down  any  difficulties  they 
have  with  the  sounds. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• recognize  and  use  some  basic  writing  conventions? 

Pre-  and  Post-spelling  Tests 

With  students,  analyze  pre-  and  post-tests  to  determine  the  pattern  of  misspelling  and  effective  use  of 
spelling  strategies;  e.g., 

- Why  is  spelling  important? 

- What  do  you  do  when  you  do  not  know  how  to  spell  a word? 

- How  do  you  know  when  you  have  spelled  a word  correctly? 

- What  do  you  do  when  you  have  not  spelled  a word  correctly? 

- Why  is  it  important  to  follow  spelling  rules  as  much  as  possible? 
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LC-1.3  lexicon 


Specific  Students  will  he  able  to: 

Outcome  a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of 
lexical  fields,  including; 

• relationships 

• plants  and  seasons 

• entertainment 

• shopping 

• other  Aboriginal  communities 

• world  of  work 

• any  other  lexical  fields  that  meet  their  needs  and  interests 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  are  given  various  writing  tasks.  They  work  in  groups  to  write  a dialogue  integrating 
voeabulary  learned  throughout  their  Cree  elass  experienee  and  then  perform  it  for  the  class;  c.g., 

- you  and  a friend  are  going  shopping  for  clothes 

- you  and  a friend  are  going  out  hunting  with  a family  member 

- you  are  asked  to  go  to  the  doctor  with  your  grandmother  and  you  are  the  translator. 

• Students  and  the  teacher  select  an  dcimowin  (story);  e.g.,  Billy ’s  World.  Students  read  with  the 
teacher,  then  relate  their  understanding  of  the  dcimowin  by  using  Cree.  Students  next  write  a short 
paragraph  in  Cree  about  one  part  of  the  story;  e.g.,  Billy  mistahi  ewicihdt  okdwiy/onekihikwa.  (Billy 
helps  his  mother/parents  a lot.) 

• Students  go  on  field  trips  during  various  seasons  throughout  the  school  year.  Before  they  go,  they 
learn  key  words  and  phrases  consistent  with  the  time  of  year;  e.g., 

- mitosak  kd  sdkipakdkih  (the  trees  are  budding) 

- e pinipakdk  (the  leaves  are  falling) 

- e sindkwak  miyoskamin  ekwa  tahkwdkin  (the  colours  of  spring  and  fall) 

- kd  kiwehdcik/twdw  peyesisak/piwayisak  (birds  that  migrate) 

- peyesisak/piwayisak  kapepipon  ota  kd  aydcik/twdw  (birds  that  live  here  year  round) 

- pisisikiwak  kd  nipdcik/twdw  kapepipon  (animals  that  hibernate). 
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LC-1.3  lexicon 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a variety  of  lexical 
fields,  including: 

• relationships 

• plants  and  seasons 

• entertainment 

• shopping 

• other  Aboriginal  communities 

• world  of  work 

• any  other  lexical  fields  that  meet  their  needs  and  interests 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• use  a repertoire  of  words  and  phrases  in  familiar  eontexts,  within  a variety  of  lexical  fields? 

Rubrjc 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  use  a repertoire  of  words  and  phrases  in  familiar  contexts, 
within  a variety  of  lexical  fields  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and 
Checklist). 
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LC-1.4  grammatical  elements 


Specific  Students  will  be  able  to: 

Outcome  a.  use,  in  modelled  situations,*  the  following  grammatical  elements: 

• (VTI)  in  declarative  simple  sentences  involving  a direct  object  using  we  (IP), 
all  of  us  (21),  all  of  you  (2P),  they  (3P)  subject  markers  along  with  an  action 
word  involving  an  inanimate  object  niwdpahtencin  tehtapiwin,  kiwupahtenaw 
tehtapiwin,  kiwdpahtendwdw  tehtapiwin  and  progressive  form  ewdpuhtumdhk 
tehtapiwin,  ewdpahtamahk  tehtapiwin,  ewdpahtamek  tehtapiwin, 
ewdpahtahkik  tehtapiwin 

• (VTI)  nominalizer  changing  an  action  word  involving  an  inanimate  to  a noun 
by  adding  suffix  -mowin  to  the  base  form;  iteyihtamowin 

• compounding  a verb  and  noun  together  to  form  a new  action  word: 
nipostayiwinisdn,  niteyistikw’dndn,  niketasdkdn,  niwdpiminosim 

• commands  or  requests  (Imperatives  VTI)  for  an  action  word  involving  an 
inanimate  (NI)  object  for  you  (2S),  all  of  you  (2P),  all  of  us  (21):  kitdpahta, 
kitdpahtanok,  kitdpahtetdn 


★ Modelled  Situations;  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an 
emerging  awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations. 
Limited  fluency  and  confidence  characterize  student  language. 


1 SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• When  teaching  a unit  on  animals,  model  using  phrases  and  descriptive  verb  forms;  e.g., 

- Nimiyweyimdwak  minosak.  (I  like  cats.) 

- Nimiyweyimdwak  minosisak.  (I  like  kittens.) 

Students  then  create  phrases  about  their  favourite  big  and  little  animals. 

• Models  how  the  small  affix  is  used  and  the  rules  that  apply.  Say  the  Cree  word  as  a regular  noun, 
then  say  the  noun  in  diminutive  (smaller)  form;  e.g.,  tehtapiwin  -^cehcapiwinis',  minds-^mindsis\ 
atdwew’kamik-^acdwew'kamikos;  otenaw-^ deends.  Students  echo  and  pay  attention  to  the  changes. 

• Students  can  add  locative  nouns  to  their  phrases  or  sentences  to  build  their  sentence  structuring. 
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LC-1.4  grammatical  elements 

Specific 

Outcome 

Students  will  be  able  to: 

a.  use,  in  modelled  situations,*  the  following  grammatical  elements: 

• (VTI)  in  declarative  simple  sentences  involving  a direct  object  using  we  (IP),  all 
of  us  (21),  all  of  you  (2P),  they  (3P)  subject  markers  along  with  an  action  word 
involving  an  inanimate  object  niwdpahtendn  tehtapiwin,  kiwdpahtenaw 
tehtapiwin,  kiwdpahtendwdw  tehtapiwin  and  progressive  form  ewdpahtamdhk 
tehtapiwin,  ewdpahtamahk  tehtapiwin,  ewdpahtamek  tehtapiwin,  ewdpahtahkik 
tehtapiwin 

• (VTI)  nominalizer  changing  an  action  word  involving  an  inanimate  to  a noun  by 
adding  suffix  -mowin  to  the  base  form:  iteyihtamowin 

• compounding  a verb  and  noun  together  to  form  a new  action  word: 
nipostayiwinisdn,  niteyistikwdndn,  niketasdkdn,  niwdpiminosim 

• commands  or  requests  (Imperatives  VTI)  for  an  action  word  involving  an 
inanimate  (NI)  object  for  you  (2S),  all  of  you  (2P),  all  of  us  (21):  kitdpahta, 
kitdpahtanok,  kitdpahtetdn 

★ Modelled  Situations:  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic 
elements  is  consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging 
awareness  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency 
and  confidence  characterize  student  language. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• use,  in  modelled  situations,*  the  [given]  grammatical  elements? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use,  in 
modelled  situations,  the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E; 
Anecdotal  Notes). 
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LC-1.4  grammatical  elements 


Specific  Students  will  he  able  to: 

Outcome  b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (Nl)  plural  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  and  theirs  (3P):  (NA) 
nimindsimindnak,  kimindsiminawak,  omindsimiwdwa;  (Nl)  nitehtapiwina/uu 
kitehtapi  winindwa,  kitehtapiwiniwdwa,  otehtapiwiniwdna 

• (VTI)  declarative  simple  sentences  involving  a direct  object  using  1 ( 1 S),  you 
(2S),  he/she  (3S)  subject  markers  along  with  an  action  word  involving  an 
inanimate  (Nl)  object  niwdpahten,  tehtapiwin,  kiwdpahten  tehtapiwin, 
wdpahtam  tehtapiwin  and  progressive  form  ewdpahtamdn  tehtapiwin, 
ewdpahtaman  tehtapiwin,  ewd  pahtahk  tehtapiwin  tehtapiwin 

• affixes  to  indicate  noun  size;  big/large  {misti-,  misi-,  mahki-)\  small  suffix 
{-sis) 

• indefinite  pronouns  to  indicate  non-specific  or  non-specified  animate  or 
inanimate  nouns  for  generalized  meaning;  e.g.,  awiyak,  pikwdwiyak, 
namdwiyak,  kahkiyaw,  awiyak,  kikway,  pikakikw'ay,  nanakikway,  kahkiyaw, 
kikway 

• preverbal  particles  attach  commands/requests  to  subject,  action  (VAI)  simple 
sentence:  pehapi 

• tense  markers  /rz  - past  tense,  nikihapin;  ka  - future  definite  (will),  nikdpin;  wl 
- future  intentional  marker  (going  to),  niwihapin 


★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of 
specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements. 
Students  in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and 
will  be  able  to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized  by 
increasing  fluency  and  confidence. 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• When  handing  back  notebooks  and  papers  to  students,  remind  the  student  helper  of  several  phrases  he 
or  she  could  use,  such  as: 

- Kimasinahikan  6ma.  (This  is  your  book.) 

- Kimasinahikan  ci  6ma?  (Is  this  your  book?) 

- Tdnima  kimasinahikan?  (Which  is  your  book?) 

Then  the  helper  of  the  day  distributes  the  remaining  books  or  papers,  saying  the  appropriate  phrases  to 
each  student. 
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Students  will  be  able  to: 

b.  use,  in  structured  situations,*  the  following  grammatical  elements: 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (NI)  plural  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  and  theirs  (3P):  (NA) 
niminosimindnak,  kimindsiminawak,  ominosimiwdwa;  (NI)  nitehtapiwinana, 
kitehtapi  winindwa,  kitehtapiwiniwdwa,  otehtapiwiniwdna 

• (VTI)  declarative  simple  sentences  involving  a direct  object  using  I (IS),  you 
(2S),  he/she  (3S)  subject  markers  along  with  an  action  word  involving  an 
inanimate  (NI)  object  niwdpahten,  tehtapiwin,  kiwdpahten  tehtapiwin,  wdpahtam 
tehtapiwin  and  progressive  form  ewdpahtamdn  tehtapiwin,  ewdpahtaman 
tehtapiwin,  ewd  pahtahk  tehtapiwin  tehtapiwin 

• affixes  to  indicate  noun  size:  big/large  (misti-,  misi-,  mahki-);  small  suffix  {-sis) 

• indefinite  pronouns  to  indicate  non-specific  or  non-specified  animate  or  inanimate 
nouns  for  generalized  meaning;  e.g.,  awiyak,  pikwdwiyak,  namdwiyak,  kahkiyaw, 
awiyak,  kikway,  pikakikway,  nanakikway,  kahkiyaw,  kikway 

• preverbal  particles  attach  commands/requests  to  subject,  action  (VAI)  simple 
sentence:  pehapi 

• tense  markers  past  tense,  nikihapin;  ka  - future  definite  (will),  nikdpin;  wi- 

future  intentional  marker  (going  to),  niwihapin 

★ Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of 
specific  linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students 
in  such  situations  will  have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able 
to  apply  them  in  familiar  contexts  with  teacher  guidance.  Student  language  is  characterized  by  increasing 
fluency  and  confidence. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• use,  in  structured  situations,*  the  [given]  grammatical  elements? 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  use,  in 
structured  situations,  the  given  grammatical  elements  (see  sample  blackline  master  in  Appendix  E: 
Anecdotal  Notes). 
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LC-1.4  grammatical  elements 
Students  will  be  able  to: 

c.  use,  independently  and  consistently,*  the  following  grammatical  elements: 

• demonstrative  pronouns  iki,  aniki,  neki,  ohi,  anihi,  nehi  to  distinguish  and 
refer  to  these  and  those  specific  animate  (NA)  and  inanimate  (Nl)  nouns 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (N 1 ) singular  nouns 
indieating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA) 
nimindsiminan,  kiminosiminaw,  kiminoisimiwdw,  omin6sitniniwdwa\ 
nitehtapiwinindn,  kitehtapiwininaw,  kitehtapiwiniwdw,  otehtapiwiniwdw 

• (VAI)  deelarative  statement  simple  sentences  using  we  ( 1 P),  all  of  us  (21),  all 
of  you  (2P),  they  (3P)  subject  markers  and  action  words  nitapindn,  kitcipinaw, 
kitapindwdw,  apiwak  and  progressive  action  form  ehapiydhk,  ehapiyahk, 
ehapikek,  ehapicik/ehapitwdw 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you^me  (2S^ IS),  all  of  you-^me  (2P^  1 S);  nitohtawin,  nitohtawik 

• simple  sentence  using  locative  noun  suffix  acts  as  a preposition  ohk,  hk,  ihk  in 
the,  on  the,  to  the,  at  the,  from  the 

• nominalizer,  ehanging  an  action  word  only  (VAI)  to  an  inanimate  (Nl)  noun 
adding  suffix  -win  to  the  verb:  mic isowin 

• colour  descriptors  for  plural  animate  (VAI)  wdpiskisiwak  ewdpiskisicik 
ewdpiskisitwdw  minosak  and  (VII)  inanimate  nouns  wdpiskdwa  ewdpiskdki 
tehtapiwina 


★ Independently  and  Consistently:  This  term  is  used  to  deseribe  learning  situations  where  students  use 
specific  linguistic  elements  consistently  in  a variety  of  contexts  with  limited  or  so  teacher  guidance. 
Fluency  and  confidence  characterize  student  language. 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  ] 

• When  handing  back  materials  to  students,  ask  each  student,  in  Cree,  Oma  ci  kimasinahikanim?  (Is  this 
your  book?)  and  have  him  or  her  respond; 

- Ehd,  nimasinahikan  anima.  (Yes,  that  is  my  book.) 

- Namoya,  namoya  nimasinahikan  anima.  (No,  that  is  not  my  book.) 
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Grade  6/253 
2009 


Strand 

LC-1.4  grammatical  elements 

Specific 

Outcome 

Students  will  be  able  to: 

c.  use,  independently  and  consistently,*  the  following  grammatical  elements: 

• demonstrative  pronouns  iki,  aniki,  neki,  ohi,  anihi,  nehi  to  distinguish  and  refer  to 
these  and  those  specific  animate  (NA)  and  inanimate  (NI)  nouns 

• noun  possessive  form  for  animate  (NA)  and  inanimate  (Nl)  singular  nouns 
indicating  ours  (IP),  all  of  ours  (21),  yours  (2P),  theirs  (3P):  (NA) 
niminosiminan,  kimindsiminaw,  kiminoisimiwdw,  omindsiminiwdwa; 
nitehtapiwinindn,  kitehtapiwininaw,  kitehtapiwiniwdw,  otehtapiwiniwdw 

• (VAI)  declarative  statement  simple  sentences  using  we  (IP),  all  of  us  (21),  all  of 
you  (2P),  they  (3P)  subject  markers  and  action  words  nitapindn,  kitapinaw, 
kitapindwdw,  apiwak  and  progressive  action  form  ehapiydhk,  ehapiyahk, 
ehapikek,  ehapicik/ehapitwdw 

• commands  or  requests  (Imperatives  VTA)  using  action  words  between  two 
people:  you^me  (2S^ IS),  all  of  you^me  (2P^ IS);  nitohtawin,  nitohtawik 

• simple  sentence  using  locative  noun  suffix  acts  as  a preposition  ohk,  hk,  ihk  in 
the,  on  the,  to  the,  at  the,  from  the 

• nominalizer,  changing  an  action  word  only  (VAI)  to  an  inanimate  (NI)  noun 
adding  suffix  -win  to  the  verb;  micisowin 

• colour  descriptors  for  plural  animate  (VAI)  wdpiskisiwak  ewdpiskisicik 
ewdpiskisitwdw  mindsak  and  (VII)  inanimate  nouns  wdpiskdwa  ewdpiskdki 
tehtapiwina 

★ Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific 
linguistic  elements  consistently  in  a variety  of  contexts  with  limited  or  so  teacher  guidance.  Fluency  and 
confidence  characterize  student  language. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

• use,  independently  and  eonsistently,*  the  [given]  grammatieal  elements? 

Anecdotal  Notes 

Observe  students  as  they  partieipate  in  the  aetivity.  Note  and  record  how  well  they  are  able  to  use, 
independently  and  consistently,  the  given  grammatical  elements  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamaw'akanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Strand 


LC-2.1 


listening 


Specific  Students  will  he  able  to: 

Outcome  a.  understand  a variety  of  short,  simple  oral  texts  in  guided  and  unguided  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Working  in  partners  or  in  small  groups,  students  audio  record  a conversation  between  two  students, 
using  basic/simple  social  conventions;  e.g.. 

Speaker  1:  Tdnisi?  (Hello,  how  are  you?) 

Speaker  2;  Namoya  nan  ’taw!  Kiya  mdka?  (I  am  fine!  And  you?) 

Students  use  the  recording  as  a listening  exercise  with  other  groups.  They  can  use  the  recording  to 
critique  their  use  of  Cree  words  and  how  they  may  add  or  change  their  recordings. 

• To  help  students  develop  their  listening  skills,  have  a community  member  or  a respected  Kihteyaya 
(Elder)  audiorecord  his  or  her  autobiography.  Prepare  questions  and  instruct  the  students  to  listen 
carefully  for  key  ideas,  such  as  the  speaker’s  name,  where  he  or  she  is  from  and  what  he  or  she  does. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students; 

• understand  a variety  of  short,  simple  oral  texts  in  guided  and  unguided  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  a variety  of  short,  simple  oral  texts  in  guided  and 
unguided  situations  (see  sample  blackline  master  in  Appendix  E;  Observation  Checklist). 
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Grade  6/255 
2009 


Language 

Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-2  interpret  and 

comfortable  as  Cree  speakers.  produce  oral  texts 

{Okiskinamawakanak  kd  nihtd  nehiya 
wewak. ) 

1 

' ' 1 

strand  ' LC-2.2  speaking 
Specific  I Students  will  be  able  to: 

Outcome  ' a.  produce  a variety  of  short,  simple  oral  texts  in  guided  situations 


I 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• With  students,  brainstorm  weather  phrases  and  vocabulary.  Students  then  prepare  short,  simple 
weather  reports  for  the  class.  They  could  include  phrases  such  as: 

- Miyokisikdw  anohc.  (It  is  a nice  day  today.) 

- Mayikisikdw  anohc.  (It  is  a bad  day  today.) 

- Yotin  anohc.  (It  is  windy  today.) 

• Students  prepare  a gallery  walk  with  portraits  of  their  family  members.  They  also  prepare  short, 
simple  descriptions  of  every  family  member  in  Cree.  Each  student  then  leads  a partner  or  small  group 
through  the  gallery.  As  they  approach  a specific  picture,  the  student  orally  describes  that  person  in 
Cree. 

Note:  Send  a note  home  with  students  to  have  parents  collect  family  pictures  or  have  photographs 
taken  prior  to  this  activity,  as  some  students  may  have  few  or  no  family  members. 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• produce  a variety  of  short,  simple  oral  texts  in  guided  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  produce  a variety  of  short,  simple  oral  texts  in  guided  situations 
(see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

Competence 


r 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  ka  nihtci  nehiya 
wewak. ) 


LC-2.3  interactive  fluency 


Cluster  Heading 

LC-2  interpret  and 
produce  oral  texts 


Students  will  be  able  to: 

a.  engage  in  short,  spontaneous  exchanges,  with  pauses  to  formulate  oral  text  and 
self-correct 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITlis  | 

• After  reviewing  clothing  vocabulary  and  phrases,  students  work  in  pairs  and  tell  their  partners,  in 
Cree,  what  they  are  wearing,  using  the  verbs  kikiska  (wear  it — inanimate)  and  kikiskaw  (wear  it — 
animate).  They  describe  using  “I  wear”  plus  the  clothing  item,  then  the  colour,  then  the  noun  in 
possessive  form;  e.g., 

- Nikikisken  maskisina.  (I  am  wearing  shoes.) 

- Ekaskitewdki/kwdw  nimaskisina.  (My  shoes  are  black.) 

- Nikikiskawdw  mitds.  (I  am  wearing  pants.) 

- Esipihkosit  nitds.  (My  pants  are  blue.) 

• When  a guest  arrives  in  the  classroom,  students  should  automatically  greet  the  guest  and  then 
introduce  themselves.  Students  should  also  say  thank  you  at  the  end  of  each  guest-sharing  activity. 

- Tdn  ’si?  (Hello,  how  are  you?) 

- nitisiyihkdson.  ( is  my  name.) 

- Ay  hi.  (Thank  you.  [informal]) 

- Kinandskomitin.  (I  thank  you.  [formal]) 

• Repeat  classroom  expressions  daily;  e.g., 

- 6ma  otinamok  (take  this) 

- ekwa  (and) 

- kimasinahikaniwdwa  ohei  akihtdsok  (count  from  your  books). 
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Grade  6/257 
2009 


Strand 

LC-2.3  interactive  fluency 

Specific 

Outcome 

Students  will  be  able  to: 

a.  engage  in  short,  spontaneous  exchanges,  with  pauses  to  formulate  oral  text  and 
self-correct 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• engage  in  short,  spontaneous  exchanges,  with  pauses  to  formulate  oral  text  and  self-correct? 

Checklist 

With  students,  create  a checklist  of  spontaneous  exchanges  that  students  can  use,  with  pauses  for 
corrections.  Observe  students  when  they  are  engaged  in  activities  to  determine  their  ability  to  interact  with 
each  other  using  appropriate  language.  Provide  feedback. 


I Can  Say 

Common  Phrases  to  Know  Date 


Teacher’s  Notes 
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Language 

Competence 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  kci  nihtci  nehiya 
wew'ak. ) 


Cluster  Heading 

I.C-3  interpret  and 
produce  written  and 
visual  texts 


Strand 

Specific 

Outcome 


LC-3.1  reading 
Students  will  he  able  to: 

a.  understand  a variety  of  short,  simple  written  texts  in  guided  and  unguidcd 
situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITEj  | 

• With  the  students,  seleet  three  different  types  of  written  text  that  they  can  copy  onto  chart  paper  or 
onto  the  board.  Have  them  guess  what  each  text  is  about  by  just  looking  at  the  beginning;  c.g., 

- A letter  would  start  out  with  tan  ’si  (hello)  and  end  with  ekosi  (that’s  it)  and  a signature. 

- An  dcimowin  (story)  can  start  with  peyakw’dw  (once  upon  a time)  or  some  other 

beginning. 

- An  dtayohkewin  (legend)  begins  with  kitahtawe  esa  (suddenly),  peyakwdw  esa  (once  upon  a time) 
or  kayds  esa  (long  ago). 

• Students  write  a letter  to  a classmate  in  Cree.  When  completed,  they  exchange  letters  and  read  the 

one  they  received  out  loud  to  the  class.  Students  show  understanding  when  the  teacher  asks: 

- Kispin  ki  nitohtendwdw  + ekwa  + wihtamawik. 

(If  you  understand  + then  + you  [plural]  tell  me.) 

I SAMPLE  ASSESSMENT  STRATEGIES  j 


Focus  for  Assessment 


Do  the  students: 

• understand  a variety  of  short,  simple  written  texts  in  guided  and  unguided  situations? 

Checklist  and  Comments 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  understand  a variety  of  short,  simple  written  texts  in  guided  and 
unguided  situations  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 
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Grade  6 / 259 
2009 


General  Outcome 

Cluster  Heading 

Language 

Students  will  be  effective,  competent  and 

LC-3  interpret  and 

ll 

comfortable  as  Cree  speakers. 

produce  written  and 

Competence 

(Okiskinamawakanak  kd  nihtd  nehiya 
wewak.) 

visual  texts 

strand  LC-3.2  writing 
Specific  I Students  will  be  able  to: 

Outcome  a.  produce  a variety  of  short,  simple  written  texts  in  guided  situations 


SAMPli  activities  | 


• Students  draw  a picture  and  write  four  sentences  on  a topic  or  rewrite  a short  simple  dtayohkewin 
(legend).  The  dtayohkewin  could  be  about  Wesahkecdhk. 

• Create  short  sentence  writing  prompts  for  each  student.  These  prompts  are  printed  on  index  cards  and 
based  on  a themd dtayohkewin  (legend);  e.g., 

- One  index  card  can  read  “Write  a description  of  a rabbit.” 

- A second  card  could  read  “Write  a description  of  a new  day.” 

- A third  index  card  could  read  “Write  a sentence  about  what  Wesahkecdhk  is  doing.” 

When  all  students  have  written  their  sentences  in  Cree,  put  them  on  the  wall.  Read  the  dtayohkewin 
together. 

• Students  create  cards  for  different  occasions;  e.g.,  birthday,  Christmas,  thank  you,  invitation.  They 
write  short,  simple  messages  in  Cree.  This  way,  they  can  keep  a personal  card  box  handy  rather  than 
having  to  buy  cards. 

• Students  are  divided  into  groups.  Call  out  or  write  on  the  board  four  to  six  letters  of  the  Cree 
alphabet.  Each  group  creates  a sentence  using  words  beginning  with  the  letters.  This  is  done  until  the 
groups  have  enough  sentences  to  create  a story.  Each  group  shares  its  story  orally  with  the  class. 
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strand 


LC-3.2  writing 


Specific  Students  will  he  able  to: 

Outcome  a.  produce  a variety  of  short,  simple  written  texts  in  guided  situations 


I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

• produce  a variety  of  short,  simple  written  texts  in  guided  situations? 

Work  Samples 

Review  written  work  samples  with  students  and  discuss  their  strengths  and  areas  for  improvement. 
Students  are  encouraged  to  review  charts,  spelling  rules  and  personal  dictionaries  for  editing  purposes. 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  produce  a variety  of  short,  simple  written  texts  in  guided 
situations  (see  sample  blackline  master  in  Appendix  E;  Rubric  or  Rubric  and  Checklist). 
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Grade  6/ 261 
2009 


Language 

Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-3  interpret  and 

comfortable  as  Cree  speakers.  produce  written  and 

(Okiskinamawakanak  kd  nihta  nehiya  visual  texts 

wewak. ) 

strand  j LC-3.3  viewing 


Specific  I Students  will  be  able  to: 

Outcome  | a.  derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and 
, unguided  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  watch  a video  of  a dance  and  learn  its  significance  and  meaning;  e.g.,  a jingle  dance.  They 
can  discuss  what  they  learned  from  the  video  and  compare  their  answers. 

• Students  derive  meaning  from  Cree  artwork,  such  as  that  by  Jane  Poitras,  George  Littlechild  and  Dale 
Auger.  They  view  a piece  of  art  and  write  down  or  discuss  its  significance  with  a partner.  They  can 
discuss  the  texture,  colours,  symbolism  and  other  elements  of  the  artwork. 

• A guest  from  the  students’  own  community  can  be  invited  to  do  a demonstration  of  his  or  her  artwork 
or  craftwork.  Students  observe  and  prepare  questions. 

I SAMPLE  ASSESSMENT  STRATEGIES  [ 


Focus  for  Assessment 


Do  the  students: 

• derive  meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and  unguided  situations? 

Learning  Log 

Students  reflect  on  activities  in  which  they  discuss  their  interpretation  of  artwork  and  dance.  They  write  a 
short  learning  log  entry  about  their  interpretation. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  derive 
meaning  from  the  visual  elements  of  a variety  of  media,  in  guided  and  unguided  situations  (see  sample 
blackline  master  in  Appendix  E;  Anecdotal  Notes). 
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Language 

Competence 

General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  LC-3  interpret  and 

comfortable  as  Cree  speakers.  produce  written  and 

{Okiskinamawakanak  kd  nilitci  nehiya  visual  texts 

wewak. ) 

V 

strand 


LC-3.4  representing 


Specific  Students  will  he  able  to: 

Outcome  a.  express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in 
guided  and  unguided  situations 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | _ 

• Students  express  their  roots — family  cultural  background — on  an  imprint  of  their  hand  and  use  \ isual 
elements,  such  as  colours  and  symbols,  to  enhance  the  imprint. 

• Students  express  and  share  a representation  of  the  Cree  language;  e.g.,  what  it  means  to  them  and 
what  animal  they  see  as  representing  the  Cree  culture.  Allow  students  to  create  their  own 
interpretations.  Students  use  colours  and  other  elements  to  share  their  meaning. 

• Students  can  create  a chart  using  a circular,  holistic  approach  to  express  their  connection  to  the  Cree 
language  and  culture;  e.g.,  in  written  or  picture  form. 


kdk 


(•mnoxva  (prayer) 
\<) 


m 


Askiy  (Earth) 


rsj 


t 


nO 


Niya  (Me) 
Nehiyaw 
(Cree  person) 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 
©Alberta  Education,  Alberta,  Canada 


Grade  6/263 
2009 


Strand 

LC-3.4  representing 

Specific 

Outcome 

Students  will  be  able  to: 

a.  express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in  guided 
and  unguided  situations 

j SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

• express  meaning  through  the  use  of  visual  elements  in  a variety  of  media,  in  guided  and  unguided 
situations? 

Journal 

Students  fill  in  a self-refleetion  about  their  visual  representations  in  their  journals.  Sentenee  starters  may 
be  used  for  their  reflections;  e.g., 

- Nimiywehten  tan  ’si  kd  isi . (I  like  how  I .) 

- Nimiyomahcihon  ohci . (I  feel  good  about .) 

- nitamahcihon  ohci  ninekihikwak  ekwa  nit  ’sdnak.  (This  made  me  feel about  my 

family.) 

- Nikamiskotastdn/ni  ka  meskotastdn  ahpd  nawac  nikamiyosihtdn . (I  could  have  changed 

or  improved .) 
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Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamaw’cikanak  ka  nihta  nehiya 
wewak. ) 


Cluster  Heading 

LC-4  apply 
knowledge  of  the 
sociocultural 
context 


LC^.l  register 
Students  will  be  able  to: 

a.  identify  socially  appropriate  language  in  specific  situations 


SAMPLE  TEACHING  AND  LEARnTn^ACTW  

• Model  the  greeting  Tawdw!  (Welcome!)  to  students,  explaining  its  meaning  and  that,  in  some  Alberta 
regions,  this  would  be  used  to  welcome  people  into  your  home.  Students  explore  other  types  of 
greetings  used  in  other  regions  or  territories. 

• Students  are  given  role-playing  activities  where  their  role  is  specific  to  either  appropriate  or 
inappropriate  behaviour  when  interacting  with  others.  Students  act  out  their  roles  and  receive 
feedback  on  whether  the  behaviour  is  appropriate  or  inappropriate;  e.g.; 

- A student  hollers  Ceskwa!  (Wait!),  Nikan  ’taw’ndten.  (I  will  go  fetch  it.)  Explain  that  this  is 
taking  place  in  a gathering.  Someone  asks  this  young  person  to  go  and  get  something  and  the 
student  hollers. 

- A student  says  Tan  ’si.  (Hello.)  and  shakes  another  student’s  hand  in  appreciation  for  helping  to 
clean  up  an  accidental  spill  of  water. 

- A student  says  Tanihki  niya?  (Why  me?).  Explain  that  this  is  taking  place  in  a gathering. 
Someone  asks  this  young  person  to  go  and  get  something  and  the  young  person  replies  in  an  upset 
tone. 

- A student  says  ehd  (yes)  politely  and  with  warmth  in  a gathering  when  asked  to  do  something. 

- A student  says  namoya  (no)  in  a mean  tone  in  a gathering  when  asked  to  do  something. 

- A student  comes  into  a gathering,  smiles  and  introduces  himself  or  herself  before  taking  a seat. 

- A student  walks  into  or  out  of  a room  and  slams  the  door. 
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Strand 

LC^.l  register 

Specific 

Outcome 

Students  will  be  able  to: 

a.  identify  socially  appropriate  language  in  specific  situations 

I SAMPLE  ASSESSMENT  STRATEGIES  j 


Focus  for  Assessment 


Do  the  students: 

• identify  socially  appropriate  language  in  specific  situations? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  socially  appropriate  language  in  specific  situations  (see 
sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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Language 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

I.C'-4  apply 

6 y 

comfortable  as  Cree  speakers. 

knowledge  of  the 

w A 

Competence 

{Okiskinamawakanak  kei  nihta  nehiya 
wewak. ) 

sociocultural 

context 

L 


strand 


LC^.2  expressions 


Specific  Students  will  be  able  to: 

Outcome  a.  use  learned  idiomatic  expressions  correctly 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  create  role-plays  by  making  use  of  a variety  of  Crcc  expressions  and  using  charts  or  personal 
dictionaries  for  reference. 

• Students  create  a collage  of  Cree  expressions  used  by  themselves  or  their  family  members. 

• A Kihteyaya  (Elder)  or  a guest  speaker  gives  a talk.  Students  listen  for  unfamiliar  or  new  expressions. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- use  learned  idiomatic  expressions  correctly? 

Checklists 

Create  a checklist  of  learned  idiomatic  expressions.  Observe  and  record  the  use  of  these  expressions  in 
new  situations. 

Journals 

At  the  end  of  the  day,  students  line  up  at  the  door  and  are  required  to  say  a specific  expression  before  they 
are  allowed  to  leave  the  classroom.  Target  5-10  students  a day.  Record  the  expressions  students  use  and 
offer  feedback.  Students  record  these  expressions  in  their  journals  and  reflect  on  how  these  expressions 
can  be  used  in  other  situations. 
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Language 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC-4  apply 

comfortable  as  Cree  speakers. 

knowledge  of  the 

Competence 

(Okiskinamawakanak  kd  nihtd  nehiya 
wewak. ) 

sociocultural 

context 

strand  I LC^.3  variations  in  language 
Specific  Students  will  be  able  to: 

Outcome  a.  recognize  some  common  regional  variations  in  language 


j SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 


• Students  brainstorm  a class  list  of  regional  variations  in  language  as  they  listen  to  native  speakers, 

radio  programs  and  television  stations,  and  view  videos  and  documentaries.  For  example,  common 
ways  of  speaking  in  the region  are . 

• Students  investigate  the  sound  variations  and  noun  and  verb  expressions  used  by  Sakdwiyiniwak  (the 
Woodland  Cree)  and  Paskwdwiyiniwak  (the  Plains  Cree).  They  identify  similarities  and  differences 
and  may  use  a Venn  diagram  to  record  their  findings. 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  some  common  regional  variations  in  language? 

Conferences 

Discuss  with  students  their  experiences  when  listening  to  regional  variations  in  language.  Ask  students 
what  was  challenging  and  what  was  interesting.  In  the  future,  what  might  they  do  to  help  them  better 
understand  speakers  from  different  regions? 

Learning  Log 

The  students  reflect  on  their  experience  of  listening  to  Cree  videos,  television  and  radio,  in  particular  the 
regional  variations  that  exist  in  the  language.  They  make  entries  in  their  learning  logs  on  what  they  have 
learned. 
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General  Outcome  Cluster  Heading 

Students  will  be  effective,  competent  and  I.C-4  apply 

comfortable  as  Cree  speakers.  knowledge  of  the 

{Okiskinamawakanak  kei  nilita  nehiyci  sociocultural 

wewak.)  context 


Strand 

LC^.4  social  conventions 

Specific 

Outcome 

Students  will  he  able  to: 

a.  recognize  important  social  conventions  in  everyday  interactions;  e.g.,  shaking 
hands 

Language 

Competence 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  write  a list  of  do’s  and  don’ts  for  behaviour  in  a variety  of  contexts  to  accompany  a list  of 
situations  provided.  For  example,  students  examine  ways  to  greet  their  moschfii\vchva/()hk()mi\\  chva 
( grandfathers/ grandmothers) . 

• In  groups,  students  prepare  for  an  upcoming  field  trip  by  drafting  a list  of  rules  that  arc  acceptable; 
e.g., 

- koskwdwdtapi  (sit  still) 

- papeydtik  (be  quiet) 

- kayapdpikiskwe  (do  not  talk) 

- nitohta  (listen). 

Students  make  a poster  of  the  mles. 

• In  small  groups,  students  role-play  scenarios  such  as  greeting  or  saying  farewell  to  people,  in  a variety 
of  situations;  e.g., 

- Tdn  ’si?  (Hello,  how  are  you?) 

- Tdwdw.  (Welcome.) 

- Ekosi pita.  (Goodbye  for  now.) 

- Kihtwdm  kawdpamitin.  (I’ll  see  you  next  time.) 

- Kihtwdm  mina  kapikiskwdtitin.  (I’ll  talk  to  you  again.) 

- Ekosi  mdka.  (Goodbye  then.) 

- Kihtwdm  wdpahtoydhki.  (Until  we  see  each  other  again.) 

- Kihtwdm  pikiskwdtitoyahki.  (Until  we  talk  to  each  other  again.) 

• Introduce  the  proper  way  of  speaking  hypothetically,  predicting,  explaining  and  discussing  long-range 
planning. 

• Students  review  the  concept  that  there  are  different  etiquettes  for  different  situations;  e.g.,  during  a 
powwow,  one  does  not  walk  in  front  of  a dmm.  Students  are  then  asked  to  research  different  Cree 
etiquettes  of  the  past  and  find  out  whether  or  not  they  are  still  followed  today.  The  class  works 
together  to  create  a display  of  Cree  mles  of  etiquette. 
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Strand 

LC-4.4  social  conventions 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  important  social  conventions  in  everyday  interactions;  e.g.,  shaking  hands 

I SAMPLE  ASSESSMENT  STRATEGIES | 


Focus  for  Assessment 


Do  the  students; 

- reeognize  important  soeial  eonventions  in  everyday  interaetions? 

Checklist  and  Comments 

Create  an  outeome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  recognize  important  social  conventions  in  everyday  interactions 
(see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Learning  Log 

Observe  students  as  they  prepare  and  participate  in  role-play  situations.  Use  the  following  criteria  to 
assess  the  role-play: 

- language  is  understandable 

- interaction  is  sustained 

- pronunciation  is  accurate 

- grammar  is  correct 

- message  is  comprehensible 

- language  is  appropriate  to  the  context. 
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Language 

General  Outcome 

Students  will  be  effective,  competent  and 

Cluster  Heading 

LC-4  apply 

6 j 

comfortable  as  Cree  speakers. 

knowledge  of  the 

Competence 

{Okiskinamawakanak  kci  nihtd  nehiya 
wewak. ) 

sociocultural 

context 

strand 


LC^.5  nonverbal  communication 


Specific  Students  will  he  able  to: 

Outcome  a.  use  appropriate  nonverbal  behaviours  in  a variety  of  familiar  contexts 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• After  learning  how  young  girls  should  sit  appropriately  at  gatherings,  either  from  a female  Elder  or  a 
eulturally  knowledgeable  teacher,  students  are  asked  to  sit  in  a circle.  If  any  iskwesis  (girl)  is  not 
sitting  appropriately,  look  at  her,  shake  your  head,  then  use  arm  and  hand  movements  to  correct  her. 
The  boys  will  remove  their  hats. 

• After  learning  vocabulary  for  up  the  hill,  around  the  corner  and  straight  down,  demonstrate  hand 
movements  and  ask  students  to  interpret  what  was  said. 

• Model  hand  motions  for  come,  go,  be  still,  listen  and  other  nonverbal  directions.  You  may  also  refer 
to  a relevant  Web  site. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

I SAMPLE  ASSESSMENT  STRATEGIES  | _ 


Focus  for  Assessment 


Do  the  students: 

- use  appropriate  nonverbal  behaviours  in  a variety  of  familiar  contexts? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  use  appropriate  nonverbal  behaviours  in  a variety  of  familiar 
contexts  (see  sample  blackline  master  in  Appendix  E:  Observation  Checklist). 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
(Okiskinamawakanak  kd  nihtd  nehiya 
wewak.) 


Cluster  Heading 

LC-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


Strand  | LC-5.1  cohesion/coherence 

Specific  I Students  will  be  able  to: 

Outcome  j a.  organize  texts,  using  common  patterns 
! b.  interpret  simple  references  within  texts 


SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 


• Discuss  common  patterns  in  organizing  texts,  then  allow  students  to  skim  over  a short  story  to  find 
and  select  common  patterns  that  they  are  familiar  with.  Read  the  story  aloud.  Next,  students  create 
their  own  story  using  the  same  model  and  changing  the  aetion  words  or  time.  For  example: 

- Nikinestosin  tipiskohk  ekwa  nikin  ’taw’pimisinin.  (I  was  tired  last  night  and  I went  to  lay  down.) 

- Wahwd!  (Good  golly!) 

- Soskwdc  ekinohtekwdsiydn  nan  ’taw  etokwe  kekamitdtaht  tipahikan.  (I  was  so  sleepy  by  about 
9:00  o’clock.) 

- Nikawisimon.  (I  went  to  bed.) 

• Provide  students  with  short  sentences.  They  then  use  simple  sentence  connectors,  such  as  eyoko  ohci 
(because)  and  ekwa  (and),  to  string  the  sentenees  together  in  a logical  sequence  to  explain  something. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- organize  texts,  using  common  patterns? 

- interpret  simple  references  within  texts? 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  seale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  seale  to  assess  how  well  they  are  able  to  organize  texts,  using  eommon 
patterns,  and  interpret  simple  referenees  within  texts  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


272  / Grade  6 
2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Language 

Competence 


Strand 

Specific 

Outcome 


General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nihtd  nehiya 
wewak. ) 


Cluster  Heading 

I.C-5  apply 
knowledge  of  how 
the  language  is 
organized,  structured 
and  sequenced 


LC-5.2  text  forms 
Students  will  he  able  to: 

a.  recognize  a variety  of  text  forms  delivered  through  a variety  of  media 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES 


• Students  watch  a community  member  make  bannock  or  view  a video  of  bannock-making  with 
instructions  in  Cree.  Then  use  the  overhead  or  a digital  slide  show  to  explain  the  process  of 
bannock-making.  The  students  may  also  check  for  bannock-making  instructions  on  a Web  site.  Ask 
students: 

- which  method  made  more  sense  to  them? 

- which  text  helped  them  to  understand  what  was  going  on? 

Students  record  their  ideas  on  a chart; 


Demonstration 

Video 

Overhead 

transparency/Digital 
slide  show 

Web  site 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 

• After  viewing  the  process  of  bannock-making,  students  are  asked  to  work  in  groups  to  present  the 
ideas  in  different  text  forms;  e.g.,  the  instructions  can  be  written  or  presented  orally.  Students  present 
the  instructions  for  making  bannock  as  a poem,  news  report,  song,  rhyme,  drawing  or  role-play. 

• Students  review  a variety  of  oral  texts,  such  as  legends,  creation  myths  and  stories,  and  the  various 
features  of  different  texts  (structural,  thematic).  They  identify  the  different  features  of  various  texts 
that  they  listen  to  in  class.  As  an  extension,  students  could  create  their  own  legend  or  story,  using 
other  examples  as  models. 

• Students  fill  out  graphic  organizers  based  on  stories  presented  in  class;  e.g., 


Description  of  Action 

Beginning 

Middle 

End 

Characters 

Message  or  Moral 
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Strand 

LC-5.2  text  forms 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  a variety  of  text  forms  delivered  through  a variety  of  media 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- recognize  a variety  of  text  forms  delivered  through  a variety  of  media? 

Learning  Log 

Students  reflect  in  their  learning  logs  on  their  use  of  text  forms. 

Nitdpacihtdn isi  masinahikewin  ta ekwa  niteyihten . 

(I  used text  form  to and  I think .) 

(I  like  how  I .) 

(I  could  have  improved .) 

(I  learned .) 

Portfolios 

Collect  samples  of  students’  work  to  put  in  their  portfolios.  Assess  the  work  and  focus  instruction  on  areas 
where  students  need  more  information  or  review. 
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General  Outcome 

Students  will  be  effective,  competent  and 
comfortable  as  Cree  speakers. 
{Okiskinamawakanak  ka  nilitci  nehiya 
wewak. ) 


Cluster  Heading 
LC-5  apply 
knowledge  of  hou 
the  language  is 
organized,  structured 
and  sequenced 


Strand  LC-5. 3 patterns  of  social  interaction 


Specific  Students  will  he  able  to: 

Outcome  a.  initiate  interactions,  and  respond  using  a variety  of  social  interaction  patterns 


• Students  are  always  eneouraged  to  use  the  following  questions: 

- Kmohtewitatoskemindn  ci? 

(Do  you  want  to  work  with  us?) — when  working  in  groups 

- Kikwdy  ewihitotamahk? 

(What  are  we  doing?) 

- Tdn  ’si  ewihitotamahk? 

(And  how  are  we  doing  it?) — to  initiate  aeeeptance  and  eonversation. 

Students  may  tally  the  number  of  times  they  used  these  questions  while  participating  in  various 
activities. 

• Students  participate  in  an  inside-outside  circle  activity  to  share  books  they  have  read  or  activities  they 
enjoyed.  They  carry  on  the  conversation  in  Cree. 

• Different  community  members  can  be  invited  weekly  to  the  classroom  so  that  students  can  be  c.xposcd 
to  different  social  interactions;  e.g.,  chief,  another  teacher,  principal,  Kihteyaya  (Elder),  parents, 
plumber,  carpenter,  nurse,  doctor,  younger  children,  baby.  After  each  visit,  students  discuss  the 
differences  and  similarities  in  social  interactions  with  various  people. 
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Strand 

LC-5.3  patterns  of  social  interaction 

Specific 

Outcome 

Students  will  be  able  to: 

a.  initiate  interactions,  and  respond  using  a variety  of  social  interaction  patterns 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- initiate  interaetions,  and  respond  using  a variety  of  social  interaction  patterns? 

Learning  Log 

After  doing  an  inside-outside  circle  activity,  students  reflect  on  what  they  heard  or  have  learned  in  their 
learning  logs.  The  logs  can  be  used  during  student-teacher  conferences.  Look  for  evidence  of  students’ 
ability  to  use  Cree. 

Anecdotal  Notes 

Observe  students  as  they  participate  in  the  activity.  Note  and  record  how  well  they  are  able  to  initiate 
interactions,  and  respond  using  a variety  of  social  interaction  patterns  (see  sample  blackline  master  in 
Appendix  E:  Anecdotal  Notes). 


I 
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Community  Membership 


General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wchvetinahk  (peacefully) 

C'.M-I  .Mother 

with  Mother  Earth,*  others  and  themselves. 

Euirth* 

Membership 

guided  by  Mdmawi  Ohtdwinuhv  (the 
Creator*). 

[ 


Strand 


CM-1.1  relationships 


Specific  Students  will  be  able  to: 

Outcome  a.  demonstrate  leadership  in  caring  for  and  respecting  Mother  Harth 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Students  participate  in  a brainstorming  activity  to  generate  ways  to  care  for  Mother  Earth.*  They 
create  posters  that  reflect  aspects  of  energy  conservation  and  caring  for  Mother  Earth.* 

• Students  learn  that  recycling  is  a way  of  showing  respect  for  Mother  Earth.*  In  groups,  they  organize 
a school-wide  recycling  program.  They  prepare  posters  and  make  presentations  to  the  school 
community.  Throughout  the  year,  students  maintain  recycling  and  composting  stations. 

• Students  can  begin  their  own  recycling  activities  at  home  and  initiate  or  participate  in  a community 
recycling  program. 

• Students  can  do  bottle  drives  for  a class  project  to  help  fund  their  year-end  celebration  or  to  contribute 
funds  toward  a need  in  the  community.  Students  can  brainstorm  for  a worthwhile  cause  to  contribute 
to. 


★ discretionary  (see  further  details  on  p.  221) 
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Strand 

CM- 1.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  demonstrate  leadership  in  caring  for  and  respecting  Mother  Earth* 

I SAMPLE  ASSESSMENT  STRATEGIES  \ 


Focus  for  Assessment 


Do  the  students: 

- demonstrate  leadership  in  caring  for  and  respecting  Mother  Earth?* 

Checklists 

Students,  with  teacher  guidance,  create  checklists  about  ways  to  conserve  energy  and  protect  Mother 
Earth.*  Checklists  are  taken  home  and  reviewed  and  checked  periodically. 

A home  checklist  might  include: 

- turning  off  the  lights 

- recycling  organic  and  inorganic  garbage  wherever  possible 

- conserving  hot  water. 

A community  checklist  might  include: 

- leaving  a campsite  clean 

- always  putting  garbage  into  the  appropriate  receptacles. 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  demonstrate  leadership  in  caring  for  and  respecting  Mother 
Earth*  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


★ discretionary  (see  further  details  on  p.  221) 
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Community 

Membership 


General  Outcome 

Students  will  live  wawetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtmvimdw  (the 
Creator*). 


Cluster  Heading 

CM-1  Mother 
Earth* 


Strand 

CM-1 .2  knowledge  of  past  and  present 

Specific 

Students  will  he  able  to: 

Outcome 

a.  identify  and  describe  basic,  key  facts  about  some  Cree  geographical  regions  or 
communities 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students,  working  in  groups,  prepare  questions  and  research  a Cree  historical  figure  and/or  event; 
e.g.,  treaty  areas,  Louis  Riel,  fur  trade.  They  gather  information  from  interviews  with  grandparents 
and  Kihteyayak  (Elders),  research  on  the  Internet  and  in  books.  Each  group  shares  its  findings  and 
together  they  create  a class  time  line  of  events  that  reflect  the  history  of  Alberta’s  Cree  people. 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 


• Students  prepare  questions  to  interview  grandparents  or  Kihteyayak  (Elders)  about  land  use  in  the  past 
that  reflected  living  peacefully  with  Mother  Earth.*  Using  a T-chart,  they  compare  the  past  with  how 
land  is  used  today;  e.g.,  clear  cutting. 


Land  Use  Practices 


Kayas  (Past) 


Anohe  (Present) 


• In  small  groups,  students  create  short  presentations  on  the  lifestyle  of  the  Cree  people.  Each  group 
identifies  and  researches  five  Cree  dialects  in  Canada  and  where  they  are  spoken,  and  presents  the 
findings  to  the  class. 

• Students  can  study  wdhkdhtowin  (family  systems)  within  their  community  or  a nearby  community. 
This  allows  students  to  study  their  own  history. 

• Students  create  questions  to  find  information  about  the  history  of  their  community;  e.g., 

- What  did  the  community  look  like  in  the  past? 

- How  did  people  live  in  the  past? 

- Where  did  people  live  in  the  past? 

Then  students  interview  Kihteyayak  (Elders)  and  collect  their  responses.  Ensure  that  students  show 
respect  in  their  words  and  actions.  Students  create  a class  booklet  entitled  “Looking  at  the  Past,”  in 
which  they  write  the  information  they  collected  and  draw  pictures. 


★ discretionary  (see  further  details  on  p.  221) 
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Strand 

CM-1.2  knowledge  of  past  and  present 

Specific 

Outcome 

Students  will  be  able  to: 

a.  identify  and  describe  basic,  key  facts  about  some  Cree  geographical  regions  or 
communities 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students; 

- identify  and  deseribe  basie,  key  facts  about  some  Cree  geographical  regions  or  communities? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  describe  basic,  key  facts  about  some  Cree 
geographical  regions  or  communities  (see  sample  blackline  master  in  Appendix  E:  Observation 
Checklist). 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  identify  and  describe  basic,  key  facts 
about  some  Cree  geographical  regions  or  communities  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  u’c/u’e///7t;//7A' (peacefully)  C'.M-l  .Mother 

with  Mother  Earth,*  others  and  themselves.  Earth* 

guided  by  Mdmaw'i  Ohtdw  imchv  (the 
Creator*). 

V 

strand 


CM-1.3  practices  and  products 


Specific  Students  hvV/  he  able  to: 

Outcome  a.  identify  and  describe  basic,  key  practices  and  products  related  to  Mother  f.arth 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Lead  students  in  a diseussion  about  the  term  Nehiyaw/Crco,  person/four  bodied  person  and  the 
Nehiyaw  eonneetion  or  relationship  to  Mother  Earth.*  Share  the  four  aspects — Spiritual,  Emotional. 
Physical  and  Mental  (SEPM) — and  the  connection  to  directions,  colours,  seasons,  stages  of  life, 
animal  spirits,  elements. 

As  a follow-up  activity,  students  can  create  a poster  or  model,  illustrating  the  various  components 
involved  with  each  aspect  of  SEPM. 

• Students  learn  about  the  significance  of  the  15  poles  used  in  a tipi.  Involve  students/ parents  in  finding 
and  preparing  the  poles  as  part  of  the  construction  of  an  actual  tipi. 

• Invite  Kihteyayak  (Elders)  into  the  classroom  to  teach  students  about  cultural  practices  related  to 
Mother  Earth;*  e.g.,  four  directions,  medicine  wheel.  Students  reflect  on  the  visit  and  discuss  how 
these  practices  apply  to  their  own  lives. 


I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- identify  and  describe  basic,  key  practices  and  products  related  to  Mother  Earth?* 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  identify  and  describe  basic,  key 
practices  and  products  related  to  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Rating  Scale). 


★ discretionary  (see  further  details  on  p.  221) 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-1  Mother 

with  Mother  Earth,*  others  and  themselves,  Earth* 

guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

Strand 

i 

CM- 1.4  past  and  present  perspectives 

1 Specific 
Outcome 

} 

Students  will  be  able  to: 

a.  identify  and  examine  traditional  Cree  perspectives  and  values  related  to  Mother 
Earth* 

sample  tb^  and  learning  activities  I 

• Using  magazine  clippings,  drawings  or  pictures,  students  create  a collage  of  how  they  view  Mother 
Earth.* 

• Students  choose  a topic  of  interest  with  respect  to  traditional  Cree  values  and  practices  related  to 
Mother  Earth;*  e.g.,  hunting  practices,  timber-cutting  practices,  berry  picking,  food  preparation, 
preparing  for  winter.  Students  interview  family  members  and  members  of  the  community  to  find  out 
how  these  practices  were  once  carried  out.  Using  a Venn  diagram,  students  compare  past  and  present 
practices. 

• Through  a Kihteyaya  (Elder),  students  listen  to  information  on  global  and  environmental  changes. 
They  discuss  some  possible  causes. 

• Through  a Kihteyaya  (Elder),  students  listen  to  stories  about  changes  in  animal  behaviours. 


★ discretionary  (see  further  details  on  p.  221) 
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strand 


CM-1.4  past  and  present  perspectives 


Specific  Students  will  he  able  to: 

Outcome  a.  identify  and  examine  traditional  Cree  perspectives  and  \alues  related  to  Mother 


Earth* 


I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- identify  and  examine  traditional  Cree  perspeetives  and  values  related  to  Mother  Earllf.^* 

Checklist  and  Comments 

Create  an  outeome-based  eheeklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  identify  and  examine  traditional  Cree  perspectives  and  values 
related  to  Mother  Earth*  (see  sample  blackline  master  in  Appendix  E:  Checklist  and  Comments  1 or  2). 

Self-assessment  Rating  Scale 

Create  an  outcome-based  self-assessment  rating  scale  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  rating  scale  to  assess  how  well  they  are  able  to  identify  and  examine  traditional 
Cree  perspectives  and  values  related  to  Mother  Earth*  (see  sample  blacklinc  master  in  Appendix  E; 
Self-assessment  Rating  Scale). 


★ discretionary  (see  further  details  on  p.  221) 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-1  Mother 

with  Mother  Earth,*  others  and  themselves,  Earth* 

guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

Strand 

CM-1. 5 diversity 

Specific  Students  will  be  able  to: 

Outcome  | a.  identify  and  examine  diverse  Cree  perspectives  and  values  related  to  Mother 
Earth* 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  are  made  aware  of  regional  differenees  for  daneing,  drumming,  singing,  food  types,  drying 
teehniques,  clothing  and  beading  among  various  Cree  groups.  First  Nations  and  Metis. 

• The  class  works  together  to  prepare  a survey  about  a current  issue  of  interest  involving  Mother  Earth* 
and  the  environment;  e.g.,  construction  of  an  oil  or  gas  pipeline.  Using  the  survey,  students  interview 
peers,  parents,  grandparents,  teachers,  Kihteyayak  (Elders)  and  people  in  their  communities.  The 
results  of  the  survey  are  shared  in  class. 

• Students  identify  and  examine  differences;  e.g.,  traditional  way  of  life  and  education  compared  with 
modem  city  life  and  education.  They  may  develop  a T-chart  or  Venn  diagram  to  show  the 
differences. 

• Students  explore  responsibilities  toward  Mother  Earth*  within  their  families  and  communities. 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  examine  diverse  Cree  perspectives  and  values  related  to  Mother  Earth?* 

Journals 

Students  write  a double  entry  in  their  journals,  using  two  columns.  They  write  quotes  from  a person  they 
interviewed  in  one  column  and  their  personal  response  or  reaction  to  the  quotes  in  the  other  colunm. 
Evaluate  these  entries  to  determine  if  students  demonstrate  understanding  of  diverse  Cree  perspectives  and 
values  related  to  Mother  Earth.* 


★ discretionary  (see  further  details  on  p.  221) 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwinuhv  (the 
Creator*). 

V 

Strand 

CM-2.1  relationships 

Specific 

Students  will  be  able  to: 

Outcome 

a.  form  meaningful/special  relationships  with  others;  c.g.,  girl-aunt  relationships, 
joking  relationships,  same  name 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Ask  students  to  search  for  people  in  the  community  who  have  the  same  name  relationship,  then  make 
a booklet  called  Nikwemis/Nikn’emiy  (Someone  with  Same  Name  as  You). 

• Students  research  and  prepare  a biography  of  a cousin  or  relative  of  their  choice  and  present  it  to  the 
class.  Afterward,  they  can  acknowledge  that  person  with  a presentation  at  a school  or  community 
event. 

• Students  in  Grade  6 buddy  up  with  students  in  a younger  grade.  The  Grade  6 buddies  read  stories  to 
and  assist  their  younger  buddies  in  projects  related  to  their  study  of  Cree  language  and  culture. 

• Students  create  and  present  speeches  in  which  they  thank  their  families  for  their  help  and  support. 


★ discretionary  (see  further  details  on  p.  221) 
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Strand 

CM-2.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  form  meaningful/special  relationships  with  others;  e.g.,  girl-aunt  relationships,  Joking 
relationships,  same  name 

[ SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- form  meaningful/special  relationships  with  others? 

Conferences 

Discuss  with  students  the  biographies  of  their  relatives.  Look  for  evidence  that  students  understand  the 
meaningful  and  special  relationships  that  they  are  developing. 

Journals 

Students  reflect  on  their  experiences  interviewing  a family  member  or  working  with  a younger  student  and 
complete  an  entry  in  their  learning  logs  or  journals.  Provide  the  following  prompts; 

- Anohc  niwwihiwdn  kd  ...  (Today,  I participated  in  ...) 

- Nikakwe  ...  (I  tried  to  . . .) 

- Nimisken  ...  (I  found  out  ...) 

- Kispin  esa  ta  aydydn  ...  (I  wish  I had  . . .) 

- Nikikakwecihkemon  ...  (I  asked  ...) 

- Peyak  kakwecihkemowin  ayiwdk  enohte  kiskeyihtamdn  ...  (One  question  I would  like  to  think  more 
about  is  ...  ) 

- Peyak  nitdyamihikon  ...  (One  problem  I encountered  ...  ) 

- Peyak  kihcihtdkwak  ...  (One  highlight  ...) 


I 
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General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wchvetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves. 

CM-2  others 

6 j 

Membership 

guided  by  Mcimawi  Ohtchvimchv  (the 
Creator*). 

[ 


strand 

CM-2. 2 knowledge  of  past  and  present 

Specific 

Students  will  he  able  to: 

Outcome 

a.  explore  key  Cree  historical  and  contemporary  events,  figures  and  developments; 

e.g.,  treaties,  Big  Bear 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  research  a chief  (past  or  present)  from  their  community  and,  using  a poster,  highlight  his  or 
her  personal  contributions  to  the  community.  They  present  the  poster  to  the  class  orally. 

• Invite  students  to  research  community  events  and  celebrations  and  create  a class  calendar.  Students 
mark  these  events  on  the  calendar;  e.g..  Aboriginal  Awareness  Day,  June  21,  Treaty  Day,  memorial 
feasts,  powwows.  Using  the  class  calendar  as  a guide,  students  plan  and  organize  a field  trip  to  one  of 
these  events. 

• Students  can  do  research  on  any  prominent  past  leader,  councilor  or  administrative  personnel  of  any 
organization  or  department  and  then  make  a class  presentation.  Through  this  activity,  students  can 
begin  to  explore,  discover,  learn,  understand  and  know  their  own  community. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- explore  key  Cree  historical  and  contemporary  events,  figures  and  developments? 

Self-assessment  Checklist 

Create  an  outcome-based  self-assessment  checklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  explore  key  Cree  historical  and 
contemporary  events,  figures  and  developments  (see  sample  blackline  master  in  Appendix  E: 
Self-assessment  Checklist). 


★ discretionary  (see  further  details  on  p.  22 1) 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

Strand 

CM-2. 3 practices  and  products 

Specific 

Outcome 

__  _ 1 

Students  will  be  able  to: 

a.  identify  and  describe  key  Cree  cultural  practices  and  products 

SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  complete  a poster  describing  a cultural  practice;  e.g.,  drumming.  The  poster  can  be  used  to 
recruit  students  to  join  the  drum  group. 

• Students  participate  in  making  a basket  or  a dream  catcher. 

• Students  choose  from  a list  of  activities  to  create  their  own  traditional  crafts,  games,  toys,  dance 
clothing  or  necklaces.  They  discuss  and  exchange  vocabulary,  obtain  natural  materials,  and  show 
respect  and  appreciation  of  their  own  creativity. 

• Students  research  what  responsibilities  they  have  now  compared  with  the  responsibilities  they  would 
have  had  at  their  age  in  the  past. 

• Students  make  arrangements  with  teacher  and  community  assistance  to  attend  a cultural  camp.  This 
would  be  a camp  where  Cree  is  spoken  and  traditional  practices  are  encouraged.  These  cultural 
camps  can  be  very  simple,  such  as  a canoe  trip,  berry  picking,  survival  skills,  tracking  and 
orienteering,  a pipe  ceremony  or  traditional  dancing. 


★ discretionary  (see  further  details  on  p.  221) 
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strand 


CM-2.3  practices  and  products 
Specific  Students  will  he  able  to: 

Outcome  a.  identify  and  describe  key  Cree  cultural  practices  and  products 


I SAMPLE  ASSESSMENT  STRATEGIES  \ 


Focus  for  Assessment 


Do  the  students: 

- identify  and  deseribe  key  Cree  eultural  praetiees  and  products? 

Journals 

Students  reflect  in  their  journals  about  cultural  practices  or  products  they  were  involved  in  or  experienced. 
Provide  prompts  for  students,  such  as: 

- miyahkasikewin  (smudging) 

- Kikway  nawac  ekihcihtdkwak  ...  (The  thing  I found  most  meaningful  was  ...) 

- Ayiwdk  kikway  enohte  kiskeyihtamdn  ...  (I  would  like  to  find  out  more  about  . . . ) 

- Kikway  mdmawaci  emiywehtamdn  otdcikewin  . . . (What  I enjoyed  the  most  about  this  activity  was  . . . ) 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  identify  and  describe  key  Cree  cultural  practices  and 
products  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 
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General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-2  others 

with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

■ 

strand 

CM-2. 4 past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  identify  and  explore  past  and  present  perspectives  and  values,  and  celebrate 
change 

j SAMPLE  TEACHING  AND  LEARNING  ACTMtI^ 


• Students  use  Venn  diagrams  and  T-eharts  to  identify  and  explore  past  and  present  perspeetives  and 
values. 

• Students  plan  a eelebration  for  National  Aboriginal  Day  or  ereate  a representation  for  that  day;  e.g., 
displays,  posters,  performanees. 

• Students  plan  to  display  ereations  from  previous  aetivities  at  a Cree  fair  day.  Eaeh  display  should 
inelude  the  following  information; 

Name  of  game/eraft/ / 

Purpose 

How  materials  are  obtained 

Steps/proeess  in  making  it 

Respeet  in  obtaining  materials  and  knowledge 

Sourees  of  information. 


|_SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  explore  past  and  present  perspeetives  and  values,  and  eelebrate  ehange? 

Work  Samples 

Colleet  samples  of  student  work,  sueh  as  T-eharts  and  Venn  diagrams.  Note  evidenee  of  students’  abilities 
to  use  a variety  of  methods  for  organizing  information. 

Anecdotal  Notes 

Observe  students  as  they  partieipate  in  the  aetivity.  Note  and  reeord  how  well  they  are  able  to  identify  and 
explore  past  and  present  perspeetives  and  values,  and  eelebrate  ehange  (see  sample  blaekline  master  in 
Appendix  E;  Aneedotal  Notes). 


★ discretionary  (see  further  details  on  p.  221) 
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Community 

Membership 


Strand 


Specific 

Outcome 


General  Outcome 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves, 
guided  by  Mdmawi  Obtcmimciw  (the 
Creator*). 


Cluster  Heading 

CM -2  others 


CM-2.5  diversity 
Students  will  be  able  to: 

a.  explore  Cree-speaking  cultural  groups  as  part  of  larger  Aboriginal  communities 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Using  a map  of  Canada,  introduce  students  to  where  the  largest  Aboriginal  communities  are  located, 
ineluding  Cree  eommunities.  Students  graph  the  population  of  eaeh  surrounding  eommunity. 

• Lead  a diseussion  about  some  of  the  eommon  eore  values  held  by  many  Aboriginal  eommunities. 
Using  this  information,  students,  working  in  pairs,  eompare  similarities  and  differences  among 
Aboriginal  eommunities  using  a Venn  diagram. 

• Students  learn  about  Cree  people  living  in  urban  and  mral  areas  and  the  differenees  and  ehanges  that 
take  plaee.  They  make  a list  of  aetivities  in  urban  and  mral  loeales;  e.g., 

Otendhk  (urban — city)  Ndhcimihk  (mral) 

nandtohk  isihcikewina  pdhkwesimowina  (sundances) 

(various  organizations)  isihtdwin  kapesowina  (cultural  camps) 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree-speaking  eultural  groups  as  part  of  larger  Aboriginal  eommunities? 

Work  Samples 

Colleet  work  samples,  sueh  as  Venn  diagrams,  to  find  evidenee  that  students  are  able  to  distinguish 
similarities  and  differenees  among  Aboriginal  eommunities  with  respeet  to  cultural  practices  and  values. 


★ discretionary  (see  further  details  on  p.  221) 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 
©Alberta  Education,  Alberta,  Canada 


Grade  6/291 
2009 


General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wdwetinahk  (peacefully) 

CM-3  themselves 

with  Mother  Earth,  * others  and  themselves, 

Membership 

guided  by  Mdmawi  Ohtdwimdw  (the 
Creator^). 

\ strand 

CM-3.1  relationships 

Specific 

Outcome 

Students  will  be  able  to: 

a.  reflect  on  various  facets  of  self-identity 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  j 

• Students  create  a bulletin  board  display  entitled  “Their  World  in  Their  Hands.”  They  trace  their  own 
hands,  then  draw  pictures  and  write  words  of  things  that  are  important  to  them  or  matters  they  have 
control  over,  such  as  their  culture,  family  and  animals. 

• Students  draw  their  own  hands  and  the  globe  around  their  hands.  They  write  words  or  draw  pictures 
of  what  they  do  not  have  control  over.  Students  look  to  see  what  connections  or  relationships  exist 
between  their  hands  and  the  globe  and  what  they  might  contribute  to  either  as  individuals  or  as  a 
family. 

• Students  complete  a Venn  diagram  showing  areas  where  they  have  control,  where  they  do  not  and 
where  responsibilities  are  shared. 

• Students  can  make  a mural  of  the  pictures  from  the  first  two  bullet  points. 

• Ask  students  to  think  about  the  following  question;  How  would  a toxic  waste  spill  in  a nearby  lake  or 
river  affect  their  community  and  what  should  they  (students  and  the  community)  do  about  it? 

Students  discuss  the  issue  in  groups  and  then  present  their  findings  to  the  class.  Write  the  major 
findings  on  a wall  chart. 

• Students  trace  their  own  bodies  or  create  miniatures  of  their  bodies.  Then  they  write  key  words  that 
represent  areas  of  their  identity  on  the  parts  of  the  body  to  which  they  are  related;  e.g.,  heart — family. 

• Each  student  chooses  an  animal  that  best  represents  his  or  her  personal  characteristics.  He  or  she  then 
cuts  out  a poster  in  the  shape  of  that  animal  and  glues  pictures  from  magazines  or  cards  to  create  a 
collage  representing  his  or  her  interests. 

• Students  create  their  own  small  tipis  and  decorate  them  with  words  and  symbols  that  represent  their 
individual  identities. 

• Students  draw  pictures  or  make  dioramas  of  what  they  would  like  to  be  when  they  grow  up.  As  a 
follow-up  activity,  students  find  Cree  role  models  in  magazines,  newspapers  or  on  the  Internet  and 
make  posters  using  the  terms: 

- okimdhkdn  (boss,  chief)  - simdkanis  (police) 

— okiskinohamdkew  (teacher)  — oyasowewiyiniw  /owiyasowew  (lawyer). 

Caution:  Students  should  be  monitored  when  they  use  the  Internet. 


★ discretionary  (see  further  details  on  p.  22 1 ) 
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Strand 

CM-3.1  relationships 

Specific 

Outcome 

Students  will  he  able  to: 

a.  reflect  on  various  facets  of  self-identity 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- reflect  on  various  facets  of  self-identity? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  reflect  on  various  facets  of  self-identity  (sec  sample  blackline 
master  in  Appendix  E:  Observation  Checklist). 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  reflect  on  various  facets  of  self-identity  (sec  sample 
blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,  * others  and  themselves, 
guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

.....  _.  _.  ....  ...  ._  .....  - 

strand 


I CM-3.2  knowledge  of  past  and  present 


Specific  ^ Students  will  be  able  to: 

Outcome  a.  explore  Cree  peoples  in  Canada 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  { 

• Students  gather  information  about  their  cultural  heritage  by  asking  their  own  family  members, 
caregivers  and  community  members  for  information. 

• Students  create  family  trees  using  kinship  terms  learned  in  class  and  by  asking  parents  or 
grandparents.  They  share  their  family  trees  with  classmates. 

Note:  This  is  a sensitive  issue  as  some  students  may  not  have  or  be  able  to  access  this  kind  of 
information. 

• Students,  with  teacher  assistance,  develop  a Web  site,  in  Cree,  about  Cree  peoples  in  Canada. 

• Students  contact  students  in  another  Cree  community  by  e-mail. 


I SAMPLE  ASSESSMENT  STRATEGIES  | 

^ 1 


Focus  for  Assessment 


Do  the  students: 

- explore  Cree  peoples  in  Canada? 

Observation  Checklist 

Create  an  outcome-based  checklist  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
checklist  to  assess  if  students  are  able  to  explore  Cree  peoples  in  Canada  (see  sample  blackline  master  in 
Appendix  E:  Observation  Checklist). 


★ discretionary  (see  further  details  on  p.  221) 
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General  Outcome 

Cluster  Heading 

Community 

Students  will  live  wdwetinahk  (peacefully) 
with  Mother  Earth,*  others  and  themselves. 

C'.M-3  themseKes 

6 j 

Membership 

guided  by  Mdmawi  Ohtdwimdw  (the 
Creator*). 

[ 


strand 


CM-3.3  practices  and  products 


Specific  Students  wi/I  he  able  to: 

Outcome  a.  explore  and  identify  Cree  cultural  experiences,  practices  and  products 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• Students  collect,  label  and  display  a variety  of  Cree  items  for  a school  multicultural  celebration. 

• Lead  students  in  a discussion  about  reciprocity: 

- miskwac  miyotdtdkewin  (reciprocity) 

- miyohtwdwin  (kindness) 

- kisiwdtisiwin  (compassion) 

- peyahtikweyimowin  (peacefulness). 

Ask  students  how  they  demonstrate  these  in  their  daily  lives.  Students  create  a poster  on  one  of  the  Cree 
words,  depicting  its  meaning.  Then  invite  a Kihteyaya  (Elder)  or  a respected  community  member  to  the 
class  to  model  how  students  should  approach  Kihteyayak  (Elders)  or  respected  community  members  when 
asking  for  guidance  or  help.  Students  practise  nanahitamowin  (obedience)  when  being  helped  by 
Kihteyayak. 

• Students  create  dioramas,  labelling  traditional  Cree  items  that  they  have  at  home  or  in  their 
community. 


I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- explore  and  identify  Cree  cultural  experiences,  practices  and  products? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  explore  and  identify  Cree  cultural  experiences,  practices 
and  products  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 


★ discretionary  (see  further  details  on  p.  221) 
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Community 

Membership; 

% 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,  * others  and 
themselves,  guided  by  Mdmawi  Ohtdwimdw 
(the  Creator^). 

Strand 

CM-3. 4 past  and  present  perspectives 

Specific 

Outcome 

Students  will  be  able  to: 

a.  recognize  the  effects  of  positive  and  negative  treatment  on  themselves;  i.e., 
stereotyping 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVrriEri 

• Students  keep  track  of  the  food  they  eat,  activities  they  do  and  interactions  with  others.  They  reflect 
on  the  positive  and  negative  effects  of  these  on  themselves,  then  complete  a T-chart;  e.g.. 


Positive 

Negative 

Students  discuss  and  understand  that  some  effects  they  identified  as  being  negative  are  not  necessarily 
negative.  They  look  for  ways  to  shift  the  negative  to  positive. 

• Students  examine  stereotypes  and  how  they  originated;  e.g.,  Indian,  good  hunters,  environmentalists. 
They  reflect  on  how  certain  stereotypes  may  affect  them. 

• With  teacher  guidance,  students  discuss  how  education  can  be  used  to  address  stereotyping  and 
discrimination. 


★ discretionary  (see  further  details  on  p.  221) 
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Strand 

CM-3.4  past  and  present  perspectives 

Specific 

Students  will  he  able  to; 

Outcome 

a.  recognize  the  effects  of  positive  and  negative  treatment  on  themselves 
stereotyping 

; i.e.. 

I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- recognize  the  effects  of  positive  and  negative  treatment  on  themselves? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  recognize  the  effects  of  positive  and  negative  trealmeiil  on 
themselves  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 

Journals 

Students  write  or  e-mail  their  buddies  about  the  positive  and  negative  effects  of  how  one  is  treated.  One 
student  writes  his  or  her  own  thoughts.  The  other  student  writes  back.  This  writing  back  and  forth  can  go 
on  for  awhile. 
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Community 

Membership 

General  Outcome  Cluster  Heading 

Students  will  live  wdwetinahk  (peacefully)  CM-3  themselves 

with  Mother  Earth,  * others  and 
themselves,  guided  by  Mdmawi  Ohtdwimdw 
(the  Creator*). 

m 

Strand 

' CM-3. 5 diversity 

Specific  1 
Outcome 

i 

Students  will  be  able  to: 

a.  explore  and  celebrate  their  own  unique  cultural  heritage 

SAMPLE  ^ AND  LEARNING  ACTIVITIES  | 

• Have  students  make  a web  or  mind  map  about  their  own  unique  heritage.  Provide  guides  and  models 
of  voeabulary. 


Pahkwenamatomn 

(sharing) 


Kisiwatisiwin 

(compassion/love) 


Tdpo  wakeyihtamo  win 
(belief  in  each  other) 


Kih  ceyih  to  win 

(respect) 

Kihceyihtamowin 
(for  each  other) 


Miyohtwawin 

(kindness) 


Students  design  a poster  for  Aboriginal  Awareness  Day,  highlighting  eontributions  made  by 
Aboriginal  peoples.  They  celebrate  their  success. 


• The  teacher  or  an  invited  Kihteyaya  (Elder)  discusses  with  students  traditional,  formal  ceremonies 
and  family  practices  of  the  Cree  people;  e.g., 

- rites  of  passage 

- for  young  girls  {iskwesis),  the  ceremony  guided  by  nohtikwew  (older  lady) 

- apowin  (vision  quest  by  young  men) 

- hunting  practices. 


★ discretionary  (see  further  details  on  p.  221) 
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strand 


CM-3.5  diversity 
Specific  Students  will  he  able  to; 

Outcome  a.  explore  and  celebrate  their  own  unique  cultural  heritage 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- explore  and  eelebrate  their  own  unique  eultural  heritage? 

Work  Samples 

Use  work  samples,  sueh  as  student  posters  and  webs,  to  look  for  evidenee  that  students  understand  the 
uniqueness  of  their  eultural  heritage. 

Rating  Scale 

Create  an  outeome-based  rating  seale  and  share  it  with  the  students  before  they  begin  the  activity.  Use  the 
rating  scale  to  assess  how  well  students  are  able  to  explore  and  celebrate  their  own  unique  cultural  heritage 
(see  sample  blackline  master  in  Appendix  E:  Rating  Scale  1,  2 or  3). 
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Strategies 


General  Outcome 

Students  will  know  and  use  various  strategies 
to  maximize  the  effectiveness  of  learning  and 
communication. 


Cluster  Heading 

S-1  language 
learning 


1 strand 

S-1.1  language  learning 

Specific 

Students  will  be  able  to: 

Outcome 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  learning 

i 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• When  studying  animate  and  inanimate  nouns  in  Cree,  students  look  for  patterns  to  help  them 
understand  and  generate  mles  for  use. 

• Students  identify  patterns  for  aetion  words  and  descriptive  words.  They  use  these  words  when 
interacting  with  others.  After  providing  the  base  forms  of  words  such  as  nipd  (sleep)  and  miciso 
(eat),  ask  students  how  to  say,  ‘T  sleep.”  Students  reply  by  using  the  pattern  for  action  words  ni-nipd- 
n.  Then  say,  “I  sleep,”  and  students  reply  e-nipd-ydn  (I  am  sleeping).  Say,  “My  shoes  are  black.” 
Students  use  possessive  nouns  and  descriptor  to  reply  ni-maskisin-a  e-kdskitewdki/kwdw.  Students 
record  the  information  in  a learning  log. 

• Students  look  for  key  endings  on  nouns  when  changing  them  into  a smaller  size  form. 

• Students  look  for  key  endings  on  nouns  when  adding  a locative  suffix. 

• Students  sit  on  the  floor,  back  to  back.  Each  student  has  four  identical  blocks.  One  student  makes  a 

pattern  with  the  blocks.  Then  he  or  she  gives  verbal  directions  to  the  other  student  who  will  try  to 

duplicate  the  pattern  by  listening  carefully  to  the  directions.  When  the  second  student  has  finished, 
they  check  to  see  how  well  they  did  in  giving  and  receiving  directions. 

I SAMPLE  ASSESSMENT  STRATEGIES  [ 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  language  learning? 

Journals 

The  students  reflect  on  what  they  have  learned  about  patterns  used  for  animate  and  inanimate  nouns,  verbs 
and  descriptive  words.  They  write  about  what  they  have  learned  in  their  journals. 
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Strategies 

General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-2  language  use 

to  maximize  the  effectiveness  of  learning  and 

communication. 

V 

1 

Strand 

S-2.1  language  use 

Specific 

Outcome 

Students  will  be  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  use 

I SAMPLE  TEACHING  AND  LEARNiNG  ^ 

• Students  use  Cree  words  and  phrases  visible  in  the  classroom  to  assist  them  when  playing  a game  or 
doing  an  interactive  activity;  e.g.,  role-play,  dialogue. 

• When  working  on  using  simple  sentences,  students  use  the  various  verb  patterns  posted  in  the 
classroom  to  assist  in  formulating  sentences.  They  use  visuals  to  illustrate  the  meaning  of  their 
sentences.  They  also  revise  and  correct  the  final  version  of  the  sentences.  Students  can  connect  the 
sentences  to  create  a short  story. 

• Students  label  classroom  objects.  They  leave  the  labels  on  the  objects  so  that  they  can  use  them  for 
future  reference. 

• Students  make  labels  or  charts  to  use  at  home. 

• Each  student  attempts  to  describe  a place  in  10  words  so  that  others  will  know  what  it  is;  e.g., 

- grocery  store 

- skating  rink 

- rodeo  arena 

- powwow 

- local  lake. 

After  the  10  words  have  been  said,  the  listeners  can  ask  one  question  for  more  information  and  then 
make  a guess. 

• One  student  begins  to  tell  or  retell  a story  in  Cree.  After  a few  sentences,  give  a signal  and  the  next 
person  picks  up  the  story  and  continues.  The  break  in  the  story  can  come  in  the  middle  of  a sentence, 
which  requires  students  to  pay  close  attention.  The  story  continues  until  all  students  have  had  a 
chance  to  participate. 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 
©Alberta  Education,  Alberta,  Canada 


Grade  6/301 
2009 


Strand 

S-2.1  language  use 

Specific 

Outcome 

Students  will  be  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  language  use 

I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhanee  language  use? 

Self-assessment  Checklist 

Create  an  outeome-based  self-assessment  cheeklist  and  share  it  with  the  students  before  they  begin  the 
activity.  Students  use  the  checklist  to  determine  if  they  are  able  to  identify  and  use  a variety  of  strategies 
to  enhance  language  use  (see  sample  blackline  master  in  Appendix  E:  Self-assessment  Checklist). 
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Strategies 

General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-3  cultural 
to  maximize  the  effectiveness  of  learning  and  learning 
communication. 

V 

1 - - 

strand 


S-3.1  cultural  learning 


Specific  Students  hv7/  he  able  to: 

Outcome  a.  identify  and  use  a variety  of  strategies  to  enhance  cultural  learning 


I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  | 

• When  researching  the  Cree  way  of  life,  students  use  different  people  to  gather  infonnation.  They 
then  seek  the  assistance  of  the  community,  a parent  or  a Kihteyaya  (Elder)  to  confirm  the  accuracy 
and  reliability  of  that  information. 

• To  enhance  their  classroom  learning,  encourage  students  to  first  use  listening  and  obscr\  ing 
strategies.  These  should  be  followed  by  using  participating,  imitating  and  performing  strategics. 
Explain  how  these  strategies  are  traditional  ways  of  learning  and  should  be  used  and  practised  every 
day  both  in  class  and  outside. 

• Students  sit  quietly  for  one  minute  and  listen  to  the  sounds  around  them.  When  the  minute  is  up,  they 
comment  on  the  sounds  they  heard.  Make  a list  of  the  sounds  on  the  board  and  the  class  discusses 
them.  Were  the  sounds  loud?  Were  they  soft?  Were  they  pleasant? 


I SAMPLE  ASSESSMENT  STRATEGIES  | 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  cultural  learning? 

Checklists 

Students  and  teacher  generate  a list  of  strategies  to  use  for  cultural  learning.  As  strategies  arc  used,  they 
are  checked  off  on  the  list.  The  students  review,  over  time,  the  success  they  are  experiencing  in  learning 
by  using  various  strategies. 
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General  Outcome  Cluster  Heading 

Students  will  know  and  use  various  strategies  S-4  general 
to  maximize  the  effectiveness  of  learning  and  learning 
communication. 

B 

Strand 

S-4.1  general  learning 

Specific  1 
1 Outcome 

1 

' Students  will  be  able  to: 

a.  identify  and  use  a variety  of  strategies  to  enhance  general  learning 

I SAMPLE  TEACHING  AND  LEARNING  ACTIVITIES  \ 

• Students,  with  teacher  guidance,  develop  criteria  for  an  oral  presentation.  The  presentation  should 
have: 

1 . an  opening/greeting 

2.  a body  (whatever  they  are  sharing) 

3.  a closing  (ending). 

For  example: 

- Tan  ’si  nitotem'tik!  (Greetings,  my  friends!) 

- Nimiyweyihten  ota  enipawiydn.  (I  am  happy  to  be  standing  here.) 

- Kiwipikiskwdtindwdw  kahkiyaw  ap  ’sis.  (I  want  to  speak  to  all  of  you  for  awhile.) 

- Ekosi.  (That’s  it.) 

• Students  are  encouraged  to  use  and  apply  traditional  values  in  their  daily  lives  outside  the  classroom 
so  that  their  learning  will  be  enhanced  in  all  areas. 


I SAMPLE  ASSESSMENT  STRATEGIES 


Focus  for  Assessment 


Do  the  students: 

- identify  and  use  a variety  of  strategies  to  enhance  general  learning? 

Rubric 

Collaboratively  create  an  outcome-based  rubric  with  the  students  before  they  begin  the  activity.  Use  the 
rubric  to  evaluate  how  well  students  are  able  to  identify  and  use  a variety  of  strategies  to  enhance  general 
learning  (see  sample  blackline  master  in  Appendix  E:  Rubric  or  Rubric  and  Checklist). 
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Year  Plan  C-6 
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Unit  Plan  B G-26 

Unit  Plan  G G-27 

Sample  Unit  Plan:  Grade  4 G-28 

Sample  Unit  Plan:  Grades  G-31 

Sample  Unit  Plan:  Grade  6 G-34 

Lesson  Plan  A G-37 

Lesson  Plan  B G-38 

Sample  Lesson  Plan:  Grade  4 G-39 
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How  to  Use  a Brainstorming  Web  D-8 

Brainstorming  Web  D-9 
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How  to  Create  a Mind  Map  D-1 1 

Sample  Mind  Map  D-1 2 

How  to  Use  Venn  Diagrams  D-1 3 

Venn  Diagram  D-1 4 

Five  Senses  Wheel  D-1 5 
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Y-chart  D-1 7 

Five  Ws  and  HI  D-1 8 
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How  to  Use  PMI  Charts  D-20 

PMI  Chart  D-21 

What  I Have,  What  I Need  D-22 

Making  a Decision  D-23 

IDEA  Decision  Maker  D-24 

Consider  the  Alternatives  D-25 

Influences  an  Decision  Making  D-26 

Goal-setting  Organizer  1 D-27 

Goal-setting  Organizer  2 D-28 

Goal-setting  Organizer  3 D-29 

Goal-setting  Organizer  4 D-30 

Appendix  E:  Assessment  Blackline  Masters  E-1 

Self-assessment  Checklist  E-2 

Self-assessment  Rating  Scale  E-4 

Peer-assessment  Checklist  E-6 

Self-assessment  Checklist  and  Goal  Setting  E-8 

Long-term  Goal  Setting  E-10 

Anecdotal  Notes  E-1 2 
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Checklist  and  Comments  1 E-1 6 

Checklist  and  Comments  2 E-1 8 
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Rubric  E-26 
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Appendix  A:  Specific  Outcomes  Chart 


GRADE  4 


A-1  to  share  information  (.'KADI.  4 

A-1.1 

share  factual 
information 

a.  ask  for  and  provide 

information  on  a range  of 
familiar  topics 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  (;KAI)F.  4 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  inquire  about  and  express 
likes  and  dislikes 

NOTES: 

■ 

A-2.2 

share  emotions, 
feelings 

a.  inquire  about  and  express 
emotions  and  feelings 

A-3  to  get  things  done  GRADE  4 

A-3.1 

guide  actions 
of  others 

a.  relay  simple  messages, 
and  encourage  or 
discourage  others  from  a 
course  of  action 

NOTES: 

A-3.2 

state  personal 
actions 

a.  make  and  respond  to 
offers  or  invitations 

A-3.3 

manage 
group  actions 

a.  encourage  other  group 
members  to  participate 

b.  assume  a variety  of  roles 
and  responsibilities  as 
group  members 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  4 

A-4.1 

manage  personal 
relationships 

a.  talk  about  themselves, 
their  family  and  their 
community;  and  respond 
to  the  talk  of  others  by 
showing  attention  and 
interest 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  4 

A-5.1 

discover  and 
explore 

a.  discover  relationships  and 
patterns  in  the 
environment 

NOTES: 

A-5.2 

gather  and  organize 
information 

a.  compare  and  contrast 
items  in  simple  ways 

A-5.3 

solve 

problems 

a.  experience  and  reflect 
upon  problem-solving 
stories 

A-5.4 

explore  perspectives 
and  values 

a.  explore  Cree  values  on  a 
variety  of  topics  within 
their  own  experience 

A-2 
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A-6  for  imaginative  purposes  and  personal  enjoyment  (iK ADK  4 

A-6.1 

humour/fun 

a.  use  the  language  for  fun 
and  to  interpret  humour 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 

creatively;  e.g.,  employ 
models  to  create 
cumulative  or  predictable 
stories 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
play  games  in  Cree  with 
friends 

! 

i 

LC-1  attend  to  the  form  of  the  language  GRADE  4 

LC-1.1 

phonology 

a.  recognize  and  pronounce 
basic  sounds  consistently 

b.  recognize  the  effects  of 
sounds,  i.e.,  elision;  long 
vowels 

NOTES: 

LC-1. 2 

orthography 

a.  recognize  and  use  some 
basic  spelling  patterns 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including; 

• community  roles  and 
occupations 

• activities 

• nutrition 

• modes  of  travel 

• dance 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  4 

LC-1. 4 

grammatical  elements 

a.  use,  in  modelled  situations,’ 

the  following  grammatical 

elements: 

• demonstrative  pronouns 
dki,  aniki,  neki  Shi,  anihi, 
nehi  to  distinguish  and 
refer  to  these_and  those 
animate  (NA)  and 
inanimate  (NI)  specific 
nouns 

• big/large  affixes  to 
indicate  noun  size — misti, 
misi,  mahki\  small  suffix 
-sis 

• indefinite  pronouns  to 
indicate  non-specific  or 
non-specified  animate  or 
inanimate  nouns  for 
generalized  meaning; 
e.g.,  awiyak,  pikwdwiyak, 
namdwiyak,  kahkiyaw, 
awiyak,  kikway, 
pikokikway,  namakikway, 
kahkiyaw,  kikway 

• noun  possessive  form  for 
animate  (NA)  and 
inanimate  (NI)  plural 
nouns  indicating  ours 
(IP),  all  of  ours  (21), 
yours  (2P),  theirs  (3P): 
(NA)  nimindsimindnak, 
kimindsiminawak, 
kimindsimiwdwak, 
omindsimiwdwa, 
otehtapiwiniwdwa;  (NI) 
nitehtapiwinindna, 
kitehtapiwininawa, 
kitehtapiwiniwdwa 

• simple  sentences  we,  all 
of  us,  all  of  you,  using 
they,  subject  markers  and 
action  words  in 
declarative  statement  form 
nitapindn  (IP),  kitapinaw 
(21),  kitapindwdw  (2P), 
apiwak  (2P)  and 
progressive  action  form 
ehapiydhk,  ehapiyahk, 
ehapiyek, 

ehapicik/ehapitwdw 

NOTES: 

1 . Modelled  Situations;  This  term  is  used  to  describe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1.4 

grammatical  elements 


attend  to  the  form  of  the  language  (continued)  (.KADI!  4 

• commands  or  requests 
(Imperatives  VTA)  using 
action  words  between  two 
people:  you->me 

(2S^ IS),  all  of  you^me 
(2P->1S);  nitohtawin, 
nitohtaw’ik 

• preverbal  particles  attach 
commands/requests  to 
subject,  action  simple 
sentence:  pehapi, 
ninohtehapin, 
enohtehapin,  kahkihapin 
Cl 

• simple  sentences 
involving  a direct  object 
using  I (IS),  you  (2S), 
he/she  (3S)  subject 
markers  along  with  an 
action  word  involving  an 
inanimate  (NI)  object 
(VTI)  in  declarative  form 
niwdpahten  tehtapiwin, 
kiwdpahten  tehtapiwin, 
wdpahtam  tehtapiwin  and 
progressive  form 
ewdpahtaydn  tehtapiwin, 
ewdpahtayan  tehtapiwin, 
ewdpahtahk  tehtapiwin 

• colour  descriptors  for 
plural  animate  (VAI) 
wdpisikisiwak 
ewdpiskisicik/ewdpiskisit 
wdw  mindsak  and  (VII) 
inanimate  nouns 

wdp  iskdwa/ewdp  iskdki 
tehtapiwina 

NOTES: 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  4 

LC-1. 4 

grammatical  elements 

a.  use,  in  structured  situations,^ 

the  following  grammatical 

elements: 

• personal  pronoun  plural 

• noun  possessive  form  for 
animate  (NA)  and 
inanimate  (NI)  singular 
nouns  indicating  ours 
(IP),  all  of  ours  (21), 
yours  (2P),  theirs  (3P): 
(NA)  niminosimindn, 
kiminosiminaw, 
kimindisimiwdw, 
omindsimiwdwa;  (Nl) 
nitehtapiwinindn, 
kitehtapiwininaw, 
kitehtapiwiniwdw, 
otehtapiwiniwdw 

• (VAI)  in  declarative 
statement  simple 
sentences  using  I (IS), 
you  (2S),  he/she  (3S) 
subjects  and  action  words 
nitapin,  kitapin,  apiw  and 
progressive  action 
ehapiydn,  ehapiyan, 

e hap  it 

• locative  noun  simple 
sentence  action  only  form 
acts  as  a preposition  ohk, 
hk,  ihk  in  the,  on  the,  to 
the,  at  the,  from  the 
atdwew  'kamikohk, 
dtendhk,  tehtapiwinihk 

• nominalizer,  changing  an 
action  word  only  to  a 
noun  adding  suffix  -win  to 
the  verb:  micisowin, 
mmihtowin,  nikamowin 

• colour  descriptors  for 
plural  animate  (VAI) 
wdpiskisiwak 
ewdpiskisicik 
ewdpiskisitwdw  mindsak 
and  (VII)  inanimate 
nouns  wdpiskdwa 
ewdpiskdki  tehtapiwina 

NOTES: 

2.  Structured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 


A-6 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


LC-1  attend  to  the  form  of  the  language  (continued)  (.K  \I)K4 


a.  use,  independently  and 

NOTES: 

consistently,^  the  following 
grammatical  elements; 

• personal  pronoun  singular 

emphatic  “too”  form 
nista,  kista,  wista 

• noun  possession  fonn  for 

animate  (NA)  and 
inanimate  (Nl)  plural 
nouns  indicating  my  (IS), 

c 

yours  (2S),  his/hers  (3S); 

e 

(NA)  niminosiniak, 

(U 

kitehtapiwina,  ominosima; 

1 

(NI)  nitehtapiwina, 

U 

kiminosimak, 

s 

c 

otehtapiwina 

c 

ce 

• commands  or  requests 

using  (VAI)  plural  action 
words  for  you,  all  of  you 
and  all  of  us;  e.g.,  api, 
apik,  apitdn 

• demonstrative  pronouns 

ana,  naha,  anima,  nema  to 
distinguish  and  refer  to 
that  animate  (NA)  or 
inanimate  (NI)  specific 

noun 

3.  Independently  and  Consistently;  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 
elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and  confidence  characterize 
student  language. 


LC-2  interpret  and  produce  oral  texts  GR.ADE  4 

LC-2.1 

listening 

a.  understand  a variety  of 
short,  simple  oral  texts  in 
guided  situations 

NOTES: 

LC-2.2 

speaking 

a.  produce  a series  of  simple 
spoken  sentences  in  guided 
situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple, 
structured  interactions 
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LC-3  interpret  and  produce  written  and  visual  texts  GRADE  4 

LC-3.1 

reading 

a.  understand  a variety  of 
short,  simple  written  texts 
in  guided  situations 

NOTES: 

LC-3.2 

writing 

a.  produce  simple  written 
sentences  in  guided 
situations 

LC-3.3 

viewing 

a.  derive  meaning  from  the 
visual  elements  of  a 
variety  of  media,  in  guided 
situations 

LC-3.4 

representing 

a.  express  meaning  through 
the  use  of  visual  elements 
in  a variety  of  media,  in 
guided  situations 

LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  4 

LC^.l 

register 

a.  experiment  with  and  use 
informal  language  in 
familiar  contexts 

NOTES: 

LC-4.2 

expressions 

a.  use  learned  expressions  in 
new  contexts 

LC-4.3 

variations  in 
language 

a.  experience  a variety  of 
accents  and  variations  in 
speech 

LC-4.4 

social 

conventions 

a.  recognize  verbal 
behaviours  that  are 
considered  impolite 

LC^.5 

nonverbal 

communication 

a.  recognize  appropriate 
nonverbal  behaviours  to 
use  with  people  frequently 
encountered 
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LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  (iK.M)L  4 

sequenced 

LC-5.1 

cohesion/ 

coherence 

a.  link  several  sentences 
coherently 

NOTES: 

LC-5.2 

text  forms 

a.  recognize  a variety  of 
oral  and  print  text  forms 

1 

LC-5.3 

patterns  of  social 
interaction 

a.  use  simple  conventions  to 
open  and  close 
conversations  and  manage 
turn  taking 

CM-1  Mother  Earth^  GRADE  4 

CM-1.1 

relationships 

a.  identify  concrete  ways  in 
which  to  show  respect  for 
Mother  Earth 

NOTES: 

CM-1.2 

knowledge 
of  past  and 
present 

a.  explore  past  and  present 
Cree  regions  in  Alberta 

CM-1.3 

practices  and 
products 

a.  identify  and  describe  some 
practices  and  products 
related  to  Mother  Earth 
of  specific  regions  and 
communities 

CM-1. 4 

past  and 
present 
perspectives 

a.  compare  past  and  present 
Cree  perspectives  about 
Mother  Earth 

CM-1. 5 

diversity 

a.  compare  diverse  Cree 
perspectives  about  Mother 
Earth‘d 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  program  of  smdies.  Communities  may  choose  to  use  this 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  namre,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 
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CM-2  others  GRADE  4 

CM-2.1 

relationships 

a.  respect  others  (e.g., 
property,  thoughts),  and 
practise  humility 

NOTES: 

CM-2.2 

knowledge  of 
past  and  present 

a.  explore  past  and  present 
Cree  people,  practices, 
products  and  beliefs  in 
Alberta;  e.g.,  tribes, 
individuals 

GC-2.3 

practices  and 
products 

a.  explore  tribal  or  regional 
Cree  cultural  practices  and 
products 

CM-2.4 

past  and  present 
perspectives 

a.  examine  past  and  present 
perspectives  and  values, 
and  examine  change 

CM-2.5 

diversity 

a.  explore  characteristics  of 
different  Cree-speaking 
peoples  in  Canada 

A-10 
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CM-3  themselves  (iRADK  4 

CM-3.1 

relationships 

a.  explore  various  sources  of 
information  for 
development  of  their  own 
self-concept,  and  learn  and 
understand  the  importance 
of  respect  for  themselves 

NOTES: 

CM-3.2 

knowledge  of 
past  and 
present 

a.  explore  their 

family/community 
background — tribal 
affiliation/heritage,  kinship 

1 

CM-3.3 

practices  and 
products 

a.  explore  Cree  cultural 
experiences,  practices  and 
products 

CM-3.4 

past  and  present 
perspectives 

a.  explore  others’ 
perceptions  of  them 

CM-3.5 

diversity 

a.  explore,  identify  and 
celebrate  the  unique 
characteristics  of  their 
own  family  and 
community 
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S-1  language  learning 

GRADE  4 

a.  identify  and  use  a variety 

NOTES: 

^ ^ c 

of  strategies  to  enhance 

T Si  1 

language  learning 

S-2  language  use 

GRADE  4 

a.  identify  and  use  a variety 

NOTES: 

^ W) 

of  strategies  to  enhance 

^ f " 

language  use 

S-3  cultural  learning 

GRADE  4 

— bD 

a.  identify  and  use  a variety 

NOTES: 

2 .S 

of  strategies  to  enhance 

^ 3 s 

cultural  learning 

S-4  general  learning 

GRADE  4 

' — 1 tiX) 

a.  identify  and  use  a variety 

NOTES: 

of  strategies  to  enhance 

T c £ 

(U 

general  learning 

GC 
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GRADES 


A-1  to  share  information  (iKADKS 

A-1.1 

share  factual 
information 

a.  describe  series  or 
sequences  of  events  or 
actions 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives  (iRADK  5 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  record  and  share  thoughts 
and  ideas  with  others 

NOTES: 

i 

A-2.2 

share  emotions, 
feelings 

a.  record  and  share  personal 
experiences  involving  an 
emotion  or  feeling 

A-3  to  get  things  done  GRADE  5 

A-3.1 

guide  actions 
of  others 

a.  give  and  follow  a simple 
sequence  of  instructions 

NOTES: 

A-3.2 

state  personal 
actions 

a.  express  appropriate  and 
inappropriate  actions 

A-3.3 

manage 
group  actions 

a.  negotiate  in  a simple  way 
with  peers  in  small-group 
tasks 

b.  offer  to  explain  or  clarify 
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A-4  to  form,  maintain  and  change  interpersonal  relationships 

GRADES 

A-4.1 

manage  personal 
relationships 

a.  initiate  and  participate  in 
casual  and  friendly 
exchanges  with 
classmates 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world 

GRADES 

A-5.1 

discover 
and  explore 

a.  ask  questions  to  gain 
knowledge  and  clarify 
understanding 

NOTES: 

A-5.2 

gather  and  organize 
information 

a.  gather  information  from  a 
variety  of  resources 

A-5.3 

solve 

problems 

a.  experience,  reflect  upon 
and  discuss  problem- 
solving stories,  legends 
and  situations 

A-5.4 

explore  perspectives 
and  values 

a.  explore  how  the  Cree 
worldview  influences 
values  and  behaviour 

A-6  for  imaginative  purposes  and  personal  enjoyment 

GRADES 

A-6.1 

humour/ 

fun 



a.  use  the  language  for  fun 
and  to  interpret  humour 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language  creatively 
and  for  aesthetic  purposes; 
e.g.,  experiment  with  the 
sounds  and  rhythms  of  the 
language 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
listen  to  favourite  songs  in 
Cree 
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LC-1  attend  to  the  form  of  the  language  (;K  \I)K5 

LC-1.1 

phonology 

a.  recognize  the  rhythmic 
flow  of  sounds 

NOTES: 

LC-1. 2 

orthography 

a.  recognize  and  use  some 
basic  spelling  patterns 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 
and  phrases  in  familiar 
contexts,  within  a variety 
of  lexical  fields,  including: 

• health 

• leisure 

• places/locations 

• wild  animals 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 

1 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  5 

LC-1. 4 

grammatical  elements 

a.  use,  in  modelled 

situations,'  the  following 

grammatical  elements: 

• big/large  affixes  to 
indicate  noun  size — 
misti,  misi,  mahki; 
small  suffix  -sis 

• indefinite  pronouns  to 
indicate  non-specific  or 
non-specified  animate 
or  inanimate  nouns  for 
generalized  meaning; 
e.g.,  awiyak, 
pikwdwiyak, 
namdwiyak,  kahkiyaw, 
awiyak,  kikway, 
pikokikway, 
namakikway,  kahkiyaw, 
kikway 

• preverbal  particles 
attach 

commands/requests  to 
subject,  action  simple 
sentence:  pehapi, 
ninohtehapin, 
enohtehapin, 
nikahihapin  ci 

• tense  markers  ^f-past 
tense,  nikihapin;  ka- 
fliture  definite  (will), 
nikahapin;  wf-future 
intentional  marker 
(going  to),  niwihapin 

• (VTI)  in  declarative 
simple  sentences 
involving  a direct 
object  using  I (IS), 
you  (2S),  he/she  (3S) 
subject  markers  along 
with  an  action  word 
involving  an  inanimate 
(NI)  object  niwdpahten 
tehtapiwin,  kiwdpahten 
tehtapiwin,  wdpahtam 
tehtapiwin  and 
progressive  form 
ewdpahtamdn 
tehtapiwin, 
ewdpahtaman 
tehtapiwin,  ewdpahtahk 
tehtapiwin 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  deseribe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1  attend  to  the  form  of  the  language  (continued) 


(.kadi:  5 


b.  use,  in  structured 

situations,^  the  following 
grammatical  elements; 

• demonstrative 

pronouns  6ki,  aniki, 
neki,  Shi,  anihi,  nehi  to 
distinguish  and  refer  to 
these  and  those  animate 
(NA)  and  inanimate 
(NI)  specific  nouns 

• noun  possessive  form 

for  animate  (NA)  and 
inanimate  (NI)  singular 
nouns  indicating  ours 
(IP),  all  of  ours  (21), 
yours  (2P),  theirs  (3P) 

nimindsimindn, 

nitehtapiwinindn, 

kiminosiminaw, 

kitehtapiwininaw, 

kimindisimiwdw, 

c 

<u 

G 

ki  teh  tap  i win  iwdw, 

Ch 

<u 

0 minds  imiwdwa, 

otehtapiwiniwdw 

1 

U .3^ 

• noun  possessive  form 

for  animate  (NA)  and 

£ 

g 

inanimate  (NI)  plural 

ce 

nouns  indicating  ours 

tii) 

(IP),  all  of  ours  (21), 
yours  (2P),  and  theirs 
(3P); 

(NA)  nimindsimindnak, 

kimindsiminawak, 

kimindisimiwdwak, 

omindsimiwdwa;  (NI) 

nitehtapiwinindna, 

kitehtapiwininawa, 

kitehtapiwiniwdwa, 

otehtapiwiniwdwa 

• (VAI)  declarative 

statement  simple 
sentences  using 
we  (IP),  all  of  us  (21), 
all  of  you  (2P),  they 
(3P)  subject  markers 
and  action  words  (and 

progressive  action 
form) 

NOTES: 


2.  Structured  Situations;  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  5 

LC-1. 4 

grammatical  elements 

• commands  or  requests 
(Imperatives  VTA) 
using  action  words 
between  two  people: 
you-^me  (2S->  1 S),  all 
of  you^me  (2P->  1 S); 
nitohtawin,  nitohtawik 

• simple  sentence  using 
locative  noun  suffix 
acts  as  a preposition 
ohk,  hk,  ihk  in  the,  on 
the,  to  the,  at  the,  from 
the  atdwew'kamikohk, 
otendhk,  tehtapiwinihk 

• nominalizer,  changing 
an  action  word  only 
(VAI)  to  an  inanimate 
(NI)  noun  adding  suffix 
-win  to  the  verb: 
micisowin 

• colour  descriptors  for 
plural  (VAI)  animate 
wdpiskisiwak 
ewdpiskisicik 

ewdp  iskis  i twdw 
minosak  and  (VII) 
inanimate  nouns 
wdpiskdwa  ewdpiskdki 
tehtapiwina 

c.  use,  independently  and 
consistently,^  the 
following  grammatical 
elements: 

• personal  pronoun  plural 
niydndn,  kiydnaw, 
kiyawdw,  wiyawdw 

• (VAI)  declarative 
statement  simple 
sentences  using  I (IS), 
you  (2S),  he/she  (3S) 
subjects  and  action 
words  nitapin,  kitapin, 
apiw  and  progressive 
action  ehapiydn, 
ehapiyan,  ehapit 

NOTES: 

Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  to  be  maintained  for 

the  duration  of  the  students’  programming. 

3.  Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 
elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and  confidence  characterize 
student  language. 
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LC-2  interpret  and  produce  oral  texts 

(;rai)E  5 

LC-2.1 

listening 

a.  understand  short,  simple 
oral  texts  in  guided  and 
unguided  situations 

NOTES: 

LC-2.2 

speaking 

i 

a.  produce  short,  simple  oral 
texts  in  guided  situations 

j 

1 

1 

i 

LC-2.3 

interactive 

fluency 

a.  engage  in  simple 

interactions,  using  simple 
sentences  and/or  phrases 

LC-3  interpret  and  produce  written  and  visual  texts 

GRADE  5 

LC-3.1 

reading 

a.  understand  short,  simple 
written  texts  in  guided  and 
unguided  situations 

NOTES: 

LC-3.2 

writing 

a.  produce  short,  simple 
written  texts  in  guided 
situations 

LC-3.3 

viewing 

a.  derive  meaning  from  the 
visual  elements  of  a 
variety  of  media,  in  guided 
and  unguided  situations 

LC-3.4 

representing 

a.  express  meaning  through 
the  use  of  visual  elements 
in  a variety  of  media,  in 
guided  and  unguided 
situations 
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LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  5 

LC-4.1 

register 

a.  use  formal  and  informal 
language  in  familiar 
situations 

NOTES: 

LC-4.2 

expressions 

a.  use  learned  expressions  to 
enhance  communication 

LC-4.3 

variations  in 
language 

a.  experience  regional 
variations  in  language 

LC-4.4 

social 

conventions 

a.  recognize  simple  social 
conventions  in  informal 
conversations 

LC^.5 

nonverbal 

communication 

a.  use  appropriate  nonverbal 
behaviours  in  a variety  of 
familiar  contexts; 
e.g.,  eye  contact 

LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  GRADE  5 

LC-5.1 

cohesion/ 

coherence 

a.  recognize  common 
conventions  to  stmcture 
texts 

NOTES: 

LC-5.2 

text  forms 

a.  use  some  simple  text 
forms  in  their  own 
productions 

LC-5.3 

patterns  of  social 
interaction 

a.  initiate  interactions,  and 
respond  using  a variety  of 
social  interaction  patterns 
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CM-1  Mother  Earth ^ (,K\I)E5 

CM-1.1 

relationship 

s 

a.  participate  in  activities  that 
show  care  and  respect  for 
Mother  Earth‘d 

NOTES: 

CM-1 .2 

knowledge  of 
past  and 
present 

a.  explore  past  and  present 
Cree  regions  in  Canada 

CM-1 .3 

practices  and 
products 

a.  explore  basic,  key 
practices  and  products 
related  to  Mother  Earth 

CM-1. 4 

past  and  present 
perspectives 

a.  explore  past  and  present 
Cree  values  related  to 
Mother  Earth‘d 

CM-1. 5 

diversity 

a.  explore  diverse  Cree 
values  related  to  Mother 
Earth 

★ The  term  “Mother  Earth”  is  identified  as  a discretionary  term  in  the  program  of  studies.  Communities  may  choose  to  use  this 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 
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CM-2  others  GRADES 

CM-2.1 

relationships 

a.  form  positive 

relationships  with  others; 
e.g.,  peers,  family,  Elders 

NOTES: 

CM-2.2 

knowledge  of 
past  and  present 

a.  explore  past  and  present 
Cree  people,  practices, 
products  and  beliefs  in 
Canada 

CM-2.3 

practices  and 
products 

a.  explore  cultural  practices 
and  products  of  Cree 
peoples  in  Canada 

CM-2.4 

past  and  present 
perspectives 

a.  examine  past  and  present 
perspectives  and  values, 
and  examine  change 

CM-2.5 

diversity 

a.  compare  characteristics  of 
Cree-speaking  peoples  in 
Canada 

CM-3  themselves  GRADE  5 

CM-3.1 

relationships 

a.  identify  influences  on  the 
development  of  their  own 
self-concept  and 
self-identity 

NOTES: 

CM-3.2 

knowledge  of 
past  and  present 

a.  explore  Cree  peoples  in 
Canada 
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CM-3  themselves  (continued)  (iU  \ I)K.  5 

CM-3.3 
practices  and 
products 

a.  explore  Cree  cultural 
experiences,  practices  and 
products 

NOTES: 

CM-3.4 

past  and  present 
perspectives 

a.  recognize  that  individuals 
change  and  that  the  way 
they  see  themselves 
changes 

CM-3.5 

diversity 

a.  explore,  identify  and 
celebrate  the  unique 
characteristics  of  Cree 
peoples  in  Canada 

S-1  language  learning  CRADF' 5 ' 

S-1.1 

language 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
language  learning 

NOTES: 

1 

S-2  language  use  GRADES 

1 

S-2.1 

language 

use 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
language  use 

NOTES: 

S-3  cultural  learning  GRADES 

S-3.1 

cultural 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
cultural  learning 

NOTES: 

S-4  general  learning  GRADES 

S-4.1 

general 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
general  learning 

NOTES: 
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GRADE  6 


A-1  to  share  information 

(;kai)E  6 

A-1.1 

share  factual 
information 

a.  provide  information  on 
several  aspects  of  a topic 

NOTES: 

A-2  to  express  emotions  and  personal  perspectives 

(;rai)E  6 

A-2.1 

share  ideas, 
thoughts,  preferences 

a.  inquire  about  and  express 
agreement  and 
disagreement,  approval 
and  disapproval 

NOTES: 

1 

i 

1 

A-2.2 

share  emotions, 
feelings 

a.  inquire  about  and  express 
emotions  and  feelings  in  a 
variety  of  familiar 
situations 

A-3  to  get  things  done 

GRADE  6 

A-3.1 

guide  actions 
of  others 

a.  make  and  respond  to 

suggestions  in  a variety  of 
situations 

NOTES: 

A-3.2 

state  personal 
actions 

a.  state  personal  actions  in 
the  past,  present  or  future 

A-3.3 

manage 
Dup  actions 

a.  check  for  agreement  and 
understanding 

b.  express  disagreement  in 
an  appropriate  way 
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A-4  to  form,  maintain  and  change  interpersonal  relationships  GRADE  6 

A-4.1 

manage  personal 
relationships 

a.  make  and  break  social 
engagements 

NOTES: 

A-5  to  enhance  their  knowledge  of  the  world  GRADE  6 

A-5.1 

discover  and 
explore 

a.  explore  classification 
systems  and  criteria  for 
categories 

NOTES: 

A-5.2 

gather  and  organize 
information 

a.  compose  questions  to 
guide  research 

b.  identify  sources  of 
information,  and  record 
observations 

1 

A-5.3 

solve 

problems 

a.  experience,  reflect  upon 
and  discuss  problem- 
solving stories,  legends 
and  situations 

A-5.4 

explore  perspectives 
and  values 

a.  gather  thoughts,  ideas 
and  opinions  on  a topic 
within  their  own 
experience 

A-6  for  imaginative  purposes  and  personal  enjoyment  GRADE  6 

A-6.1 

humour/ 

fun 

a.  use  the  language  for  fun 
and  to  interpret  humour  in 
a variety  of  activities 

NOTES: 

A-6.2 

creative/aesthetic 

purposes 

a.  use  the  language 
creatively  and  for 
aesthetic  purposes;  e.g., 
write  poems  based  on 
simple,  repetitive  and 
modelled  language 

A-6.3 

personal 

enjoyment 

a.  use  the  language  for 
personal  enjoyment;  e.g., 
learn  a craft  or  a dance 
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LC-1  attend  to  the  form  of  the  language  (iR  \l)K6 


LC-1.1 

phonology 

a.  try  to  enunciate  unfamiliar 
words  independently  and 
confidently 

NOTES: 

LC-1. 2 

orthography 

a.  recognize  and  use  some 
basic  writing  conventions 

LC-1. 3 

lexicon 

a.  use  a repertoire  of  words 

and  phrases  in  familiar 

contexts,  within  a variety 

of  lexical  fields,  including: 

• relationships 

• plants  and  seasons 

• entertainment 

• shopping 

• other  Aboriginal 
communities 

• world  of  work 

• any  other  lexical  fields 
that  meet  their  needs 
and  interests 

i 

1 

1 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  6 

LC-1. 4 

grammatical  elements 

a.  use,  in  modelled 

situations,’  the  following 

grammatical  elements: 

• (VTI)  in  declarative 
simple  sentences 
involving  a direct 
object  using  we  (IP), 
all  of  us  (21),  all  of  you 
(2P),  they  (3P)  subject 
markers  along  with  an 
action  word  involving 
an  inanimate  object 
niwdpahtendn 
tehtapiwin, 
kiwdpahtenaw 
tehtapiwin, 
kiwdpahtendwdw 
tehtapiwin, 
wdpahtamwak 
tehtapiwin  and 
progressive  form 
ewdpahtamdhk 
tehtapiwin, 
ewdpahtamahk 
tehtapiwin,ewdpahtame 
k tehtapiwin, 
ewdpahtahkik 
tehtapiwin 

• (VTI)  nominalizer 
changing  an  action 
word  involving  an 
inanimate  to  a noun  by 
adding  suffix  -mowin 
to  the  base  form: 
iteyihtamowin 

• compounding  a verb 
and  noun  together  to 
form  a new  action 
word: 

nipostayiwinisdn, 

niteyistikwdndn, 

niketasdkdn, 

niwdpiminosim 

• commands  or  requests 
(Imperatives  VTI)  for 
an  action  word 
involving  an  inanimate 
(NI)  object  for  you 
(2S),  all  of  you  (2P),  all 
of  us  (21):  kitdpahta, 
kitdpahtamok, 
kitdpahtetdn 

NOTES: 

1.  Modelled  Situations:  This  term  is  used  to  deseribe  learning  situations  where  a model  of  specific  linguistic  elements  is 
consistently  provided  and  immediately  available.  Students  in  such  situations  will  have  an  emerging  awareness  of  the 
linguistic  elements  and  will  be  able  to  apply  them  in  very  limited  situations.  Limited  fluency  and  confidence  characterize 
student  language. 
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LC-1 


e 
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03 

Vh 

CJD 


attend  to  the  form  of  the  language  (continued) 


b. 


use,  in  structured 


NOTES: 


situations,"  the  following 


grammatical  elements: 

• noun  possessive  form 
for  animate  (NA)  and 
inanimate  (Nl)  plural 
nouns  indicating  ours 
(IP),  all  of  ours  (21), 
yours  (2P),  and  theirs 
(3P);  (NA) 
nimindsimindnak, 
kimindsiminawak, 
kiminois  im  iwdwak, 
ommSsimiwdwa;  (Nl) 
nitehtapiwinmdna, 

ki  tehtap  i win  inawa, 
ki  teh  tap  iwin  i wdwa, 
otehtapiwiniwdwa 

• (VTI)  declarative 
simple  sentences 
involving  a direct 
object  using  I (IS), 
you  (2S),  he/she  (3S) 
subject  markers  along 
with  an  action  word 
involving  an  inanimate 
(Nl)  object  niwdpahten 
tehtapiwin,  kiwdpahten 
tehtapiwin,  wdpahtam 
tehtapiwin  and 
progressive  form 
ewdpahtamdn 
tehtapiwin, 
ewdpahtaman 
tehtapiwin,  ewdpahtahk 
tehtapiwin 

• affixes  to  indicate  noun 
size;  big/large  {misti-, 
misi-,  mahki-)\  small 
suffix  {-sis) 

• indefinite  pronouns  to 
indicate  non-specific  or 
non-specified  animate 
or  inanimate  nouns  for 
generalized  meaning; 
e.g.,  awiyak, 
pikwdwiyak, 
namdwiyak,  kahkiyaw, 
awiyak,  kikway, 
pikokikway, 
namakikway,  kahkiyaw, 
kikway 


(;kai)e  6 


2.  Stmctured  Situations:  This  term  is  used  to  describe  learning  situations  where  a familiar  context  for  the  use  of  specific 
linguistic  elements  is  provided  and  students  are  guided  in  the  use  of  these  linguistic  elements.  Students  in  such  situations  will 
have  increased  awareness  and  emerging  control  of  the  linguistic  elements  and  will  be  able  to  apply  them  in  familiar  contexts 
with  teacher  guidance.  Student  language  is  characterized  by  increasing  fluency  and  confidence. 
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LC-1  attend  to  the  form  of  the  language  (continued)  GRADE  6 

LC-1. 4 

grammatical  elements 

• preverbal  particles 
attach 

commands/requests  to 
subject,  action  (VAI) 
simple  sentence:  pehapi 

• tense  markers  A:f-past 
tense,  nikihapin;  ka- 
future  definite  (will), 
nikdpin;  wf-future 
intentional  marker 
(going  to),  niwihapin 

c.  use,  independently  and 
consistently,^  the  following 
grammatical  elements: 

• demonstrative  pronouns 
6ki,  aniki,  neki,  Shi, 
anihi,  nehi  to 
distinguish  and  refer  to 
these  and  those  specific 
animate  (NA)  and 
inanimate  (NI)  nouns 

• noun  possessive  form 
for  animate  (NA)  and 
inanimate  (NI)  singular 
nouns  indicating  ours 
(IP)  all  of  ours  (21), 
yours  (2P),  theirs  (3P): 
(NA)  niminosimindn, 
kiminSsiminaw, 
kimindisimiwdw, 
ominosimiwdwa;  (NI) 
nitehtapiwinindn, 
kitehtapiwininaw, 
kitehtapiwiniwdw, 
otehtapiwiniwdw 

• (VAI)  declarative 
statement  simple 
sentences  using  we 
(IP),  all  of  us  (21),  all  of 
you  (2P),  they  (3P) 
subject  markers  and 
action  words  nitapindn, 
kitapinaw,  kitapindwdw, 
apiwak  and  progressive 
action  form  ehapiydhk, 
ehapiyahk,  ehapiyek, 
ehapicik/ehapitwdw 

Note:  Grammatical  elements  that  students  are  able  to  use  independently  and  consistently  are  to  be  maintained  for  the  duration  of 
the  students’  programming. 


3.  Independently  and  Consistently:  This  term  is  used  to  describe  learning  situations  where  students  use  specific  linguistic 
elements  consistently  in  a variety  of  contexts  with  limited  or  no  teacher  guidance.  Fluency  and  confidence  characterize 
student  language. 


A-30 

2009 


Cree  Language  and  Culture  1 2-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


LC-1  attend  to  the  form  of  the  language  (continued)  (iKADK  6 

LC-1. 4 

grammatical  elements 

• commands  or  requests 
(Imperatives  VTA) 
using  action  words 
between  two  people: 
you->me  (2S->  IS),  all 
of  you->me  (2P^  IS); 
nitohtawin,  nitohtawik 

• simple  sentence  using 
locative  noun  suffix 
acts  as  a preposition 
ohk,  hk,  ihk  in  the,  on 
the,  to  the,  at  the,  from 
the 

• nominalizer,  changing 
an  action  word  only 
(VAI)  to  an  inanimate 
(NI)  noun  adding  suffix 
-win  to  the  verb; 
micisowin 

• colour  descriptors  for 
plural  animate  (VAI) 
wdpiskisiwak 
ewdpiskisicik 
ewdpiskisitwdw 
minosak  and  (VII) 
inanimate  nouns 
wdpiskdwa  ewdpiskdki 
tehtapiwina 

NOTES: 

LC-2  interpret  and  produce  oral  texts  GRADE  6 

LC-2.1 

listening 

a.  understand  a variety  of 
short,  simple  oral  texts  in 
guided  and  unguided 
situations 

NOTES: 

1 

LC-2.2 

speaking 

a.  produce  a variety  of  short, 
simple  oral  texts  in  guided 
situations 

LC-2.3 

interactive 

fluency 

a.  engage  in  short, 

spontaneous  exchanges, 
with  pauses  to  formulate 
oral  text  and  self-correct 
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LC-3  interpret  and  produce  written  and  visual  texts  GRADE  6 

LC-3.1 

reading 

a.  understand  a variety  of 
short,  simple  written  texts 
in  guided  and  unguided 
situations 

NOTES: 

LC-3.2 

writing 

a.  produce  a variety  of  short, 
simple  written  texts  in 
guided  situations 

LC-3.3 

viewing 

a.  derive  meaning  from  the 
visual  elements  of  a 
variety  of  media,  in  guided 
and  unguided  situations 

LC-3.4 

representing 

a.  express  meaning  through 
the  use  of  visual  elements 
in  a variety  of  media,  in 
guided  and  unguided 
situations 

LC-4  apply  knowledge  of  the  sociocultural  context  GRADE  6 

LC-4.1 

register 

a.  identify  socially 

appropriate  language  in 
specific  situations 

NOTES: 

LC-4.2 

expressions 

a.  use  learned  idiomatic 
expressions  correctly 

LC-4.3 

variations  in 
language 

a.  recognize  some  common 
regional  variations  in 
language 

LC-4.4 

social 

conventions 

a.  recognize  important  social 
conventions  in  everyday 
interactions;  e.g.,  shaking 
hands 

LC^.5 

nonverbal 

communication 

a.  use  appropriate  nonverbal 
behaviours  in  a variety  of 
familiar  contexts 
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LC-5  apply  knowledge  of  how  the  language  is  organized,  structured  and  sequenced  (iRAl)L  6 

LC-5.1 

cohesion/ 

coherence 

a.  organize  texts,  using 
common  patterns 

b.  interpret  simple 
referenees  within  texts 

NOTES: 

LC-5.2 

text  forms 

a.  recognize  a variety  of  text 
forms  delivered  through  a 
variety  of  media 

LC-5.3 

patterns  of  social 
interaction 

a.  initiate  interactions,  and 
respond  using  a variety  of 
social  interaction  patterns 

CM-1  Mother  Earth ★ GRADE  6 

CM-1.1 

relationships 

a.  demonstrate  leadership  in 
caring  for  and  respecting 
Mother  Earth 

NOTES: 

CM-1. 2 

knowledge  of 
past  and  present 

a.  identify  and  describe 
basic,  key  facts  about 
some  Cree  geographical 
regions  or  communities 

CM-1 .3 

practices  and 
products 

a.  identify  and  describe 
basic,  key  practices  and 
products  related  to  Mother 
Earth 

CM-1 .4 

past  and  present 
perspectives 

a.  identify  and  examine 
traditional  Cree 
perspectives  and  values 
related  to  Mother  Earth 

CM-1.5 

diversity 

a.  identify  and  examine 
diverse  Cree  perspectives 
and  values  related  to 
Mother  Earth 

★ The  term  “Mother  Earth”  is  identified  as  a diseretionary  term  in  the  program  of  studies.  Communities  may  choose  to  use  this 
term  or  to  use  other  related  terms  acceptable  to  them  (e.g.,  nature,  the  environment)  in  order  to  teach  the  outcomes  in  this 
section. 
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CM-2  others  GRADE  6 

CM-2.1 

relationships 

a.  form  meaningful/special 
relationships  with  others; 
e.g.,  girl-aunt 
relationships,  joking 
relationships,  same  name 

NOTES: 

CM-2.2 

knowledge  of 
past  and 
present 

a.  explore  key  Cree  historical 
and  contemporary  events, 
figures  and  developments; 
e.g.,  treaties,  Big  Bear 

CM-2.3 

practices  and 
products 

a.  identify  and  describe  key 
Cree  cultural  practices  and 
products 

CM-2.4 

past  and  present 
perspectives 

a.  identify  and  explore  past 
and  present  perspectives 
and  values,  and  celebrate 
change 

CM-2.5 

diversity 

a.  explore  Cree-speaking 
cultural  groups  as  part  of 
larger  Aboriginal 
communities 

CM-3  themselves  GRADE  6 

CM-3.1 

relationships 

a.  reflect  on  various  facets  of 
self-identity 

NOTES: 

CM-3.2 

knowledge  of 
past  and  present 

a.  explore  Cree  peoples  in 
Canada 
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CM-3  themselves  (continued) 

(;rai)E  6 

CM-3.3 

practices  and 
products 

a.  explore  and  identify  Cree 
cultural  experiences, 
practices  and  products 

NOTES: 

CM-3.4 

past  and  present 
perspectives 

a.  recognize  the  effects  of 
positive  and  negative 
treatment  on  themselves; 
i.e.,  stereotyping 

CM-3.5 

diversity 

a.  explore  and  celebrate  their 
own  unique  cultural 
heritage 

S-1  language  learning 

GRADE  6 

S-1.1 

language 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
language  learning 

NOTES: 

S-2  language  use 

GRADE  6 

S-2.1 

language 

use 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
language  use 

NOTES: 

S-3  cultural  learning 

GRADE  6 

S-3.1 

cultural 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
cultural  learning 

NOTES: 

S-4  general  learning 

GRADE  6 

S-4.1 

general 

learning 

a.  identify  and  use  a variety 
of  strategies  to  enhance 
general  learning 

NOTES: 
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Appendix  B:  Vocabulary  and  Classroom  Expressions 


Please  note  that  the  vocabulary  and  expressions  listed  here  arc  suggestions  compiled  through  consultation 
with  teachers.  This  list  should  not  be  considered  mandatory  or  exhaustive. 


Esinakwanwa 

1 

Adjectives 

Misikitiw/Misow  (prefix-misi) 

Big 

Cimisisew/Cimasisin 

Short 

ApisTsiw/ApocTciw 

Small/Little 

Kinosiw/Kinwow 

Tall 

Pisiskowak 

Animals 

Maskwa 

Bear 

Amisk 

Beaver 

Paskwawimostos 

Bison/Buffala 

Atihk 

Caribou 

Minos 

Cat 

Sasokawopiskos 

Chipmunk 

Mostos 

Cow 

Mescakanis 

Coyote 

Apisimosos 

Deer 

Atim 

Dog 

STsTp 

Duck 

WawQskesiw 

Elk 

MahkTsis 

Fox 

Wapatihk 

Goat 

Niska 

Goose 

Nose  pohkahohkwan 

Hen 

Mistotim 

Horse 

Wopiston 

Marten 

Moswa 

Moose 

Wady  wapatihk 

Mountain  goat 
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Pisiskowak  (continued) 

Animals  (continued) 

ApakosTs 

Mouse 

Nikik 

Otter 

Kohkos 

Pig 

Kakwa 

Porcupine 

Wapos 

Rabbit 

Pisiskes 

Raccoon 

Nape  pahkahahkwan 

Rooster 

Ahkik 

Seal 

Mayatihk 

Sheep 

Sikak 

Skunk 

Anikwacas 

Squirrel 

Misihew 

Turkey 

Wahpamek/Mistamek 

Whale 

Mahihkan 

Wolf 

MTyaw 

Body  Parts 

Piskokonan 

Ankle 

Mispiton 

Arm 

Mispiskwan 

Back 

Misokan 

Buttocks 

Monoway 

Cheek 

Maskikan 

Chest 

Mitopiskon 

Chin 

Mihtawakay 

Ear 

Mitoskwan 

Elbow 

Masinihcapowin 

Eyebrow 

Misapowinan 

Eyelash 

MiskTsikwa 

Eyes 

Mihkwakan 

Face 

YiyTkicihcan 

Finger 
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Miyaw  (continued) 

Body  Parts 

(continued)  ^ 

Miskosiya 

Fingernails 

Misit/Misita 

Foot/Feet 

Miskahtik 

Forehead  > 

Mestakaya 

Flair 

Micihciy 

Hand 

Mistikwon 

Head 

Mahkwan 

Heel 

Mitokan 

Hips 

Mihcikwon 

Knee 

Miskat 

Leg 

Miton 

Mouth 

Mikwayaw 

Neck 

Mikot 

Nose 

Mitihtiman 

Shoulder 

MTpita 

Teeth 

Micihcon 

Thunnb 

Yiyikisitan 

Toe 

Miyaw 

Torso 

Miskata 

Trunk/Legs 

Piskokanan 

Wrist 

Akinikesihkwan 

Calendar 

PTsimwak 

Months 

Kise-pisim 

January 

Mikisiwi-pTsim 

February 

Niski-pTsinn 

March 

AyTki-pisim 

April 

Opiniyawehowi-pTsim 

May 
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PTsimwak  (continued) 

Months  (continued) 

Paskawihowi-pTsim 

June 

Paskowi-pisim 

July 

Ohpahowi-pTsim 

August 

Nocihitowi-pTsim 

September 

Kaskotinowi-pTsim 

October 

Lyikopiwi-pTsim 

November 

Pawahcakinasis-pisim 

December 

KTsikawa 

Days  of  the  Week 

Ayomihewi-kTsikaw 

Sunday 

Ponayamihewi-kTsikaw 

Monday 

NTso-kisikaw 

Tuesday 

Nisto-kTsikaw 

Wednesday 

Newo-kTsikaw 

Thursday 

Niyanono-kTsikow 

Friday 

NikotwQso-kTsikaw 

Saturday 

Ka  mTskocipayik  Askiy 

Seasons 

STkwon/Miyoskonnin 

Spring 

NTpin 

Summer 

Tokwakin 

Autumn/Fall 

Pipon 

Winter 

Kiskinwahamatowikamik 

Classroom 

Kinosewak  kakanawTmihtwaw 

Aquarium 

Misiwiyaskiy  masinahikan 

Atlas 

Wepasinahike 

Blackboard 

Masinahikan 

Book 

Akihcikanapisk 

Calculator 

Tehtapiwin 

Chair 

Wapiskahcikos 

Chalk 
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Kiskinwahamatowikamikohk 

(continued) 

Classroom  (continued) 

PTsimohkan 

Clock 

Miskotakay  akoeikan 

Coat  hooks 

Nanatohkasinastew 

masinahikanaheikosa 

Coloured  pencils 

SehkinnannitonThcikewinnasinahit 

ayikan 

Computer 

Masinastewi- 

masinahikanaheikos 

Crayon 

Wiyokani-kamik 

Cupboards 

Kiskinohonnawakan 

mTcisowinahtik/Aspahikan 

Desk 

Itwewina  masinahikan 

Dictionary 

Iskwohtem 

Door 

Kasesinayihkan 

Eraser 

Mistikowat  masinahikana 
kanahastahk 

Filing  cabinet 

Kiskiwehon 

Flag 

Madkwanas  wTpinikan 

Garbage  can/bin 

Akoskowaheikan/Pasakwahikan 

Glue 

Nanatohkinastewmasinahikana- 

eikoso 

Markers 

Mosinohikonis 

Notebook 

Masinahikanekin 

Paper 

Masinahikanahtik 

Pen 

Masinahikanaheikos 

Pencil 

Masinahikanahtik  maskimocis 

Pencil  cose 

Masinahikanaheikos 

kinikopieikakanis 

Pencil  sharpener 

Tipahikanahtik 

Ruler 

Paskwahamatowin 

Scissors 

Akoeikanihkanis 

Shelt 

Ka  sih  kwe  wiy  a ka  n 

Sink 
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KIskinwahamatowlkamikohk 

(continued) 

Classroom  (continued) 

Kiskinwahamawakan 

Student 

Kiskinwahamakan 

mTcisowinahtik 

Student  desk 

PThtikwTpayihcikan 

Tape  recorder 

Iskwewo  kiski  nwa  ha  ma  kew 

Teacher  (female)  - secondary 

Napewokiskinwahamakew 

Teacher  (male)  - secondary 

CakastTpayihcikan 

Television 

WasTnamawina 

Windows 

Misiweyaskiymasinahikan 

World  nnap 

Ayiwinisa 

Clothing 

Nayahcikan/Kiskinwahamatowi 

maskimot 

Backpack 

Pakosinnow  ayiwinisa 

Bathing  suit 

Pakwahtehon 

Belt 

PThconTs 

Blouse 

Maskisina 

Boots 

Astotin 

Cap/Hat 

Miskotakay 

Coat 

Iskwewasakay 

Dress 

Miskesikohkana 

Glasses 

Astotin 

Hat 

Onipawasakay 

Housecoat 

Miskotakay 

Jacket 

Pimipahtawayiwinisa 

Jogging  suit 

Astisisak 

Mittens,  gloves 

Mitas/Nopewitas 

Pants/Jeans/Trousers 

Asowacikan 

Pocket 

Soniyawat 

Purse 

Nipewayan 

Pyjamas 

B-6 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Ayiwinisa(continued) 

Clothing  (continued) 

Kimowanasakoy 

Raincoat 

Kisemanitowaskisin 

Sandals 

KTsowahpison/Tapiskakan 

Scarf  1 

Pokowayon 

Shirt 

Maskisina 

Shoes 

KTskitas/Micasis 

Shorts 

Misiwepiponayiwinisa 

Ski  suit 

KTskosokoy 

Skirt 

Pimipahtawaskisina 

Sneakers/Runners 

Asikanok 

Socks 

Peyakwayiwinis 

Suit 

Sipekiskawosokoy 

Sweater 

Tapiskakon 

Tie 

Keskipakowayan 

T-shirt 

Akawostehon 

Umbrella 

Atamicasis 

Underwear 

Soniyawacis 

Wallet 

Pisimohkanis 

Watch 

Nltisanak 

Family 

Nikowis 

My  maternal  aunt 

Nitisan 

Brother 

Nicahkos 

Cousin  (female) 

NTscas 

Cousin  (male) 

Nitanis 

My  daughter 

Nohtawiy 

My  father 

Nimosom 

My  grandtather 

Nohkom 

My  grandmother 

Nikawiy 

My  mother 

Nitisan 

My  sister 

Nikosis 

My  son 

Nohcawis 

My  uncle 
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MTciwina 

Food 

Picikwas 

Apple 

Wakas 

Banana 

Pahkwesikan 

Bread 

Tohtosapopimiy 

Butter 

Sewipahkwesikan 

Cake 

Oskataskwak 

Carrots 

KekisipamTciwina 

Cereals 

ApakosTsimTciwin 

Cheese 

Pahkahakwan 

Chicken 

Pihkatewapoy 

Coffee 

Mahtaminak 

Corn 

Sewihkosikan 

Desserts 

WawQ 

Eggs 

Kinosew 

Fish 

Kakaspihkatekwawaskipwawa 

French  fries 

MTnisa 

Fruits 

Somin  mTnisihkan 

Grapes 

Kohkosopwam 

Flam 

Cahkas 

Ice  cream 

Wiyos 

Meat 

Tohtosapoy 

Milk 

Osdwas 

Orange 

Osdwdsdpoy 

Orange  juice 

Mistohimimis 

Peach 

Ayicimin/MicTmin 

Peas 

Kdhkominikdk/AskTwiisiwihtdkan 

Pepper 

Askipwdwa/Lapatdkwa 

Potato 

STwihtdkan 

Salt 

Otakisihkdn 

Sausage 

Kwayctci  sikwatohikatek 

Steak 
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AATciwina  (continued) 

Food  (continued) 

Otehimin 

Strawberry 

Maskihkiwapoy 

Tea 

KThci  okiniy 

Tamata 

Kistikana/Kiscikanis 

Vegetables 

Wiki  win 

Home 

NThcoyihk 

Basennent 

Wayawistamasowikamik/Apiwik 

amik 

Bathraann 

Kisepikinastewimahkahk 

Bathtub 

Nipewin 

Bed 

Nipawikamik 

Bedraom 

Micisowikamik 

Dining  room 

Tohkascikan 

Fridge 

Sapostawan 

Hall 

Sapohtawan 

Hallway 

Pinninawasiwikamik 

Kitchen 

Kasiya  ka  newiya  ka  n 

Kitchen  sink 

Wasaskotenikan 

Lamp 

KisepTkinikewikamik 

Laundry  room 

Apiwikamik 

Living  room 

Kesiskawihkasikan 

Microwave 

Sekowepinapisk 

Oven 

PThtawiskwahtem 

Porch/Entryway 

Ascikewikamikos 

Shed/Garage 

KonTpawikisTpekinastehk 

Shower 

KasThkwewiyakan 

Sink  (bathroom) 

KisTpekinikan 

Soap 

Yoskitehtapiwin 

Sofa 

Tahkohtaciwetah/AmociwTwin 

Stairways 

Kotawanapisk 

stove 
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WTklwin  (continued) 

Home  (continued) 

Nahapewikamik/MTsTwikamik 

Tailet 

Tahkoskewin 

Yard/Patio/Backyard/Courtyard 

Atoskewina 

People  around  Me  (Jobs) 

Tapasinahikew 

Artist/Performer 

Mistiko  napewi 

Carpenter 

Atawewikamik  soniyawikimaw 

Cashier/Store 

Mipitamaskihkiwiyiniw 

Dentist 

MaskihkTwiyiniw 

Doctar 

Opimihcikew 

Driver 

Awasokiskinohwamakew 

Elementary  teacher 

Astawekew 

Firefighter 

OpTkiskwestonnakew 

Lawyer 

Masinahikaniwiyiniw 

Letter  carrier 

Maskihkewiskwew 

Nurse 

Semakanis 

Police  otficer 

Atatawakew 

Salesperson 

Atawewikamik  masinahikesTs 

Store  owner/keeper 

Kiskinohamakew 

Teacher 

Pisiskowimaskihkiwiyiniw 

Veterinarian 

Metawewina 

Leisure  Activities 

Kakwaskwetahoht 

kwaskwenitowan 

Baseball 

Mamawisikon  pakTsanak 

Collecting  cards 

Kwoskwepayihowin 

Jump  rope 

PakTsanak  kametawThk 

Ploying  cords 

Pimipahta 

Run 

Pokahtowe 

Soccer 

Pakasimowin 

Swimnning 

Metowokana 

Toys 
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kiskinwahamatowikamik 

School 

Ayamiheikewikomik 

Library  , 

Kitohtieikewikamik 

Music  room 

Wiyasiwewin 

Office 

MTcisowinahtik 

Table 

Wayawewikamik 

Washroom/Bathroom 

Tipahikan 

Time  of  Day 

KTkisepa 

Morning 

Apihtakisikaw 

Noon 

Otakosin 

Affernoon/Evening 

Tipiskaw 

Nighf/Nighffime 

IsTwepan 

Weather 

Kisin. 

If  is  cold. 

Kisitew. 

If  is  hof. 

Kimowon. 

If  is  raining. 

Mispon. 

It  is  snowing. 

Waseskwan. 

It  is  sunny. 

Kwayakikisin. 

It  is  very  cold. 

Kisastew. 

If  is  very  hof. 

Yotin. 

It  is  windy. 

Piyesiwak. 

If  is  thundering. 

Tkwoskwan. 

It  is  cloudy/foggy. 

MiyokTsikow. 

The  weather  is  nice. 

MayikTsikaw. 

The  weather  is  not  nice. 

Itotamowina 

Verbs 

Kweeihkemo 

to  ask  (for  something) 

Kawespayik 

to  be 

Atawe 

to  buy 
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Itotamowina  (continued) 

Verbs  (continued) 

Tepwos 

to  coll/to  beckon 

NawasonikT 

to  choose 

Kipaha 

to  close  something 

Akihcike 

to  count/to  tell 

Mato 

to  cry 

Manisa 

to  cut 

NTmihto 

to  dance 

OsThta 

to  do,  to  make 

Topasinoha 

to  draw 

Minihkwe 

to  drink 

MTciso 

to  eat 

PThtokwe 

to  enter  (i.e.,  a room) 

Pahkisini/pohkisikaso 

to  tall 

Miska 

to  find 

Pasiko 

to  get  up/to  arise 

Meki 

to  give 

Itohte 

to  go 

Nihtaciwe 

to  go  down  (i.e.,  stairs) 

Wayowe 

to  go  out  (i.e.,  ot  a room) 

AmiwacT 

to  go  up  (i.e.,  stairs) 

OhpT 

to  jump 

Kiskinohamakosi 

to  learn 

MTweyim 

to  like/love  someone/something 

Nitohta 

to  listen  to 

Kitapahta 

to  look  at 

Kanowapahta 

to  look  at,  watch  (i.e.,  TV) 

Nitono 

to  look  tor 

Sokitowin 

to  love 

Ohtina 

to  open  something 

Metowe 

to  play 
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Itotamowina(continued) 

Verbs  (continued) 

Metawe 

to  ploy,  to  touch 

Sesawe 

to  practise 

TThtasta 

to  put  or  place  something 
(book  on  a shelf,  paper  on  a 
desk) 

Asta 

to  put,  to  lay 

Postayiwinisa 

to  put  on  clothes 

Ayimihcike 

to  read 

Pimipahta 

to  run 

Nikomo 

to  sing 

Api 

to  sit 

Nipa 

to  sleep 

Pokosimo 

to  swinn 

PTkiskwe 

to  talk,  to  speak 

MamitonThta 

to  think 

Pimohte 

to  walk 

Atoske 

to  work 

Masinahike 

to  write 
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Classroom  Expressions 


II 
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Proverbs 


B-16 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Appendix  C:  Planning  Tools 


Instructional  Planning  Guide C-3 

Year  Plan C-6 
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Unit  Plan  A G-25 

Unit  Plan  B G-26 

Unit  Plan  G C-27 

Sannple  Unit  Plan:  Grade  4 G-28 

Sannple  Unit  Plan:  Grades G-31 

Sannple  Unit  Plan:  Grade  6 C-34 

Lesson  Plan  A G-37 

Lesson  Plan  B G-38 

Sannple  Lesson  Plan:  Grade  4 G-39 

Sample  Lesson  Plan:  Grade  S G-41 

Sample  Lesson  Plan:  Grade  6 G-43 
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Examples  of  Assessment  Accommodations  C-48 

Sample  Text  Forms C-49 

Alternative  Learning  Activities  Menu C-50 

Sample  Independent  Study  Agreement  C-51 

Group  Roles  Organizer  C-52 

Sample  List  of  Learning  Strategies  C-53 

Origami  Finger  Game  Folding  Directions  C-58 
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Instructional  Planning  Guide 


As  you  design  a learning  aetivity,  consider  students’  individual  needs  and  learning  profiles  to  determine 
the  accommodations,  modifications  and  adaptations  that  will  be  necessary  tor  success. 

© Outcomes 

Determine  the  outcomes  that  students  can  reasonably  accomplish. 

□ Select  fewer  outcomes,  partial  outcomes  or  outcomes  from  a different  grade  level  if  necessary. 

Determine  what  the  students  will  be  able  to  demonstrate  as  a result  ot  this  learning 
activity. 

□ Consider  the  accommodations,  modifications  and  adaptations  necessary  to  ensure  student  success 
in  achieving  all  or  part  of  the  outcomes. 

© Learning  Activities 

Select  appropriate  instructional  strategies  and  learning  activities  that  will  create 
opportunities  for  students  to  achieve  the  target  outcomes  successfully. 

□ Decide  how  students  will  apply  their  learning. 

□ Ensure  opportunities  for  students  to  use  different  learning  modalities;  e.g.,  visual,  auditory. 

□ Present  and  support  key  concepts  and  instructions  using  demonstration,  oral  and  written  steps 
and  exemplars  of  completed  assignments. 

□ Break  down  assignments  or  tasks  into  smaller,  more  manageable  parts. 

□ Give  clear,  concrete  instructions  and: 

provide  a visual  reference  of  the  sequence  of  key  steps  in  completing  the  assignment 

provide  a checklist  of  assignment  parts  for  students  to  mark  as  tasks  are  completed 

support  written  instructions  with  picture  prompts  or  highlight  directions  using  a 

colour-coding  system 

record  directions  or  lectures  for  playback 

repeat  instructions 

have  students  recall  instructions  in  sequence. 

□ Model  and  demonstrate  to  promote  understanding  of  directions. 

□ Check  in  with  students  regularly  to  check  task  understanding  and  to  provide  feedback  and 
clarification  on  specific  aspects  of  the  assignment. 

□ Highlight  key  points  of  the  lesson  orally  and  visually. 

□ Select  extension  activities  that  will  reinforce  and  extend  learning. 

□ Write  assignments  and  homework  on  chart  paper  or  the  board.  Ensure  that  students  write  down 
assignments  in  their  agendas. 

□ Help  students  stay  on  task  by  employing  a cueing  strategy. 

Identify  the  key  concepts  of  the  learning  activity. 

□ Consider  how  the  activity  has  been  designed  to  motivate  and  engage  student  interest. 

□ Determine  how  to  present  an  overview  of  the  learning  activity. 

□ Ensure  that  the  learning  activity  provides  opportunities  for  students  to  relate  the  key  concepts  to 
their  own  experiences  or  understanding. 

□ Build  in  opportunities  to  make  connections  between  what  the  students  know  and  what  they  are 
learning. 


Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2003). 
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Consider  how  the  students  will  be  organized  for  instruction  and  the  type  of  groupings 
that  will  be  most  effective  (partner,  small  group,  large  group). 

□ Use  flexible  grouping  to  determine  the  best  fit  for  a particular  activity.  Decisions  about  grouping 
students  may  be  based  on  different  factors  depending  on  the  end  goal,  such  as  learning  profile, 
interest,  readiness  or  need. 

© Learning  Environment 

Consider  the  classroom  environment  and  individual  student  work  spaces. 

□ Provide  a quiet  work  station  like  a study  carrel  in  a comer  of  the  classroom. 

□ Plan  seating  arrangements  for  students  with  attention  issues  based  on  traffic  patterns  and  overt 
distractions;  e.g.,  windows,  door,  hallway,  computer. 

□ Partner  students  with  a peer  for  support  and  guidance. 

© Resources 

Decide  on  the  resources  that  will  be  used  for  the  learning  activity,  including  oral, 
print,  media  texts  and  community  resources. 

□ Locate  necessary  materials  and  resources  to  support  different  reading  levels,  learning  styles  and 
student  needs. 

□ Consider  using  graphic  organizers  to  present  information. 

Prepare  resources  to  assist  students  with  learning  difficulties. 

□ Rewrite  materials  at  a lower  reading  level. 

□ Provide  a graphic  organizer  for  note  taking;  e.g.,  cloze  style. 

□ Highlight  passages  of  text. 

□ Reformat  handouts  and  tests  as  necessary;  e.g.,  provide  lines  for  written  responses,  put  one 
question  per  page,  rewrite  questions  or  information  at  a lower  reading  level,  enlarge  print  and 
spacing  between  lines  of  print. 

□ Identify  Web-based  supports;  e.g.,  simulations. 

Ensure  that  students  have  the  assistive  tools  and  devices  to  support  their  learning 
styles  or  needs,  for  example: 

highlighters,  calculators,  sticky  notes,  mlers,  markers,  erasable  pens,  adapted  scissors,  graph 

paper,  special  lined  paper,  pencil  grip,  date/number  line  taped  to  desk 

a copy  of  the  lecture  notes 

enlarged  or  reduced  text 

scribe 

audio  recordings 

picture  prompts 

manipulatives 

overlays 

computers 

© Assessment 

Decide  what  evidence  will  show  whether  the  students  have  achieved  the  outcomes. 

Determine  the  best  way  for  students  to  demonstrate  their  learning. 

□ Provide  assessment  options  for  students  to  “show  what  they  know.” 
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Make  necessary  preparations  for  alternative  testing  procedures,  resources  and 
materials. 

□ Does  the  student  need: 

an  audio  reeording  of  the  test 

a seribe  to  write  down  his  or  her  ideas  or  answers 

the  test  questions  read  aloud 

a time  extension 
fewer  questions? 

Determine  the  focus  of  the  assessment  for  evaluation  purposes. 

For  example,  if  you  are  evaluating  students  on  their  understanding  of  the  eontent,  do  not  penalize  for 
spelling  errors  or  missing  punetuation. 

Select  or  develop  rubrics,  exemplars  and  checklists  to  support  student  evaluation. 

Provide  immediate,  specific  and  constructive  feedback. 

□ Emphasize  the  quality  of  work  and  perseveranee  rather  than  quantity. 

Provide  opportunities  for  student  self-reflection  and  self-evaluation. 

□ Consider  neeessary  alternate  assessment  options  to  aecommodate  different  learning  styles, 
interests  or  strengths. 

□ Share  assignment  eriteria  lists,  eheeklists,  standards  and  exemplars  with  students. 

© Time  line 

Record  important  assignment  and  test  due  dates  on  a master  calendar  and  have 
students  write  these  dates  in  their  agendas. 

□ Show  students  how  to  plan  for  longer  assignments  by  using  a ealendar. 

□ Show  students  how  to  study  for  an  upeoming  test. 

□ Provide  students  with  a study  guide  of  important  skills  and  eoneepts. 

Consider  the  pace  of  the  learning  activity  and  the  needs  of  the  students. 

□ Consider  ways  to  ehange  the  paee  and  allow  students  to  foeus  on  the  task  for  more  eondensed 
periods  of  time,  if  neeessary. 

□ Prepare  an  assignment  summary  with  task  inerements  and  time  line  to  guide  students’  eompletion 
of  the  assignment.  Provide  time  warnings  for  task  eompletion. 

□ Extend  deadlines  for  those  students  who  require  more  time  to  eomplete  assignments. 
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Year  Plan 


Gradi 

“fsL  School  Year:  TeacherfsL 

September 

October 

November 

December 

January 

Unit(s) 

Specific  Outcomes 

Major  Teaching  and  Learning 
Activities 

Resources 

Assessment  and 
Evaluation 
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Year  Plan 


Grade(s): School  Year: Teocher(s): 


February 

March 

April 

May 

June 

Unit(s) 

Specific  Outcomes 

Major  Teaching  and  Learning 
Activities 

Resources 

Assessment  and 
Evaluation 
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SAMPLE  YEAR  PLAN:  GRADE  4 
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SAMPLE  YEAR  PLAN:  GRADE  4 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  4 (continued) 


Kisepisim 

January 

- Group  assessment 

- Student  reflection 

- Portfolios 

- Checklists 

- Quizzes  and  tests 

- Self-assessment 

- Observations 

Pawahcakinasis 

December 

- Anecdotal  notes 

- Learning  Logs 

- Self-assessment  checklist 

- Reflections 

- Quizzes  and  tests 

- Work  samples 

- Checklists 

- Portfolios 

Yikopewipisim 

November 

- Checklists 

- Observations 

- Self-assessment 

- Quizzes  and  tests 

- Reflections 

- Portfolios 

- Learning  Logs 

- Journals 

Kaskatinompisim 

October 

- Learning  Logs 

- Work  samples 

- Observations 

- Portfolios 

- Anecdotal  Notes 

- Checklists 

- Conferences 

- Reflections 

Nocihitowipisim 

September 

- Checklists 

- Learning  Logs 

- Observations 

- Quizzes  and  tests 

- Conferences 

- Work  samples 

- Self-assessment 

- Anecdotal  notes 

- Reflections 

Kotasinahikemna 

Ekwa 

Oyehtamdwina 
Assessment  and 
Evaluation 
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SAMPLE  YEAR  PLAN:  GRADE  4 (continued) 


Opdskdhompisim 

June 

- Celebrations 

- Riddles  and  humour 

A^.l  CM-1.2  CM-3.5 

A-5.1  CM-1.5  S 3.1 

A-6.1  CM-2.3  S-4.1 

EC  1.1  CM  2.5 

Inside-outside  circle  activity 
to  practise  basic  infomiation 
on  celebrations 

- Leaf-biting  activity 

- Solving  riddles  as  a group 
Comic  strip  interpretations 
Translating  into  CTcc  and 
performing  jokes  and  funny 
skits 

Listening  to  a Don  Humstick 
CD 

Word  search  pu/zles 
Syllabic  Chart  reference  for 
sound  identification 
Fort  lidmonton  field  trip 
Metis  dances 

Elder  intcr\  lews  and  \ ideo 
viewing  of  cultural  practices 
Map  representation  of 
regional  Crcc  celebrations 
Student  participation  in  local 
fcslisal  or  celebration  and 
making  flyers 

Opineydwipisim 

May 

- Community:  roles  and 
occupations 

- Place  names 

- Food 

A-3.2  LC-3.1  CM-1.5 

A-3.3  LC-3.3  CM-3.2 

A-6.2  LC^.l  CM  3.3 
A-6.3  CM-1.1  CM-3.5 

LC-1.3  CM-1.2  S-1.1 
LC-1.4  CM-1.3  S-2.1 
LC-2.3  CM-1.4 

- Review  of  various  phrases 

- Supporting  sentence  for  an 
object  or  picture 

- List  of  words  on  community 
roles  and  occupations  plus 
nutrition 

- Students  describe  their 
school  or  community 

- Language  experience  charts 

- Student-generated  questions 
on  upcoming  Crcc 
community  events 

- Students  prepare  and  present 
a short  oral  presentation  to 
the  class  on  the  community 

- Students  participate  in  a 
community  or  school  litter 
clean  up 

Large  Alberta  map  display 
Place  name  research  and 
presentations 

Kihtcyaya  interv  iews  about 
their  community  long  ago 
and  today 

Ayikipisim 

April 

- My  family  (extended 
family) 

A-1.1  LC^.5  CM-3.2 

A-3.2  LC-5.2  S-1.1 

A-5.1  CM  1.3  S-2.1 
LC-1.3  CM-1.5  S^.l 
LC-1.4  CM-2.2 
LC-2.2  CM-2.5 

- Sharing  circle  on  family 
members  and  roles 

- Upcoming  school  event 
invitation  for  grandparents 

- Student  modelling  of  a 
home  conversation 
regarding  an  invitation  to  a 
school  event  or  party 

- Student  sharing  of  kinship 
charts 

- Introducing  classmates 

- Student  discussion  on  ways 
of  being  helpful  to  relatives 

- Kinship  storybook 

- Traditional  foods  and  feasts 
word  list 

- Role-play  simple 
conversations 

- Grammatical  practice  for 
personal  pronoun  singular 
emphatic 

- Food  presentation  Cree 
speech  contest 

1 

Niskipisim 

March 

1 

- Emotions 

- Self-esteem 

- Expressions 

A-1.1  LC-3.4  CM-3.1 

A-2.2  LC^.2  CM-3.4 

LC-1.3  LC-4.3  S-2.1 
LC-2.1  CM-2.1 

- Presentation  on  the  day  of 
the  week 

- Expressive  faces  chart  and 
acting  out  emotions 

- Emotion  sentence  starters 

- List  of  words  relating  to 
needs  and  interests 

- Student  drawings  of 
emotions  evoked  from 
listening  to  recorded  drum 
songs 

- Favourite  activity  posters 

- Class  expressions  scrapbook 

- Idiomatic  expressions 
display 

- Student-presented 
recognition  speeches 
Listening  to  stories  dealing 
with  respecting  oneself 
Self-respect  posters 

- Student  drawing  of  daily 
hygiene  routines 

- Posters  depicting  “/  will 
respect  myself,  other  people 
and  our  Earth  ” 

Mikisiwipisim 

February 

- Mother  Earth 

- Songs 

- Nonverbal  communication 

- Dance 

A-2.1  LC-1.1  LC-5.2 

A-3.1  LC-1.2  CM-1.4 

A-3.3  LC-1.3  CM-2.3 

A^.l  LC-1.4  S-1.1 

A-6.1  LC-3.2  S-2.1 

A-6.2  LC^.5 

- Verb  charades 

- Review  of  imperative  forms 
of  verbs  and  teacher 
encouragement  vocabulary 

- Student-led  total  physical 
response  (TPR) 

- Role-playing  appropriate 
language  and  body  language 

- Role-playing  situations 
relating  to  critical  sound 
distinctions 

- Review  of  the  Syllabics 
Chart  and 

comparing/contrasting 

- Standard  Roman 
Orthography  with 

- Crcc  syllabics 

- List  of  different  types  of 
dances 

- Students  model  actions  with 
words 

- Student  presentation  on 

- Cree  music 

- Interviewing  family  members 
on  right  and  wrong  nonverbal 
behaviours 

Itdtamomna 

Topics/Themes 

Kaskihtdwina 

Specific 

Outcomes 

Kiskeyihtamowina 

Itdtamomna 

Learning 

Activities 
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SAMPLE  YEAR  PLAN:  GRADE  4 (continued) 


Opaskahowipisim 

June 

- Participating  in  daily 
miyahkasikewin  and 
pwdtsimowin 

- Student  demonstration  of 
several  key  Cree  traditions 

- Students  prepare  for  year 
end  activities  and  a 
demonstration  of  Cree 
traditional  teachings 

- Students  change  the  verses 
of  the  song  Nimiskawdw 
pakdn 

- Fort  Edmonton  Park, 
Edmonton,  Alberta 
www.gov.cdmonton.ab.cay 
f ort 

- The  Syncrude  Gallery  of 
Aboriginal  Culture, 
Provincial  Museum  of 
Alberta,  Edmonton, 
Alberta 

www.pma.edmonton.ab.ca 

- Don  Bumstick  CDs 

- Pisim  series 

Opineyd  wipisim 
May 

- Discussion  on  the  various 
roles  of  women 

- Student  presentation  on 
Metis  Crcc-speaking 
communities 

- Laying  of  spruce  boughs  to 
cover  the  floor  of  a tipi 

- Community  facts  bulletin 
board  display 

- Special  events  and 
celebrations  research 

- Foods  eaten  at  home  and  at 
a feast 

- Working  in  groups  to 
follow  a bannock  recipe 

- Community  field  trip 

- Class  feast 

- Vocabulary  Bingo 

- Cree  language  experience 
charts 

- Vocabulary  Bingo  game 

- Ingredients  and  materials 
for  making  bannock 

- Pictures  of  food 

- Bannock  recipe 

- Materials  for  making 
dioramas  and  drawing 
pictures 

- Large  map  of  Alberta 

- Community  clean-up 
posters 

- Phone 

Ayikipisim 

April 

- Classroom  event  invitation 
and  tobacco  protocol 
discussion 

- Presentation  of  a poster  on 
the  way  of  life  in  the  past 

- Protocol  relating  to 
wdhkohtdwin 

- Discussion  on  family 
garbage  disposal  practices 

- Student  exploration  of 
traditional  ways  of  making 
bannock 

- Family  member  guest  to 
demonstrate  hand  or  card 
games 

- Survey  or  interview 
various  Cree  speakers 

- Interview  questions  for 
family  members  about 
family  heritage 

- Student  presentation  of 
Wdhkdhtowin  trees 

- Common  activities  done  at 
home  translated  into  Cree 

- Kinship  chart  samples 

- Invitation  sample 

- Materials  for  making 
kinship  storybooks  and 
posters 

- Guest  speaker  to 
demonstrate  contemporary 
games 

Niskipisim 

March 

- Looking  at  qualities 
possessed  by  an  Aboriginal 
role  model 

- Providing  positive 
feedback  activity 

- Fellow  classmate  positive 
qualities  booklet 

- Pakan  Series 

- Self-esteem  manual 

- Tribes 

- Stories,  magazines,  Web 
sites,  TV  shows 

- Various  audiotapes,  videos 
and  radio  stations 

- Chart  of  expressive  faces 

- Learning  Logs 

- List  of  vocabulary  or 
sentence  starters 

- Drumming  music 

- Materials  for  creating 
posters  and  drawing 
pictures 

Mikisiwipisim 

February 

- Ways  of  honouring  Mother 

- Earth  discussion  and 
diorama 

- Grammatical  practice  for 
simple  sentences  we,  all  of 
us,  all  of  you  simple 
sentences  involving  a 
direct  object  colour 
descriptor  for  plural 
animate  locative  nouns 

- Students  write  short 
messages  to  friends 

- Role-plays  on  correct  and 
incorrect  nonverbal 
behaviours 

- Action  songs 

- Mother  Earth  songs  with 
instrument  accompaniment 
and  dance 

- Students  explore  regional 
dances 

- Community  interviews 
about  traditional 
pwatsimowin  and 
mask’simowin, 
piciciwin/piciwin 

- Role-plays  and  miming 
nonverbal  cues  and 
gestures 

- Pisim  series 

- Videos:  Dances  of  the 
Northern  Plains,  Cree 
Hunters 

- Syllabics  Chart 

- Cards 

- Popsicle  sticks 

- Mother  Earth  songs 

Kiskeyihtamoyvina 

Itdtamomna 

Learning 

Activities 

(continued) 

Apacihtdwina 

Resources 
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SAMPLE  YEAR  PLAN:  GRADE  4 (continued) 


Opaskdhowipisim 

June 

- Observations 

- Anecdotal  notes 

- Learning  Logs 

- Conferences 

- Self-assessment 

- Self-reflection 

- Checklists 

Op  in  eya  wip  isim 
May 

- School  or  public  library, 
asking  locals  and  Elders, 
visiting  the  town  hall  or 
band  office,  asking  their 
family  or  caregivers 

- Books,  maps  and 
community  members 

- Posters,  advertisements  or 
announcements  of 
upcoming  Cree  events 

- Nature  walk  agenda 

- Learning  Logs 

- Checklists 

- Self-evaluation  checklist 

- Quizzes  and  tests 

- Observations 

- Self-reflection 

- Anecdotal  notes 

- Oral  presentation  rubric 

- Postcr/diorama  checklist 

- Conferences 

Ayikipisim 

April 

- Conferences 

- Anecdotal  notes 

- Learning  Logs 

- Self-assessment 

- Checklists 

- Self-reflection 

- Quizzes  and  tests 

- Observations 

- Portfolios 

Niskipisim 

March 

- Anecdotal  notes 

- Checklists 

- Self-assessment 

- Observations 

- Work  samples 

- Journals 

- Reflections 

- Poster  rubrics 

- Conferences 

- Learning  Logs 

Mikisimpisim 

February 

- Checklists 

- Observations 

- Self-assessment 

- Learning  Logs 

- Quizzes  and  tests 

- Conferences 

- Reflections 

Apacihtdmna 

Resources 

(continued) 

Kotasinahikemna 

Ekwa 

Oyehtamawina 
Assessment  and 
Evaluation 
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SAMPLE  YEAR  PLAN:  GRADES 
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SAMPLE  YEAR  PLAN:  GRADE  5 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  5 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  5 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  5 (continued) 


Opaskdhowipisim 

June 

- Observations 

- Self-assessments 

- Poster  rubric 

- Checklists 

- Conferences 

- Quick  checks 

- Reading  comprehension 
checklist 

- Learning  Logs 

- Work  samples 

Opineydmpisim 

May 

- Observations 

- Anecdotal  notes 

- Learning  Logs 

- Self-assessment 

- Tests  and  quizzes 

- Checklists 

- Work  samples 

- Role-plays 

- Rubrics 

- Presentations  checklist 

Ayikipisim 

April 

- Observations 

- Anecdotal  notes 

- Learning  Logs 

- Student  reflections 

- Tests  and  quizzes 

- Checklists 

- Presentations 

- Rubrics 

- Community  map  checklist 

- Work  samples 

- KWL  chart 

Niskipisim 

March 

- Observations 

- Anecdotal  notes 

- Checklists 

- Work  samples 

- Journals 

- Learning  Logs 

- Conferences 

- Student  reflections 

- Tests  and  quizzes 

- Reflections 

- Poster  rubrics 

Mikisimpisim 

February 

- Observations 

- Anecdotal  notes 

- Learning  Logs 

- Work  samples 

- Checklists 

- Conferences 

- Reading  comprehension 
checklist 

- Journals 

- Portfolios 

- Reflection 

Kotasinahikemna 

Ekwa 

Oyehtamdwina 
Assessment  and 
Evaluation 
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SAMPLE  YEAR  PLAN:  GRADE  6 
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SAMPLE  YEAR  PLAN:  GRADE  6 (continued) 


Kisepisim 

January 

- Student-prepared  questions 
for  community  guest 
demonstration 

- Common  hand  motions 

- Hand  movement 
interpretation  vocabulary 

- Student-created  traditional 
games,  toys,  dance, 
clothing 

- Identifying  patterns  for 

- action  words  and  using  the 

- words  in  dialogue  practice 

- Christmas  at  Wapos  Bay, 
Film 

- West  Association.  2002. 
www.rilmwcst.com 

- Resources  for  hand 
motions 

- Materials  for  making  story 
picture  books 

- Legend  pictures 

- Traditional  crafts 

- Games 

- Dance  clothing 

- Mural  materials 

- Various  samples  of  Native 
art 

- Anecdotal  notes 

- Work  samples 

- Tests  and  quizzes 

- Learning  Logs 

- Checklists 

- Self-assessments 

- Observations 

- Writing  rubrics 

- Journals 

Pawdheakinasis 

December 

- Pisim  series 

- Seventh  Fire  videos 

- Shadow  puppets 

- Three  different  text  forms 

- Chart  paper 

- Index  cards 

- Matenals  for  making 
cultural  posters 

- Story  sample 

- Checklists 

- Self-assessments 

- Learning  Logs 

- Anecdotal  notes 

- Observations 

- Journals 

- Poster  rubrics 

- Writing  rubrics 

- Work  samples 

- Tests  and  quizzes 

Yikopewipisim 

November 

- Colour  descriptors  for 
plural  animate 

- Student-created  questions 
and  answers 

- Lower  grade  buddies 

- Animate  and  inanimate 
noun  pattern  rules 

- Key  noun  ending  for 
smaller  size  form 

- Key  noun  ending  for  a 
locative  suffix 

- Labelled  classroom  objects 

- Cree  words  and  visuals 

- Cree  phrases,  noun  and 
verb  cue  cards 

- Materials  for  making  labels 
for  classroom  objects 

- Picture  noun  book 

- Materials  for  making 
monthly  theme  bulletin 
boards 

- Anecdotal  notes 

- Work  samples 

- Observations 

- Checklists 

- Tests  and  quizzes 

- Self-assessments 

- Journal  reflections 

- Learning  Logs 

Kaskatinowipisim 

October 

- Discussion  and  poster  on 
the  four  aspects  of  SEPM 
(Spiritual,  Emotional, 
Physical,  Mental) 

- Mother  Earth  collages 

- Class  survey  of  a current 
environmental  issue 

- TTicir  World  in  Their 
Hands  bulletin  display 

- Students  refer  to  classroom 
visuals  when  necessary 

- Encouragement  for 
students  to  use  traditional 
values  outside  of  class 

- Seven-day  agenda 

- Kihtcyaya  presentation 

- Classroom  poster  materials 
for  creating  a mural 
dealing  with  expressions  or 
feelings  of  respect  for 
Mother  Earth 

- Tobacco  offering 

- Materials  for  making  Their 

- World  in  Their  Hands 
bulletin  display 

- Materials  for  making 
Mother  Earth  collages 

- Observations 

- Checklists 

- Journals 

- Self-assessments 

- Anecdotal  notes 

- Poster  rubrics 

- Self-assessment  for  active 
listening 

Nocihitompisim 

September 

- Students  encouraged  to  use 
acceptance  and 
conversation  phrases 

- Weekly  social  interactions 
with  different  community 
members 

- Lower  grade  buddies 

- E-mail  chat  partners 

- Take  home  labels  and 
charts 

- Teacher  encouragement  of 
traditional  ways  of  learning 

- Materials  for  making  a 
classroom  calendar  display 

- Weather  logbook  and 
display 

- Materials  for  making 
monthly  theme  bulletin 
boards,  occasion  cards, 
energy  conservation 
posters,  SEPM  posters 

- Pre-  and  post-spelling  tests 

- Work  samples 

- Observations 

- Checklists 

- Presentation  rubric 

- Self-assessments 

- Journal  reflections 

- Pre-  and  post-spelling  tests 

- Anecdotal  notes 

- Portfolios 

Kiskeyih  tamomna 
Itdtamowina 
Learning 
Activities 

(continued) 

Apacihtdmna 

Resources 

Kotasinahikewina 

Ekwa 

Oyehtamdwina 
Assessment  and 
Evaluation 
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SAMPLE  YEAR  PLAN:  GRADE  6 (continued) 


Opdskahompisim 

June 

- Celebration/humour 

- Review 

A-3.3  LC-4.4  CM-3.5 

A-5.1  CM- 1.4  S-1.1 
A-6.1  CM-2.4  S-2.1 

LC-1.3  CM-2.5 
LC-3.4  CM-3.2 

- Student-ereated  Cree 
games 

Game  of  .ru7>j« 
Niya/Kikwdy  Niyci  W'ho 
Am  1 What  Am  1 

- Presentation  of 
student-created  cartoons 
Shopping  words  and 
phrases 

Student  interpretation  of 
Cree  culture 
Cree  fair  day  items 
described  in  detail  for 
display 

Changes  in  the  way  Cree 
people  live 

Gathering  infomiation  on 
own  cultural  background 
.Aboriginal  .Awareness  Day 
posters 

Recording  patterns  for 
actions  and  dcsenpto  c 
words  m reading  logs 
Referring  to  t rec  \^ords 
and  phrases  Msuals 
Plans  for  attending 
eommunit\  e\ents 

Opineya  wipisim 
May 

- Other  Cree  communities 

- Culture 

A-3.2  LC-4.3  CM-2.3 

A-6.3  LC-4.4  CM-2.4 

LC-1.3  CM-1.2  CM-2.5 
LC-2.1  CM-1.5  CM-3.2 
LC-3.4  CM-2.1  S-3.1 

LC-t.l  CM-2.2  S^.l 

- Awareness  of  regional  Cree 
differences  in  dance, 
dmmming,  singing,  food 
types,  drying  techniques, 
clothing  and  beading 

- Paragraphs  on  past,  present 

- and  future  activity  pictures 

- Learning  community 
dances 

- Other  Aboriginal 
communities  words  and 
phrases 

Tcachcr-fonnulatcd 
questions  for  a tape 
recording  of  a guest 
autobiography 
Cree  language  and  culture 
holistic  connection  chart 
Exploring  regional 
greetings 

Brainstomied  class  list  of 
regional  language 
\ariations 

Woodland  and  Plains  Cree 
\’enn  diagram 
Group  researeh  on  a Cree 
historical  figure 
Cree  lifestyle  presentations 
Student  awareness  to  the 
adaptation  ofehange  m the 
traditional  u ay  of  life 
Same  name  booklet 

Ayikipisim 

April 

- Foods 

- Animals 

A-2.1  LC-5.2  CM-3.1 

A-3.1  CM-1.4  CM-3.4 

A-6.2  CM-2.2  S-1.1 

A-6.3  CM-2.3  S^.l 

LC-1.4  CM-2.4 

- Planning  a school  picnic 
menu 

- Role-play  situations 

- Wild  animal  picture  book 
with  descriptions 

- Wild  animal  picture 
cinquain  poems 

- Duck,  Duck,  Goose  - sipip, 
sipip  game 

- Using  phrases  and 
descriptive  verb  forms 

- Bannock  directions  chart 

- Bannock-making 
presentations 

- Elder  presentation  on 
global  change 

- Elder  presentation  on 
changes  in  animal 
behaviours 

Student  choice  of  creating 
own  traditional  foods, 
games,  toys 

Students  plan  an  Aboriginal 
day  performance  or 
celebration 

Animal  collage  depicting  a 
student’s  personal 
characteristics 

Niskipisim 

March 

- Feelings 

- Commands 

- Protocol 

A-1.1  LC-2.1  CM-3.1 

A-2.1  LC^.l  CM-3.2 
A^.l  LC^.5  CM-3.4 

LC-1.3  CM-1.3  CM  3.5 
LC-1.4  CM-2.4  S-2.1 

- Oral  autobiography 
presentation 

- Cree  descriptions  of  a 
variety  of  pictures  depicting 
different  culturally  relevant 
activities 

- Role-plays  on  making  and 
breaking  social 
engagements  in  a 
culturally-appropriatc  way 

- Commands  for  an  action 

- word  involving  an 
inanimate  object 

- Commands  using  action 
words  between  two  people 

- Tape-recorded  basic  Cree 
conversations 

- Role-plays  of  appropriate 
and  inappropriate  behaviour 
when  interacting  with 
others 

- Protocol  for  sitting  properly 
at  gatherings 

- Tipi  teachings 
Cree  fair  day 
Identity  body  tracings 
posters 

Student-decorated  tipi 
model 

Mikisimpisim 

February 

- Family 

A-1.1  LC-3.4  CM-1.4 

A-2.2  LC^.2  CM-2.1 

A-1.3  LC^.4  CM-2.3 

LC-1.4  LC-5.1  CM-3.5 

LC-2.2  CM-1.2  S-4.1 

- Family  album 

- Family  feelings  poetry 

- Role-playing  a visit  to  the 

- doctor  with  a 
Crcc-spcaking  grandparent 

- Group  work  to  write  up 
dialogues  for  various  family 
situations  and  share  them 
with  classmates 

- Relationship  words  and 
phrases 

- Adding  locative  nouns  to 
phrases  and  sentences 

- Simple  sentences  involving  a 
direct  object  using  we,  all  of 
us,  all  of  you,  they 

Simple  sentences  involving  a 
direct  object  using  I,  you,  he 
or  she 

Gallery  walk  of  family 
portraits 

Family  roots  hand  symbol 
activity 

Family  Cree  expressions 
collage 

List  of  behaviour  do’s  and 
don’ts 

Simple  sentence  connectors 

Itotamowina 

Topics/Themes 

Kaskihtawina 

Specific 

Outcomes 

Kiskeyihtamo  H>ina 
Itotamomna 
Learning 
Activities 
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SAMPLE  YEAR  PLAN:  GRADE  6 (continued) 
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SAMPLE  YEAR  PLAN:  GRADE  6 (continued) 


Opdskdhowipisim 

June 

- Checklists 

- Anecdotal  notes 

- Observations 

- Work  samples 

- Journals 

- Role-play  checklist 

- Collage  rubrics 

- Learning  Logs 

- Poster  checklists 

Opineydmpisim 

May 

- Listening  checklist 

- Work  samples 

- Self-assessments 

- Conferences 

- Learning  Logs 

- Observations 

- Journal  rctlcctions 

- Diorama  rubrics 

Ayikipisim 

April 

- Anecdotal  notes 

- Observations 

- Self-assessment  for  active 

- listening 

- Self-reflections 

- Work  samples 

- Journals 

- Learning  Logs 

- Conferences 

- Checklists 

- Test  and  quizzes 

Niskipisim 

March 

- Oral  presentation 
assessment 

- Anecdotal  notes 

- Work  samples 

- Checklists 

- Observations 

- Role-playing  checklist 

- Test  and  quizzes 

Mikisiwipisim 

February 

- Rubrics  for  family  album 

- Anecdotal  notes 

- Rubrics  for  projects 

- Checklists 

- Journals 

- Writing  self-assessment 

- Work  samples 

- Tests  and  quizzes 

- Conferences 

Kotasinahikewina 

Ekwa 

Oyehtamdmna 
Assessment  and 
Evaluation 
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Unit  Plan  Overview 
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Unit  Plan  A 


Grade(s): 


Unit  Focus: 


Outcomes: 

^ Applications 
^ Language  Competence 
-f  Community  Membership 
^ Strategies 

Possible  Student  Learning  Strategies: 


Teacher(s): 


Teaching  and  Learning  Activities: 


Resources: 


Planning  tor  Diversity: 


Assessment 
and  Evaluation: 
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Unit  Plan  B 


Assessment/Evaluation 

Planning  for  Diversity 

Resources 

Teaching  and  Learning  Activities 

Outcomes 

>- 

o 

Q 

- 

CN 

CO 

u> 
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SAMPLE  UNIT  PLAN:  GRADE  4 

Duration:  Two  and  a half  weeks 

Teacher(s):  

Unit  Focus:  Verbs 


Rationale 

In  this  unit,  students  will  be  acquainted  with  their  community. 

Lesson  Topics 

1 . Planning  a community  field  trip 

2.  Parent  invitations 

3.  Community  questions 

4.  Field  trip 

5.  Community  bulletin  board 

6.  Community  map 

7.  Landscape  paintings 

8.  Food  chart 

9.  Food  language  experience  chart 

10.  Phone  invitations  to  grandparents 

1 1.  Class  feast  and  questions 

1 2.  Sharing  of  Kihteyayak’s  teachings 

13.  Review  of  unit  lessons 

General  Outcomes 

Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for 
a variety  of  purposes. 

Students  will  be  effective,  competent  and  comfortable  as  Cree  Speakers. 
{Okiskinamawdkanak  kd  nihtd  nehiyawewak.) 

Specific  Outcomes 

A-3.2  Students  will  be  able  to  make  and  respond  to  offers  or  invitations. 

A-3.3  Students  will  be  able  to  assume  a variety  of  roles  and 

responsibilities  as  group  members. 

A-6.2  Students  will  be  able  to  use  the  language  creatively. 

LC-3. 1 Students  will  be  able  to  understand  a variety  of  short,  simple 

written  texts  in  guided  situations. 

LC-3. 3 Students  will  be  able  to  derive  meaning  from  the  visual  elements 
of  a variety  of  media,  in  guided  situations. 

CM-1 .2  Students  will  be  able  to  explore  past  and  present  Cree  regions  in 
Alberta. 

CM-3.2  Students  will  be  able  to  explore  their  family/community 
background — tribal  affiliation/heritage,  kinship. 

CM-3.5  Students  will  be  able  to  explore,  identify  and  celebrate  the  unique 
characteristics  of  their  own  family  and  community. 

Supporting  Outcomes 

A-6.3  Students  will  be  able  to  use  the  language  for  personal  enjoyment. 

LC-2.3  Students  will  be  able  to  engage  in  simple,  structured  interactions. 

CM-1.1  Students  will  be  able  to  identify  concrete  ways  in  which  they  can 

show  respect  for  Mother  Earth. 
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Learning 

Activities 

• Lead  a planning  session  for  a field  trip  in  which  students  explore 
designated  buildings  around  their  community;  e.g.,  band  oftlce,  health 
centre,  arena.  (CM-3.5) 

• Students  design  and  compose  a parent  invitation  in  Cree  for  the 
community  field  trip.  Guide  students  as  to  the  key  ideas  and  phra.ses  to 
use.  Students  then  have  a chance  to  look  at  the  invitations  made  by  their 
classmates.  These  invitations  could  be  orally  presented  by  students  to  a 
parent  or  guardian.  (A-3.2) 

• Students  use  and  study  posters,  advertisements  or  announcements  of 
upcoming  Cree  events.  They  then  ask  and  answer  5W  questions  (who, 
what,  where,  when,  why)  and  how.  Students  design  and  compose  possible 
questions  relating  to  community  facts.  (LC-3.3) 

• Students  gather  information  about  their  own  community  by  interviewing 
locals,  Kihteyavak,  family  or  caregivers  while  on  their  field  trip. 

(CM-3.2) 

• Students  then  share  the  information  they  collected  with  the  class  and  post 
their  community  facts  on  a bulletin  board  display.  (CM-3.2) 

• A community  map  can  be  posted  for  display  with  Cree  names  of 
buildings  and  surrounding  towns,  reserves.  (CM-1.2) 

• Lead  a brainstorming  activity  on  the  features  of  the  landscape  and  its 
beauty.  Students  paint  pictures  of  the  landscape  they  saw. 

(CM-3.5) 

• After  students  have  been  introduced  to  food  vocabulary,  they  identify 
foods  used  in  a feast;  e.g.,  nncimdpoy,  pimihkdn,  pahkwesikan  as  well  as 
food  they  eat  at  home.  Students  explore  the  different  foods  they  eat  at 
home.  They  chart  the  list  of  food  and  share  their  list  orally. 

(CM-3.5) 

• Invite  students  to  share  personal  experiences  about  community  feasts  and 
record  them  onto  class  language  experience  charts.  The  charts  are  posted 
in  the  classroom  for  the  others  to  read.  Use  the  language  experience 
information  as  a basis  for  an  invitation  and  request  for  parents  to 
contribute  traditional  foods  for  the  classroom  feast.  (LC-3.1 ) 

• Model  a phone  conversation  in  which  a grandparent  is  invited  to  the  class 
feast.  Both  I can/I  cannot  responses  should  be  modelled.  Students  then 
pair  up  and  practise  the  phone  conversation.  After  practice  and  role-play, 
students  make  a real  or  staged  phone  call  to  their  ohkomiw'dwa/ 
omosomiwdwa.  (A-3.2) 

• Students  share  and  celebrate  the  unique  characteristics  of  food. 

(CM-3.5)  Prepare  and  practise  interview  questions  to  ask  nimosdm, 
ndhkom  and  Kihteyayak  when  talking  about  the  community  long  ago  and 
today. (CM- 1.2)  Students  listen  to  Cree  music  as  a group  during  the  class 
feast.  (A-6) 

• Lead  a review  of  all  lessons  covered  in  this  unit.  (A-3.3)  Students  work 
in  pairs  to  write  a short  description  of  a specific  part  learned  about  their 
community.  (LC-2.3)  They  draw  a picture  that  tells  about  what  they 
learned  about  their  community.  Students  come  up  with  three  or  four 
supporting  sentences  for  the  presentation.  (A-6. 2)  They  then  share  the 
information  they  collected  with  the  class.  (CM-3.2) 

Resources 

• Materials  for  making  dioramas  and  painting  pictures 

• Community  field  trip  and  classroom  agenda 

• Posters,  advertisements  or  announcements  of  upcoming  Cree  events 

• Bulletin  board  space 

• Large  community  map 

• Taped  Cree  music 
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Assessment 

And 

Evaluation 

• Conferences 

• Self-assessment 

• Learning  Logs 

• Journals 

• Reflections 

• Painting  rubrics 

• Bulletin  board  checklist 

• Observations 

Curriculum 

Integration 

• Social  studies 

• Health 

Alternative 

Performance 

Task 

• Students  are  involved  in  a community  or  school  litter  clean-up  to  show 
respect  to  Mother  Earth.  (CM-1.1) 

• Students  research  the  Cree  names  of  communities  in  their  region.  They 
find  out  the  significance  of  a name  and  its  origin,  and  identify  places  in 
Alberta  that  have  Cree  names.  Using  resources  such  as  books,  maps  and 
community  members,  students  discover  the  meaning  of  these  names. 
(CM-1.2) 
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SAMPLE  UNIT  PLAN:  GRADE  5 


Duration:  Two  and  a half  weeks 
Teaeher(s):  

Unit  Foeus:  Self 


Rationale 

In  this  unit,  students  will  be  provided  with  activities  that  w'ill  allow  them  to 
become  aware  of  themselves  and  their  surroundings 

Lesson  Topics 

1.  Favourite  activity  or  important  event  sharing 

2.  Partner  activity  survey 

3.  Problem-solving  situations 

4.  Daily  routine  cartoon  and  simple  sentences 

5.  Personal  time  lines 

6.  Album  or  scrapbook 

7.  Brainstorming  class  list  of  things  students  would  like  to  do  and  try  to 
do  on  the  weekend 

8.  Creating  I like  sentences  and  patterned  poems 

9.  Feeling  paintings 

10.  Important  people  in  my  life  web 

1 1 . Share  and  tell 

12.  Celebrating  who  you  are  posters 

General  Outcomes 

Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for 
a variety  of  purposes. 

Students  will  be  effective,  competent  and  comfortable  as  Cree  Speakers. 
{Okiskinamawdkanak  ka  nihtd  nehiyawewak.) 

Students  will  live  wdwetinahk  (peacefully)  with  Mother  Earth,  others  and 
themselves,  guided  by  Mdmawi  Ohtdwimdw  (the  Creator). 

Specific  Outcomes 

A-2.1  Students  will  be  able  to  record  and  share  thoughts  and  ideas  with 

others. 

A-2.2  Students  will  record  and  share  personal  experiences  involving  an 
emotion  or  feeling. 

A-5.3  Students  will  experience,  reflect  upon  and  discuss  problem-soh  ing 

situations. 

A-6.2  Students  will  use  the  language  creatively  and  for  aesthetic  purposes; 
e.g.,  experiment  with  sounds  and  rhythms  of  the  language. 

LC-3.3  Students  can  derive  meaning  from  the  visual  elements  of  a variety 
of  media  in  guided  and  unguided  situations. 

CM-2. 1 Students  will  form  positive  relationships  with  others;  e.g.,  peers, 
family.  Elders. 

CM-3. 1 Students  will  identify  influences  on  the  development  of  their  own 
self-concept  and  self-identity. 

CM-3 .4  Students  will  recognize  that  individuals  change  and  that  the  way 
they  see  themselves  changes. 

S-3. 1 Students  will  identify  and  use  a variety  of  strategies  to  enhance 

cultural  learning. 

Supporting  Outcomes 

LC-1.3  Students  will  be  able  to  use  a repertoire  of  words  and  phrases  in 

familiar  contexts,  within  a variety  of  lexical  fields,  including  health, 
liesure,  places/locations,  wild  animals,  any  other  lexical  fields  that 
meet  their  needs  and  interests;  i.e.,  people  they  believe  have 
contributed  to  their  lives  and  development. 

LC-1.4  Students  will  use,  in  structured  situations,  specific  grammatical 
elements. 
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Learning 

Activities 


• Students  bring  in  photographs  or  drawings  showing  themselves  at  a 
favourite  or  important  event;  e.g.,  sports  contest,  summer  holiday  event, 
birthday  party.  Students  then  share,  orally  and  in  writing,  basic 
information  about  the  event;  e.g., 

- Tdnispi  oma?  (When  was  it?) 

- Tan  ’te  oma?  (Where  was  it?) 

- Tan  ’tahto  ehitahtopiponeyan  ekosipi?  (How  old  were  you  then?) 

- Tdnehki  kdmiyweyihtaman?  (Why  was  this  a good  day  for  you?) 

Note:  Students  may  not  be  able  to  have  their  own  photographs.  Teacher 
can  take  pictures  of  the  class  on  various  occasions.  (A-2.1) 

• Students  administer  a partner  survey  about  activities.  Each  student  has  a 
page  that  looks  like  this: 


Can  you? 

Would  you  like  to  learn? 

Make  bannock 

Whistle 

Start  a fire 

Students  then  circulate  and  ask  questions  filling  in  the  chart  with  the 
names  of  students  they  meet  who  can  do  these  things.  Students  can  reply 

with  Yes  I can . or  1 would  like  to  learn  how  to . Group 

activities  can  be  formed  where  some  students  can  be  leaders  or 
instructors.  (A-3.2) 

• Students  form  into  groups.  Each  group  is  given  a number  of  scenarios 
involving  a problem  that  needs  a solution;  e.g., 

- You  want  to  borrow  a book  from  a library,  but  you  don’t  have  a library 
card. 

- You  need  to  purchase  an  item,  but  you  do  not  know  its  name. 

- You  need  to  get  to  a sports  game,  but  you  cannot  drive  yourself  there. 
The  students  must  generate  as  many  solutions  as  possible  to  the  problem, 
then  rate  them  on  a scale  from  1 to  10,  10  being  the  best. 

Note:  Use  relevant  situations  to  meet  their  needs;  e.g., 

- I want  to  go  on  the  field  trip. 

- I want  to  buy  a Christmas  present  for  my  mother  or  father. 

- How  can  I raise  my  own  funds?  (A-5.3) 

• Students  use  a chart  that  lists  routine  activities/verbs  to  create  a cartoon 
strip  of  My  Day,  combining  pictures  and  simple  sentences,  such  as: 

- Niwaniskan  - I am  waking  up. 

- Nikasikwan  - 1 am  washing  my  face. 

- Nisekahon  - I am  combing  my  hair. 

- Nimicison  - I am  eating.  (LC-1.4) 

• Students  create  personal  time  lines,  using  photographs  or  artwork  of 
themselves  at  different  times  in  their  lives;  e.g.,  newborn,  baby,  toddler. 
Grade  2,  Grade  4,  Grade  5.  Under  each  photograph,  they  write  a few 
words  related  to  that  time  frame.  (CM-3.4) 

• Students  create  an  album  or  scrapbook  of  what  they  believe  to  be 
important  events  in  their  lives  by  writing  their  age  in  Cree  and  providing 
an  action  word  in  Cree.  Provide  sample  Cree  age  and  action  words. 
(CM-3.1) 

• After  brainstorming  a list  of  food,  clothes,  hobbies  or  favourite  activities, 

students  create  their  own  list  of  things  they  can  do  and  things  they  would 
like  to  do  or  learn  to  do.  Students  can  then  write  a sentence  about  one 
thing  they  will  do  on  the  weekend  and  one  thing  they  will  try  on  the 
weekend.  This  is  shared  with  the  class.  (A-3.2) 
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• After  reviewing  words  for  likes,  as  well  as  verbs  and  specific  obiecis  like 
food  or  other  items,  students  then  write  sentences  describing  things  they 
like,  or  prefer;  e.g., 

- Nimiyweyihten  masinahikana.  (I  like  books.) 

- Nimiyweyihten  maskikis.  (1  like  candy.) 

- Namoya  nimiyweyihten  tohtosapoy.  (1  like  the  taste  of  milk.)  (A  2.2) 

• Lead  students  in  a discussion  on  different  emotions.  (A  2.2)  Students  can 
create  their  own  paintings  or  drawings  expressing  their  emotions  or 
passions.  (LC-3.3) 

• The  students  create  a web  with  their  own  name  in  the  centre,  fhey  add  all 
the  people  they  believe  have  contributed  to  their  lives  or  development. 
Provide  a sample  web.  (CM-3. 1 ) 

Students  discuss  in  a talking  circle,  a significant  person  in  their  life  and 
the  relationship  they  have  with  that  person.  (CM-2. 1 ) 

• During  share  and  tell,  students  reflect  or  comment  on  an  object,  toy  or 
personal  item  that  they  have  brought  to  school  to  share  with  classmates. 
(A-2.1) 

- Nimiyweyihten  oma  osam 

- Nimeyimaw  awa  osam  Reflecting  on  a personal  item  (A-2.2) 

• Create  posters  that  promote  learning  about  Cree  culture.  Guide  the 
students  while  they  plan  and  develop  their  posters, 

suggesting  encouraging  messages,  such  as  “celebrate  who  you  are.” 
(S-3.1) 

Resources 

• Photographs  showing  the  students  at  favourite  or  important  events 

• Activity  survey  sheet 

• List  of  scenarios  involving  a problem  that  needs  a solution 

• Chart  that  lists  routine  activities/verbs 

• Materials  for  making  cartoon  strips,  albums  or  scrapbooks 

• Materials  for  painting  and  drawing 

• Personal  object,  toy  or  item 

• Materials  for  making  posters 

Assessment 

And 

Evaluation 

• Checklists 

• Anecdotal  notes 

• Tests  and  quizzes 

• Work  samples 

• Learning  Logs 

• Observations 

• Student  reflections 

• Poster  rubric 

Curriculum 

Integration 

. Health 

• Students  are  challenged  to  use  Cree  for  personal  enjoyment  once  a week; 

Alternative 

Performance 

Task 

e.g., 

- watching  a film  or  video 

- reading  a magazine  or  book 

- sending  e-mail  messages  to  a friend  or  relative 

- looking  at  Cree  Web  sites 

- listening  to  a radio  program,  such  as  CFCW 

- watching  a TV  program,  such  as  APTN 

• The  students  reflect  on  and  record  their  use  of  Cree  for  personal 
enjoyment  in  their  journals  or  Learning  Logs  and  submit  them  to  the 
teacher  on  a weekly  basis.  (A-6.3) 
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SAMPLE  UNIT  PLAN:  GRADE  6 


Duration:  Three  weeks 
Teacher(s):  

Unit  Foeus:  Nouns 


Rationale 

In  this  unit,  students  will  increase  their  existing  knowledge  of  nouns  through  a 
student-selected  topic  or  theme.  They  will  also  be  provided  with  opportunities 
to  practise  using  nouns  in  different  contexts. 

Lesson  Topics 

1 . Group  brainstorming  activity 

2.  Classification  of  nouns 

3.  Noun  bulletin  board  display 

4.  Noun  picture  book 

5.  Teacher  and  student  helper  specific  questions  and  answers  in  Cree  when 

6.  handing  back  student  books 

7.  Labelled  classroom  objects 

8.  Affixes  for  indicating  small  size 

9.  Big/large  prefixes 

10.  Noun  possessive  form  for  animate  and  inanimate  singular  nouns 

1 1.  Noun  possessive  form  for  animate  and  inanimate  plural  nouns 

12.  Colour  descriptors  for  plural  animate 

13.  Underlining  pluralizer  markers 

14.  Referring  to  these  and  those  specific  animate  and  inanimate  nouns 

15.  Student  personal  dictionaries 

16.  Noun  statement/sentences  for  publishing  in  the  community  newsletter 

General  Outcomes 

Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for 
a variety  of  purposes. 

Students  will  be  effective,  competent  and  comfortable  as  Cree  Speakers. 
{Okiskinamowdkanak  ka  nihtd  nehiya  wewak.) 

Students  will  live  wdwetinahk  (peacefully)  with  Mother  Earth,  others  and 
themselves,  guided  by  Mdmawi  Ohtdwimdw  (the  Creator). 

Students  will  know  and  use  various  strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

Specific  Outcomes 

A-3.3  Students  will  be  able  to  check  for  agreement  and  understanding. 

A-3.3  Students  will  be  able  to  express  disagreement  in  an  appropriate  way. 

A-5.1  Students  will  be  able  to  explore  classification  systems  and  criteria 

for  categories. 

A-5.4  Students  will  be  able  to  gather  thoughts,  ideas  and  opinions  on  a 
topic  within  their  own  experience. 

A-6.2  Students  will  be  able  to  use  the  language  creatively  and  for  aesthetic 
purposes. 

A-6.3  Students  will  be  able  to  use  the  language  for  personal  enjoyment. 

LC-1.4  Students  will  be  able  to  use,  in  structured  situations,  the  following 

grammatical  elements: 

- Noun  possessive  form  for  animate  and  inanimate  plural  nouns. 

- independently  and  consistently 

- modelled  situations. 

S-2. 1 Students  will  be  able  to  identify  and  use  a variety  of  strategies  to 

enhance  language  use. 

C-34 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Supporting  Outcomes 

S-1.1  Students  will  be  able  to  identity  and  use  a variety  ol‘ strategies  to 

enhance  language  learning.  | 

CM-2. 1 Students  will  be  able  to  form  meaningful  special  relationships  uith 
others;  e.g.,  Grade  6 buddies. 

Learning 

Activities 

• Students  participate  in  a group  brainstorming  activity.  In  groups,  they 

think  about  themes  and  topics  and  record  them  on  a chart.  Compile  one- 
class  list  of  themes  and  topics  and  lead  a whole  class  discussion  on  I 

selecting  a theme.  Students  make  a list  of  nouns  that  fit  the  theme.  i 

• Students  classify  nouns  as  living  or  non-living.  Use  omu  (this  non-li\  ing  ! 

thing  or  inanimate)  and  awa  (this  living  thing  or  animate)  when  saying  i 

the  nouns.  Students  echo  the  Cree  terms  and  then  chart  the  nouns  on  a 1 

T-chart  under  the  correct  noun  category:  (A  5. 1 ) 

- animate  (Nl)  6ma  tehtapiw'in  \ 

- inanimate  (NA)  a\^'a  iskwesis  j 

When  studying  about  animate  and  inanimate  nouns  in  Cree,  students  look  | 
for  patterns  to  help  them  understand  and  generate  rules  for  use.  (S-1.1) 
Students  create  a picture  book  on  the  theme,  with  minimal  text  for  a 
younger  audience.  They  identify  ways  to  make  their  picture  book 
interesting  and  appealing;  e.g.,  large  print,  simple  vocabulary,  short 
sentences,  colourful  illustrations.  They  then  present  it  to  a younger  Cree 
class.  (A-6.2) 

• Instruct  students  on  questions  and  answers  to  practise  when  distributing 
students’  books: 

- Kimasinahikan  6ma.  (This  is  your  book.) 

- Kimasinahikan  ci  dma?  (Is  this  your  book?) 

- Tdnima  kimasinahikan?  (Which  is  your  book?) 

Demonstrate  the  above  phrases  when  handing  back  books  or  materials  to 
students. 

Students  respond  by  saying: 

- Ehd  nimasinahikan  anima.  (Yes,  that  is  my  book.) 

- Namoya  nimasinahikan  anima.  (No,  that  is  not  my  book.)  (LC-1.4) 
Students  use  Cree  words  and  phrases  visible  in  the  classroom  to  assist 
them  when  doing  an  interactive  activity;  e.g.,  role-plays,  dialogue. 

(S-2.1) 

• Students  label  classroom  objects.  They  leave  the  labels  on  the  objects  so 
that  they  can  use  them  for  future  reference.  (S-2. 1 ) 

• Students  will  use  affixes  to  indicate  noun  size:  small  suffix  -sis,  osis,  isis. 
Model  how  the  small  affix  is  used  and  the  rules  that  apply.  Say  the  word 
in  Cree  as  a regular  noun  then  say  it  in  its  diminutive  (smaller)  fonn. 

- Tehtapiwin  —>cehcapiwinis 

- minds— >mindsis 

- atdwew  ’kamik—>acdwew'kamikos 

- dtenaw—>6cends 

Students  echo  and  pay  attention  to  the  changes.  (LC-1 .4) 

Students  look  for  key  endings  on  nouns  when  changed  into  a smaller  size 
form.  (S-1.1) 

• Students  will  use  affixes  to  indicate  noun  size:  big/large  prefixes  misti, 
misi,  mahki  (LC-1.4).  Model  how  the  large  affix  is  used  and  the  rules  that 
apply. 

• Model  locative  noun  suffixes.  Students  record  in  their  personal 
dictionaries  simple  sentences  using  locative  nouns.  The  suffix  acts  as  a 
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preposition  -ohk,  -hk,-  ihk  in  the;  on  the,  to  the,  at  the,  from  the, 
atdwew'kamikohk,  dtendhk,  tehtapiwinihk.  Students  look  for  key  endings 
on  nouns  when  adding  a locative  suffix.  (S-1.1) 

• Students  can  write  statements  or  sentences  highlighting  noun  usage  on  the 
theme  to  be  published  in  the  community  or  school  newsletter. 

(A-5.4) 

Resources 

• Chart  paper 

• Materials  for  making  a noun  bulletin  board  display  on  the  theme 

• Materials  for  making  picture  books 

• Labels 

• Student  personal  dictionaries 

Assessment 

and 

Evaluation 

Work  samples 

Assess  the  T-chart  to  determine  if  students  demonstrate 
understanding  of  living  (animate)  and  non-living  (inanimate)  nouns. 
Observations 

Observe  students  in  a variety  of  contexts  to  determine  whether  they  use  the 
language  creatively  and  correctly.  Date  the  observations  and  context  to 
monitor  student  progress. 

Self-assessment 

Using  a quality  standard  checklist,  students  share  how  they  feel  about  the 
submission  to  the  class  noun  bulletin  board  or  the  community  newsletter. 

Needs 

Excellent  Average  Improvement 

Worked  my  hardest 

□ 

□ 

□ 

Worked  pretty  hard. 

Could  have  worked  harder 

□ 

□ 

□ 

This  is  my  best  work 

□ 

□ 

□ 

Work  is  okay 

□ 

□ 

□ 

Work  needs  improvement 

□ 

□ 

□ 

Stayed  on  task  at  all  times 

□ 

□ 

□ 

Stayed  on  task  most  of  the  time 

□ 

□ 

□ 

Did  not  stay  focused 

□ 

□ 

□ 

Found  ways  to  improve  my  work 

□ 

□ 

□ 

Made  a few  changes 

Work  is  incomplete,  no  revision  done 

□ 

□ 

□ 

Finished  work  ahead  of  time 

□ 

□ 

□ 

Finished  on  time 

□ 

□ 

□ 

Not  finished  or  incomplete 

□ 

□ 

□ 

Curriculum 

Integration 

• Language  Arts 

• Art 

Alternative 

Performance 

Task 

• Students  write  nouns  in  cue  cards  to  take  home.  They  can  also  make 
posters,  charts  and  labels  to  take  home. 

• Students  can  write  statements  or  sentences  to  put  into  the  community  or 
school  newsletter  on  why  it  is  important  to  learn  Cree.  (A-5.4) 
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Lesson  Plan  A 


Lesson  Title: 

Date  and  Class: 

Outcomes  Addressed: 

Applications: 

Language  Competence: 

Community  Membership: 

Strategies: 

Possible  Student  Learning  Strategies: 

Materials  Required: 


Teaching  and  Learning  Activities: 


Differentiation  of  Instruction: 


Opportunity  for  Assessment: 
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Lesson  Plan  B 


Lesson  Title: 

Date: 

Class: 

Outcomes 

^ Applications 

'f  Language  Competence 

^ Community  Membership 

-f  Strategies 

Possible  Student  Learning 
Strategies: 

Lesson  Description 

Differentiation  of 
Instruction 

□ yes  □ not  necessary 

If  yes,  description: 

Assessment 

Materials 
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SAMPLE  LESSON  PLAN:  (;RADE  4 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by:  

Sehool:  Date:  

Performanee  Task  Deseription: 

The  students  have  been  involved  in  a variety  of  activities  relating  to  their  community.  In  this  lesson,  the 
students  review  facts  that  they  have  learned  about  their  community. 


General  Outcomes 

Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for 
a variety  of  purposes. 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers 
(Okiskinohamawdkanak  kd  nihtd  nehiya  wewak). 

Students  will  live  wdwetinahk  (peacefully)  with  Mother  Earth,  others  and 
themselves,  guided  by  Mdmawi  Ohtdwimdw  (the  Creator). 

Specific  Outcomes 

A-3  Students  will  get  things  done. 

CM-3.2  Students  will  be  able  to  explore  their  family/community 
background — tribal  affiliation/heritage,  kinship. 

A-3. 3 Students  will  be  able  to  assume  a variety  of  roles  and 

responsibilities  as  group  members. 

A-6.2  Students  will  be  able  to  use  the  language  creatively. 

Supporting  Outcomes 

LC-2  Students  will  interpret  and  produce  oral  texts. 

LC-2.3  Students  will  be  able  to  engage  in  simple,  structured  interactions. 

Introduction  Activity 

Lead  a review  of  all  the  activities  covered  in  this  unit  and  list  them  on  the 
board.  Question  students  on  details  for  each  activity.  (A-3. 3) 

- Explain  the  activity. 

- Assign  students  into  groups. 

- Before  students  begin  their  work,  check  student  understanding  of 
expectations. 

Learning 

- Students  help  each  other  write  three  interesting  facts  about  their 

community,  using  information  collected  throughout  the  unit.  (LC-2.3) 

Activities 

They  draw  a picture  that  tells  what  they  learned  about  their  community. 
The  students  come  up  with  three  or  four  supporting  sentences  ready  for 
presentation.  (A-6.2) 

- Student  progress  and  provide  guidance  and  assistance. 

Conclusion 

Students  share,  with  their  classmates,  three  interesting  facts  that  they 
learned.  (CM-3.2) 

Students  submit  their  writing  for  evaluation. 
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Resources 

- Materials  for  drawing  pictures 

- Community  bulletin  board 

- Student  work  samples 

Assessment 

and 

Evaluation 

Assessment  and  Evaluation 
Focus  for  Assessment 
Does  the  student; 

- assume  responsibilities  as  a group  member? 

- use  language  creatively? 

- engage  in  simple,  structured  interactions? 

- explore  his  or  her  community? 

Observations 

Observe  how  students  engage  in  activities.  Make  anecdotal  notes  to  record 
student  behaviour  in  pre-  and  post-understanding  of  community. 
Conferences 

Ask  students  to  talk  about  the  picture  they  have  created.  Note  how  well 
students  identify  the  details  covered.  Ask  students  about  their  pictures  and 
how  well  they  worked  as  a group.  The  pictures  may  be  put  in  students’ 
portfolios. 
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SAMPLE  LESSON  PLAN:  GRADE  5 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by: 

Sehool:  Date:  

Performanee  Task  Deseription: 

Students  have  been  involved  in  a variety  of  activities  relating  to  themselves  and  their  surroundings.  In  this  lesson, 
students  will  create  a web  with  their  own  name  in  the  centre  and  add  all  the  people  they  believe  have  contributed  to 
their  lives  or  development. 


General  Outcomes 

Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for 
a variety  of  purposes. 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers 
(Okiskinohamawdkanak  kd  nihtd  nehiya  wewak). 

Students  will  live  wdwetinahk  (peacefully)  with  Mother  Earth,  others  and 
themselves,  guided  by  Mdmawi  Ohtdwimdw  (the  Creator). 

Specific  Outcomes 

A-2  Students  will  be  able  to  express  emotions  and  personal  perspectives. 

CM-2  Students  will  be  able  to  live  peacefully  with  others. 

CM-3  Students  will  live  peacefully  with  others. 

A-2. 2 Students  will  be  able  to  record  and  share  personal  experiences 

involving  an  emotion  or  feeling. 

CM-2.1  Students  will  be  able  to  form  positive  relationships  with  others;  e.g., 
peers,  family.  Elders. 

CM-3.1  Students  will  be  able  to  identify  influences  on  the  development  of 
their  own  self-concept  and  self-identify. 

Supporting  Outcomes 

LC-1  Students  will  attend  to  the  form  of  the  language. 

S^  Students  will  use  various  strategies  for  general  learning. 

LC-1.3  Students  will  be  able  to  use  a repertoire  of  words  and  phrases  in 

familiar  contexts,  within  a variety  of  lexical  fields,  including  health, 
leisure,  places/locations,  wild  animals,  any  other  lexical  fields  that 
meet  their  needs  and  interests;  e.g.,  people  they  believe  have 
contributed  to  their  lives  and  development. 

S-4.1  Students  will  be  able  to  identify  and  use  a variety  of  strategies  to 

enhance  general  learning. 

Learning 

Activities 

Provide  a model  of  a web  outlining  the  people  students  believe  have 
contributed  to  their  lives  and  development.  (S-4. 1 ) 

Students  create  a web,  with  their  own  name  in  the  centre,  and  add  all  the 
people  they  believe  have  contributed  to  their  lives  or  development. 
Students  discuss  a significant  person  in  their  life  and  the  relationship  they 
have  with  that  person.  (CM-2.1) 

Conclusion 

Students  share  their  webs  with  their  classmates.  (A-2. 2) 

Students  insert  their  webs  into  their  album,  scrapbook  or  portfolio. 
(CM-3.1) 

Resources 

- Materials  for  creating  webs 

- Student  work  samples 

- Student  album,  scrapbook  or  portfolio 
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Assessment 

and 

Evaluation 


Assessment  and  Evaluation 
Focus  for  Assessment 
Does  the  student: 

- Record  personal  experiences  involving  an  emotion? 

- Record  personal  experiences  involving  a feeling? 

- Share  personal  experiences  involving  an  emotion? 

- Share  personal  experiences  involving  a feeling? 

- Identify  influences  on  development  of  one’s  self-concept  and  self- 
identify? 

- Form  positive  relationships  with  others? 

- Experiment  with  a variety  of  words  and  expressions  in  familiar  contexts? 
Observations 

Observes  and  record  students’  skills  in  recording  and  sharing  personal 
experiences  that  involve  an  emotion.  The  observations  are  dated  and  the 
context  of  the  observations  noted. 

Self-assessment  presentation  checklist 
Students  use  self-assessment  checklists  to  monitor  their  work;  e.g., 

- I used  my  time  well. 

- I was  prepared  for  my  presentation. 

- My  work  was  neat  and  clean. 

- 1 did  well  on  this  assignment  because  ... 

- I would  like  to  improve  . . . 
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SAMPLE  LESSON  PLAN:  (;RAI)E  6 


Subject(s):  Cree  Language  and  Culture 

Lesson  plan  made  by: 

School:  Dale:  

Performance  Task  Description: 

Students  have  been  involved  in  a variety  of  activities  relating  to  nouns.  In  this  lesson,  students  will  assist  buddies 
with  making  pages  of  a class  noun  picture  book. 


General  Outcomes 

Students  will  use  Cree  in  a variety  of  community  and  school  situations  and  for 
a variety  of  purposes. 

Students  will  be  effective,  competent  and  comfortable  as  Cree  speakers 
(Okiskinohamawdkanak  kd  nihtd  nehiya  wew'ak). 

Students  will  live  wdwetinahk  (peacefully)  with  Mother  Earth,  others  and 
themselves,  guided  by  Mdmawi  Ohtdwfmdw  (the  Creator). 

Students  will  know  and  use  various  strategies  to  maximize  the  effectiveness 
of  learning  and  communication. 

Specific  Outcomes 

A-1  Students  will  share  information. 

A-6.2  Students  will  be  able  to  use  the  language  for  imaginative  purposes 
and  personal  enjoyment. 

LC-1  Students  will  attend  to  the  form  of  the  language. 

A-6.2  Student  will  be  able  to  use  the  language  creatively  and  for  aesthetic 
purposes. 

LC-1. 4 Students  will  use  affixes  to  indicate  noun  size:  big/large  misti,  misi, 
mahki;  small  suffix  -sis 

CM-2. 1 Students  will  be  able  to  form  meaningful/special  relationships  with 
others. 

S-1.1  Students  will  be  able  to  identify  and  use  a variety  of  strategies  to 

enhance  language  learning. 

S-2. 1 Students  will  be  able  to  identify  and  use  a variety  of  strategies  to 

enhance  language  use. 

Supporting  Outcomes 

A-5  Students  will  be  able  to  enhance  their  knowledge  of  the  world. 

A-5. 1 Students  will  be  able  to  explore  classification  systems  and  criteria 

for  categories. 

A-5 .4  Students  will  be  able  to  gather  thoughts  on  a topic  of  their  own 
experience. 
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Learning 

Activities 

Introduction  Activity 

Students  in  Grade  6 buddy  up  with  students  in  a younger  grade.  The  Grade 
6 buddies  will  be  assisting  their  younger  buddies  in  making  a noun  picture 
book.  (CM-2.1)  Students  prepare  for  this  lesson  by: 

- selecting  an  animate  and  inanimate  noun  from  the  previously  compiled  T- 
chart  of  nouns  (A-5.1) 

- using  affixes  to  indicate  noun  size:  big/large  prefixes  - misti,  misi,  mahkr, 
small  suffix  -sis,  osis,  Isis  (LC- 1 .4) 

- writing  nouns  on  cue  cards  (A-5.4) 

Students  use  previously  selected  Cree  words  and  phrases  visible  in  the 
classroom  to  assist  them  when  making  a page  for  the  noun  picture  book. 
(S-2.1) 

Students  assist  buddies  to  create  a picture  of  a noun  with  minimal  text.  They 
help  their  buddies  make  their  pictures  interesting  and  appealing.  (A-6.2) 

On  each  page,  a noun  is  described  and  a space  left  for  pictures  to  be  drawn 
by  buddies.  (A- 1.1) 

Monitor  students’  progress  and  provide  guidance  and  assistance. 

Conclusion 

Each  buddy  group  presents  their  completed  pages. 

Students,  with  teacher  support,  create  oma  masinahikan.  (A- 1.1) 

All  pages  will  be  compiled  into  a class  noun  booklet. 

Students  complete  journal  entries  guided  by  prompts  provided. 

Resources 

- Materials  for  drawing  pictures 

- Noun  T-chart 

Assessment 

and 

Evaluation 

Focus  for  Assessment 
Does  the  student: 

- use  the  language  creatively  and  for  aesthetic  purposes? 

- identify  a variety  of  basic  grammatical  structures  with  reasonable 
accuracy? 

- use  a variety  of  basic  grammatical  forms  with  reasonable  accuracy? 

- form  meaningful/special  relationships  with  others? 

- identify  and  use  a variety  of  strategies  to  enhance  language  learning? 

- identify  and  use  a variety  of  strategies  to  enhance  language  use? 
Observations 

Observe  and  record  students’  skills  in  assisting  buddies  with  their  noun 
drawings  and  phrases.  The  observations  are  dated  and  the  context  of  the 
observations  noted. 

Journal  reflection 

Students  reflect  on  their  experience  of  working  with  a younger  buddy 
student  and  complete  an  entry  in  their  Learning  Logs  or  journals.  Provide 
the  following  prompts: 

- When  I worked  with  my  buddy,  I . . . 

- I tried  to  . . . 

- I found  out  . . . 

- I wish  I had  . . . 

- One  question  I would  like  to  think  more  about  is  . . .? 

- One  problem  I encountered  . . . 

- One  highlight  . . . 
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How  “Listener-friendly"  Is  My  Instruction? 


Review  the  strategies  below  and  mark  the  column  that  best  fits  your  current  practice  for 
helping  students  focus  on  what  is  important  in  the  learning  activity. 


• I reduce  distractions  for  my  students;  e.g.,  close  the  door,  move  students 
near  the  front  and  away  from  windows. 

• I communicate  clearly  what  my  expectations  of  the  students  are  during  the 
class. 

• I provide  students  with  some  form  of  an  advance  organizer  at  the  beginning 
of  class  to  alert  them  to  what  will  be  addressed  in  the  learning  activity. 

• I consistently  review  and  encourage  recall  of  previously  presented 
information;  e.g.,  summarizing,  asking  questions,  allowing  time  to  review 
previous  notes  and  handouts. 

• I use  cue  words  and  phrases  to  signal  important  information;  e.g..  In 
summary  ...,  Note  the  following  ...,  Pay  attention  to  ...,  Record  this 
important  fact  ...,  This  is  important  ...,  Listen  carefully. 

• I use  transitional  phrases  to  cue  and  signal  the  organization  of  information; 
e.g.,  first,  second,  third,  next,  before/after,  finally. 

• I highlight  important  information  by  using  bold,  italicized  and  different- 
coloured  text. 

• I vary  my  volume,  tone  of  voice  and  rate  of  speech  to  emphasize  important 
ideas  and  concepts. 

• I present  information  in  many  different  ways;  e.g.,  discussion,  video,  audio, 
small  group  assignments,  transparencies,  slide  show  presentations. 

• I repeat  important  ideas  and  concepts  by  rephrasing  and  using  multiple 
examples. 

• I write  important  ideas,  key  concepts  and  vocabulary  on  the  board  or 
overhead  transparency. 

• I use  visual  aids  and  objects  to  support  the  concepts  and  information  that 
are  presented;  e.g.,  pictures,  diagrams,  maps,  manipulatives,  graphic 
organizers,  overhead  projector. 

• I provide  examples  and  nonexamples  of  concepts. 

• I frequently  check  for  understanding;  e.g.,  ask  questions  during  the  class, 
encourage  students  to  ask  questions  during  and  after  a presentation, 
encourage  students  to  relate  new  information  to  old. 

• I provide  students  with  opportunities  to  discuss  concepts  with  a partner  or 
small  group. 

• I provide  students  with  opportunities  to  work  with  and/or  practise  new  skills 
and  concepts. 

• I allow  time  for  reflection  at  the  end  of  the  class;  e.g.,  review  important 
ideas,  summarize,  ask  questions,  self-evaluate. 

• I briefly  review  the  important  concepts  at  the  end  of  the  class  and  preview 
what  will  be  happening  next  class. 


Yes  Not 
Yet 

J J 
O J 
O J 
O J 

o o 

o o 
o o 
o o 
o o 
o o 
o o 
o o 

o o 
o o 

o o 
o o 
o o 
o o 


Adapted  from  Anne  Price,  ‘‘Listen  Up"  handout  (Calgary,  AB;  Calgary  Learning  Centre,  1995).  Adapted  with  permission 
from  Calgary  Learning  Centre. 
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Examples  of  General  Accommodations 


Methods  of  Instruction 

□ Vary  amount  of 
material  to  be 
learned. 

□ Vary  amount  of 
material  to  be 
practised. 

□ Vary  time  for 
practice  activities. 

□ Use  advance 
organizers. 

□ Cue  student  to  stay 
on  task;  e.g., 
private  signal. 

□ Facilitate  student 
cueing  (student 
providing  cues  to 
the  teacher). 

□ Repeat  directions  or 
have  student 
repeat  directions. 

□ Shorten  directions. 

□ Pair  written 
instructions  with  oral 
instructions. 

□ Use  computer- 
assisted  instruction. 

□ Use  visual  aids  in 
lesson  presentation. 

Other 

Task/Response 

□ Reduce  or 
substitute  required 
assignments. 

□ Adjust  level  of  in- 
class  assignments  to 
academic  level. 

□ Break  long-term 
assignments  into 
shorter  tasks. 

□ Adjust  amount  of 
copying. 

□ Use  strafegies  to 
enhance  recall; 
e.g.,  cues,  cloze. 


Task/Response  (cont’d) 

□ Provide  student  with 
a copy  of  notes. 

□ Accept  dictated  or 
parent-assisted 
homework 
assignments. 

□ Provide  extra 
assignment  time. 

□ Permit  student  to 
print. 

□ Provide  a student 
buddy  for  reading. 

Other 

Materials 

□ Modify  text 
materials  (add, 
adapt  or  substitute). 

□ Make  materials 
self-correcting. 

□ Highlight  important 
concepts  and 
information  and/or 
passages. 

□ Use  a desktop  easel 
or  slantboard  to 
raise  reading 
materials. 

□ Prepare  recordings 
of  reading/textbook 
materials. 

□ Provide  an  extra 
textbook  for  home 
use. 

□ Allow  use  of 
personal  word  lists, 
cue  cards. 

□ Increase  use  of 
pictures,  diagrams, 
concrete 
manipulators. 

□ Break  materials  into 
smaller  task  units. 


Materials  (cont'd) 

□ Increase  print  size  in 
photocopying. 

□ Use  daily  homework 
assignment  book. 

Other 

Organization  for 

Instruction 

The  student  works  best: 

□ in  large  group 
instruction 

□ in  small  group 
instruction 

□ when  placed 
beside  an 
independent 
learner 

□ with  individual 
instruction 

□ with  peer  tutoring 

□ with  cross-aged 
tutoring 

□ using  independent 
self-instructional 
materials 

□ in  learning  centres 

□ with  preferential 
seating 

□ with  allowances  for 
mobility 

□ in  a quiet  space 
within  the 
classroom. 

Other 

Reinforcement  Systems 

□ Provide  immediate 
reinforcement. 

□ Give  verbal  praise 
for  positive 
behaviour. 

□ Use  tangible 
reinforcers. 

□ Send  notes  home. 

□ Complete  progress 
charts. 


Reinforcement  Systems 

(cont’d) 

□ Allow  special 
activities. 

□ Instruct  student  in 
self-monitoring;  e.g., 
following  directions, 
raising  hand  to  talk. 

Other 

Assessment  and  Testing 

□ Adjust  the  test 
appearance;  e.g., 
margins,  spacing. 

□ Adjust  the  test 
design  (T/F,  multiple 
choice,  matching). 

□ Adjust  to  recall  with 
cues,  cloze,  word 
lists. 

□ Vary  test 
administration 
(group/individual, 
open  book, 
make-up  tests). 

□ Audio  record  test 
questions. 

□ Select  items  specific 
to  ability  levels. 

□ Vary  amount  to  be 
tested. 

□ Give  extra  test  time. 

□ Adjust  readability  of 
test. 

□ Allow  recorded 
reports  for  essays 
and/or  long  answers. 

□ Read  test  questions. 

□ Allow  use  of  a scribe 
or  a reader. 

□ Allow  oral 
examinations. 

Other 
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Examples  of  Instructional  Accommodations 
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Adapted  with  permission  from  Calgary  Learning  Centre  (Calgary,  Alberta,  2002) 


Examples  of  Assessment  Accommodations 


Some  students  require  accommodations  to  allow  classroom  assessment  to  measure  and 
communicate  student  growth  and  achievement  clearly  and  realistically.  Some  students  will 
know  what  they  need  to  demonstrate  their  knowledge  in  the  classroom  and  in  testing  situations. 
It  is  important  to  provide  an  opportunity  for  students  and  parents  to  suggest  or  respond  to 
proposed  assessment  accommodations. 

Sample  assessment  accommodations  include; 

□ allowing  extended  time 

□ allowing  breaks  during  the  test 

□ reducing  the  number  of  questions 

□ breaking  a test  into  parts  and  administering  them  at  separate  times 

□ providing  an  audio-recorded  test  and  making  students  aware  that  they  may  listen  to  part  or 
all  of  the  recording  more  than  once 

□ providing  a reader  or  a scribe 

□ providing  an  opportunity  to  record  answers 

□ providing  more  detailed  instructions  and  confirming  the  student’s  understanding  of  the  test 
process 

□ administering  the  test  in  a small-group  setting  or  to  an  individual  student 

□ administering  the  test  in  a separate  room,  free  from  distractions 

□ providing  noise  buffers;  e.g.,  headphones 

□ adjusting  the  test  appearance;  e.g.,  margins,  spacing 

□ adjusting  the  test  design  (true/false,  multiple  choice,  matching) 

□ adjusting  the  readability  of  the  test 

□ allowing  alternative  formats  such  as  webs  or  key  points  in  place  of  essays  or  long  answers 

□ reading  test  questions 

□ allowing  use  of  a scribe  or  a reader 

□ allowing  oral  examinations 

□ allowing  students  to  practise  taking  similar  test  questions. 
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Sample  Text  Forms 


Written  Texts 

• advertisements 

• biographies  and  autobiographies 

• brochures,  pamphlets  and  leaflets 

• catalogues 

• dictionaries  and  grammar  references 

• encyclopedia  entries 

• folk  tales  and  legends 

• forms 

• graffiti 

• instructions  and  other  "how-to”  texts 

• invitations 

• journals  and  logs 

• labels  and  packaging 

• letters  (business  and  personal) 

• lists,  notes  and  personal  messages 

• maps 

• menus 

• newspaper  and  magazine  articles 

• plays,  screenplays 

• poetry 

• programs 

• questionnaires 

• recipes 

• reports 

• manuals 

• short  stories  and  novels 

• signs,  notices  and  announcements 

• stories 

• textbook  articles 

• tickets,  timetables  and  schedules 

• banners 

• book  jackets 

• booklets 

• cartoons 

• comic  strips 

• bulletin  boards 

• posters 

• almanacs 

• atlases 

• choral  readings 

• codes 

• collages 

• greeting  cards 

• graphic  organizers 

• research  projects 

• picture  books 

• storyboards 

• e-mail 


Oral  Texts 

• advertisements  or  announcements 

• ceremonies  (religious  and  secular) 

• interpretive  dialogues 

• formal  and  informal  conversations 

• interviews 

• telephone  messages 

• oral  stories  and  histories 

• plays  and  other  performances 

• oral  reports  and  presentations 

• songs  and  hymns 

• telephone  conversations 

• story  telling 

• speeches 

• rhymes,  poetry 

Multimedia  Texts 

• computer  and  board  games 

• movies  and  films 

• slide/tape/video  presentations 

• television  programs 

• Web  sites 

• CD-ROM,  multimedia  projector 

• digital  slide  shows 

• chat  rooms 

• blogs 
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Alternative  Learning  Activities  Menu 


Name: Date: 

Complete  three  activities  to  create  a horizontal,  vertical  or  straight  line.  If  you  choose 
to  use  the  “Your  Idea”  box,  you  must  first  hove  your  activity  approved  by  your  teacher. 

I hove  hod  my  idea  approved  by  my  teacher:  Yes/No  Teacher  Initials 


I agree  to  complete  all  three  activities  by (date) 


DEMONSTRATE 

PLAN 

INTERVIEW 

RESEARCH 

YOUR  IDEA 

SURVEY 

DISPLAY 

CREATE 

EVALUATE 

C-50 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Sample  Independent  Study  Agreement 


Name: 


Grade: 


Date: 


This  is  a contract  between  you  and  your  teacher.  By  writing  your  initials  on  each  of  the 
blanks  beside  the  statements,  you  agree  to  follow  these  conditions.  If  you  do  not  meet 
the  conditions  set  in  this  contract,  you  will  hove  to  return  to  the  class  and  your  project 
will  be  discontinued  immediately. 

Read  each  statement  below  and  write  your  initials  beside  it  to  show  your  understanding 
and  agreement. 

Learning  Conditions 

I will  complete  all  alternative  learning  activities  in  my  Independent  Study 

Agreement  by (dote). 

I will  prepare  for  and  complete  the  unit’s  assessment  at  the  same  time  as  the 

rest  of  the  class. 

I will  participate  in  whole-class  activities  as  the  teacher  assigns  them. 

I will  keep  a daily  lag  of  my  progress  in  my  learning  log. 

I will  share  what  I have  learned  from  my  independent  study  with  the  class  in  an 

interesting  way.  I will  prepare  a brief  presentation  of  five  to  seven  minutes  and 
make  sure  that  I include  some  kind  of  a visual  aid;  e.g.,  poster,  picture,  digital 
slide  show. 

Working  Conditions 

I will  check  in  with  the  teacher  at  the  beginning  and  end  of  each  class  period. 

I will  work  on  my  chosen  topic  for  the  entire  class  period  on  the  days  my 

teacher  assigns. 

I will  not  bother  anyone  or  call  attention  to  the  fact  that  I am  doing  different 

work  than  others  in  the  class. 

Student’s  Signature:  

Teacher’s  Signature:  


Sample  Independent  Study  Agreement:  Excerpted  from  Teaching  Gifted  Kids  in  the  Regular  Classroom;  Strategies  and 
Techniques  Every  Teacher  Can  Use  to  Meet  the  Academic  Needs  of  the  Gifted  and  Talented  (Revised,  Expanded, 
Updated  Edition)  (p.  75)  by  Susan  Winebrenner,  copyright  ©2001.  Used  with  permission  of  Free  Spirit  Publishing  Inc., 
Minneapolis,  MN;  800-735-7323;  www.freespirit.com.  All  rights  reserved. 
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Group  Roles  Organizer 


Fill  in  one  or  more  names  for  the  roles  below  before  beginning  your  group  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 

Group  Roles  Organizer 

Fill  in  one  or  more  names  for  the  roles  below  before  beginning  your  group  work. 


Checker: 

Timekeeper: 

Questioner: 

Recorder: 

Reporter: 

Encourager: 

Materials  Manager: 

Observer: 

Other: 
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Sample  List  of  Learning  Strategies 


Language  Learning  Strategies 
Cognitive  Language  Learning  Strategies 

□ listen  attentively 

□ perfornn  actions  to  nnatch  the  words  of  o song,  story  or  rhyme 

□ learn  short  rhymes  or  songs,  incorporating  new  vocabulary  or  sentence  patterns 

□ imitate  sounds  and  intonation  patterns 

□ memorize  new  words  by  repeating  them  silently  or  aloud 

□ seek  the  precise  term  to  express  meaning 

□ repeat  words  or  phrases  in  the  course  of  performing  a language  task 

□ make  personal  dictionaries 

□ experiment  with  various  elements  of  the  language 

□ use  mental  images  to  remember  new  information 

□ group  together  sets  of  things — vocabulary,  structures — with  similar  characteristics 

□ identify  similarities  and  differences  between  aspects  of  Cree  and  your  own  language(s) 

□ look  for  patterns  and  relationships 

□ use  previously  acquired  knowledge  to  facilitate  a learning  task 

□ associate  new  words  or  expressions  with  familiar  ones,  either  in  Cree  or  in  your  own 
ianguage(s) 

□ find  information,  using  reference  materials  such  as  dictionaries,  textbooks  and  grammars 

□ use  available  technological  aids  to  support  language  learning 

□ use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  representations  to  make 
information  easier  to  understand  and  remember 

□ place  new  words  or  expressions  in  a context  to  make  them  easier  to  remember 

□ use  induction  to  generate  rules  governing  language  use 

□ seek  opportunities  outside  of  class  to  practise  and  observe 

□ perceive  and  note  down  unknown  words  and  expressions,  noting  also  their  context  and 
function 

Metacognitive  Language  Learning  Strategies 

□ check  copied  writing  for  accuracy 

□ make  choices  about  how  you  learn 

□ rehearse  or  role-play  language 

□ decide  in  advance  to  attend  to  the  learning  task 

□ reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

□ make  a plan  in  advance  about  how  to  approach  a language  learning  task 

□ reflect  on  the  listening,  speaking,  reading  and  writing  process 

□ decide  in  advance  to  attend  to  specific  aspects  of  input 

□ listen  or  read  for  key  words 

□ evaluate  your  performance  or  comprehension  at  the  end  of  a task 

□ keep  a learning  log 
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□ experience  various  methods  of  language  acquisition  and  identify  one  or  more 
considered  to  be  particularly  useful  personally 

□ be  aware  of  the  potential  of  learning  through  direct  exposure  to  the  language 

□ know  how  strategies  may  enable  coping  with  texts  containing  unknown  elements 

□ identify  problems  that  might  hinder  successful  completion  of  o task  and  seek  solutions 

□ monitor  your  speech  and  writing  to  check  for  persistent  errors 

□ be  aware  of  your  strengths  and  weaknesses,  identify  your  needs  and  goals,  and  organize 
strategies  and  procedures  accordingly 

Social/Affective  Language  Learning  Strategies 

□ initiate  or  maintain  interaction  with  others 

□ participate  in  shared  reading  experiences 

□ seek  the  assistance  of  o friend  to  interpret  o text 

□ reread  familiar  self-chosen  texts  to  enhance  understanding  and  enjoyment 

□ work  cooperatively  with  peers  in  small  groups 

□ understand  that  making  mistakes  is  a natural  part  of  language  learning 

□ experiment  with  various  forms  of  expression  and  note  their  acceptance  or 
nonacceptance  by  more  experienced  speakers 

□ participate  actively  in  brainstorming  and  conferencing  as  prewriting  and  postwriting 
exercises 

□ use  self-talk  to  feel  competent  to  do  the  task 

□ be  willing  to  take  risks  and  to  try  unfamiliar  tasks  and  approaches 

□ repeat  new  words  and  expressions  occurring  in  your  conversations,  and  make  use  of 
these  new  words  and  expressions  as  soon  as  appropriate 

□ reduce  anxiety  by  using  mental  techniques  such  as  positive  self-talk  or  humour 

□ work  with  others  to  solve  problems  and  get  feedback  on  tasks 

□ provide  personal  motivation  by  arranging  your  own  rewards  when  successful 

Language  Use  Strategies 

Interactive  Language  Use  Strategies 

□ use  words  from  your  first  language  to  get  meaning  across;  e.g.,  use  a literal  translation  of 
a phrase  in  the  first  language,  use  a first  language  word  but  pronounce  it  as  in  Cree 

□ acknowledge  being  spoken  to 

□ interpret  and  use  a variety  of  nonverbal  cues  to  communicate 

□ indicate  lack  of  understanding  verbally  or  nonverbally 

□ ask  for  clarification  or  repetition  when  you  do  not  understand 

□ use  other  speakers’  words  in  subsequent  conversations 

□ assess  feedback  from  a conversation  partner  to  recognize  when  a message  has  not 
been  understood 

□ start  again,  using  a different  tactic,  when  communication  breaks  down 

□ use  a simple  word  similar  to  the  concept  to  convey  and  invite  correction 

□ invite  others  into  the  discussion 

□ ask  for  confirmation  that  o form  used  is  correct 
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□ use  a range  of  fillers,  hesifafion  devices  and  gambifs  fo  sustain  conversations 

□ use  circunniocufion  fo  compensate  for  lack  of  vocabulary 

□ repeat  part  of  what  someone  has  said  to  confirm  mutual  understanding 

□ summarize  the  point  reached  in  a discussion  to  help  focus  the  talk 

□ ask  follow-up  questions  to  check  for  understanding 

□ use  suitable  phrases  to  intervene  in  a discussion 

□ self-correct  if  errors  lead  to  misunderstandings 

Interpretive  Language  Use  Strategies 

□ use  gestures,  intonation  and  visual  supports  to  aid  comprehension 

□ make  connections  between  texts  on  the  one  hand  and  prior  knowledge  and  personal 
experience  on  the  other 

□ use  illustrations  to  aid  reading  comprehension 

□ determine  the  purpose  of  listening 

□ listen  or  look  for  key  words 

□ listen  selectively  based  on  purpose 

□ make  predictions  about  what  you  expect  to  hear  or  read  based  on  prior  knowledge  and 
personal  experience 

□ use  knowledge  of  the  sound-symbol  system  to  aid  reading  comprehension 

□ inter  probable  meanings  of  unknown  words  or  expressions  from  contextual  clues 

□ prepare  questions  or  a guide  to  note  information  found  in  a text 

□ use  key  content  words  or  discourse  markers  to  follow  an  extended  text 

□ reread  several  times  to  understand  complex  ideas 

□ summarize  information  gathered 

□ assess  your  information  needs  before  listening,  viewing  or  reading 

□ use  skimming  and  scanning  to  locate  key  information  in  texts 

Productive  Language  Use  Strategies 

□ mimic  what  the  teacher  says 

□ use  nonverbal  means  to  communicate 

□ copy  what  others  say  or  write 

□ use  words  that  are  visible  in  the  immediate  environment 

□ use  resources  to  increase  vocabulary 

□ use  familiar  repetitive  patterns  from  stories,  songs,  rhymes  or  media 

□ use  illustrations  to  provide  detail  when  producing  your  own  texts 

□ use  various  techniques  to  explore  ideas  at  the  planning  stage,  such  as  brainstorming  or 
keeping  a notebook  or  log  of  ideas 

□ use  knowledge  of  sentence  patterns  to  form  new  sentences 

□ be  aware  of  and  use  the  steps  of  the  writing  process;  prewriting  (gathering  ideas, 
planning  the  text,  researching,  organizing  the  text),  writing,  revision  (rereading,  moving 
pieces  of  text,  rewriting  pieces  of  text),  correction  (grammar,  spelling,  punctuation), 
publication  (reprinting,  adding  illustrations,  binding) 

□ use  a variety  of  resources  to  correct  texts 

□ take  notes  when  reading  or  listening  to  assist  in  producing  your  own  text 

□ proofread  and  edit  the  final  version  of  a text 
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□ use  circumlocution  and  definition  to  compensate  for  gaps  in  vocabulary 

□ apply  grammar  rules  to  improve  accuracy  at  the  correction  stage 

□ compensate  for  avoiding  difficult  structures  by  rephrasing 

General  Learning  Strategies 
Cognitive  General  Learning  Strategies 

□ classify  objects  and  ideas  according  to  their  attributes;  e.g.,  red  objects  and  blue 
objects,  or  animals  that  eat  meat  and  animals  that  eat  plants 

□ use  models 

□ connect  what  is  already  known  with  what  is  being  learned 

□ experiment  with,  and  concentrate  on,  one  thing  at  a time 

□ focus  on  and  complete  learning  tasks 

□ write  down  key  words  and  concepts  in  abbreviated  form 

□ use  mental  images  to  remember  new  information 

□ distinguish  between  fact  and  opinion  when  using  a variety  of  sources  of  information 

□ formulate  key  questions  to  guide  research 

□ make  inferences,  and  identify  and  justify  the  evidence  on  which  these  inferences  are 
based 

□ use  word  maps,  mind  maps,  diagrams,  charts  or  other  graphic  representations  to  make 
information  easier  to  understand  and  remember 

□ seek  information  through  a network  of  sources,  including  libraries,  the  Internet,  individuals 
and  agencies 

□ use  previously  acquired  knowledge  or  skills  to  assist  with  a new  learning  task 

Metacognitive  General  Learning  Strategies 

□ reflect  on  learning  tasks  with  the  guidance  of  the  teacher 

□ choose  from  among  learning  options 

□ discover  how  your  efforts  can  affect  learning 

□ reflect  upon  your  thinking  processes  and  how  you  learn 

□ decide  in  advance  to  attend  to  the  learning  task 

□ divide  an  overall  learning  task  into  a number  of  subtasks 

□ make  a plan  in  advance  about  how  to  approach  a task 

□ identify  your  needs  and  interests 

□ manage  your  physical  working  environment 

□ keep  a learning  journal,  such  as  a diary  or  a log 

□ develop  criteria  for  evaluating  your  work 

□ work  with  others  to  monitor  your  learning 

□ take  responsibility  for  planning,  monitoring  and  evaluating  learning  experiences 
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Social/Affective  General  Learning  Strategies 

□ watch  others’  actions  and  copy  them 

□ seek  help  from  others 

□ follow  your  natural  curiosity  and  intrinsic  motivation  to  learn 

□ participate  in  cooperative  group  learning  tasks 

□ choose  learning  activities  that  enhance  understanding  and  enjoyment 

□ be  encouraged  to  try,  even  though  mistakes  might  be  mode 

□ take  part  in  group  decision-making  processes 

□ use  support  strategies  to  help  peers  persevere  at  learning  tasks 

□ take  part  in  group  problem-solving  processes 

□ use  self-talk  to  feel  competent  to  do  the  task 

□ be  willing  to  take  risks  and  to  try  unfamiliar  tasks  and  approaches 

□ monitor  your  level  of  anxiety  about  learning  tasks  and  take  measures  to  lower  it  if 
necessary 

□ use  social  interaction  skills  to  enhance  group  learning  activities 
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Origami  Finger  Game  Folding  Directions 


1 . Fold  color  side  down  on 
bolh  diagonals.  Unfold 


4. 


5. 


6. 


Again,  fold  ail  corners 
lo  center 


Fold  paper  in  half 
and  unfold 


Fold  in  half  from  lop  to 
bottom.  Do  not  unfold. 


Slide  thumbs  and  forefingers  under  the  squares  and  move  the 
Origami  Finger  Game  back  and  forth  to  play. 


Reproduced  with  permission  from  Yosutomo  and  Company,  “Fortune  Teller,"  Yasutomo  Projects  & Ideas,  2006, 
http://www.yosutomo.com/project/fortuneteller.html  (Accessed  December  1 1, 2008). 
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Appendix  D:  Graphic  Organizers 


How  I Contribute  to  Group  Work D-2 

How  I Con  Help  My  Group  D-3 

Activity  Reflection  D-4 

Collecting  My  Thoughts  D-5 

How  to  Use  KWL  Charts  D-6 

KWL  Chart D-7 

How  to  Use  a Brainstornning  Web  D-8 

Brainstornning  Web D-9 

Idea  Builder D-10 

How  to  Create  a Mind  Map D-1 1 

Sannple  Mind  Map  D-1 2 

How  to  Use  Venn  Diagrams D-1 3 

Venn  Diagram  D-1 4 

Five  Senses  Wheel  D-1 5 

Triple  T-chart D-1 6 

Y-chart  D-1  7 

Five  Ws  and  HI  D-1 8 

A Day  in  the  Life  D-1 9 

How  to  Use  PMI  Charts  D-20 

PMI  Chart D-21 

What  I Have,  What  I Need D-22 

Making  a Decision  D-23 

IDEA  Decision  Maker  D-24 
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Influences  on  Decision  Making  D-26 

Goal-setting  Organizer  1 D-27 

Goal-setting  Organizer  2 D-28 
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Goal-setting  Organizer  4 D-30 
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How  I Contribute  to  Group  Work 


My  role  in  this  group  is 


I do  my  job  by: 


I soy  things  like: 


The  most  challenging  port  ot  this  job  is 

The  best  port  of  this  job  is 

I would  rote  my  performance  in  the  role  of 
os 


Reproduced  from  Alberta  Learning,  Kindergorfen  to  Grade  9 Health  and  Life  Skills  Guide  to  Implementation  (Edmonton, 
AB:  Alberta  Learning,  2002),  p.  C.31 . 
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How  I Can  Help  My  Group 


Name: Date: 

During  group  work,  when  someone: 

☆ keeps  interrupting,  I feel 

I con  help  moke  this  situation  better  by 

j ☆ argues,  I feel  

I I con  help  moke  this  situation  better  by 

☆ puts  down  others,  I feel 

I con  help  moke  fhis  situofion  beffer  by 

^ complains,  I feel 

I con  help  moke  this  situation  better  by 

☆ fools  around,  I feel 

I con  help  moke  this  situation  better  by 

bosses  others  around,  I feel 

I con  help  moke  this  situation  better  by 

☆ doesn’t  listen  to  others,  I feel 

I con  help  moke  this  situation  better  by 

☆ is  off-topic,  I feel 

I con  help  moke  this  situation  better  by 

^ is  very  quiet,  I feel 

I con  help  moke  this  situation  better  by  ^ 

Reproduced  from  Alberta  Learning,  Kindergarten  to  Grade  9 Health  and  Life  Skills  Guide  to  Implementation  (Edmonton. 
AB:  Alberta  Learning,  2002),  p.  C.33. 
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Activity  Reflection 


Name:  _ 
Date:  _ 
Activity: 


What  did  1 (we)  do? 

What  were  the  results? 

What  could  we  do  now? 

What  are  the  most  important  things  1 learned  from  this  activity? 

How  could  1 use  the  new  information  and  skills  from  this  activity  in  the  future? 

Adapted  with  permission  from  Eric  Moclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  os  a Teaching  Tool  (Rocky 
Mountain  House,  AB:  Porks  Canada,  1997),  pp.  74,  75. 
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Collecting  My  Thoughts 


Name; 


Date: 


Here  is  everything  I knew  about 


Here  are  some  pictures  of 


Here  are  some  questions  I hove: 
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How  to  Use  KWL  Charts 


Think  about  what  you  already  KNOW  about  your  topic.  List  those 
facts  in  the  first  column. 

For  example,  if  your  topic  is  “How  I Talk  to  Others  in  a New  Language,”  you  may  come 
up  with  these  ideas. 


What  1 know 

What  1 want  to  find  out 

What  1 have  learned 

• Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand. 

• Don’t  be  afraid  to 
make  mistakes! 

Step  2 


Think  of  the  kinds  of  information  you  WANT  to  find  out.  List  specific 
questions  in  the  second  column. 


What  1 know 

What  1 want  to  find  out 

What  1 have  learned 

• Can  use  hand  gestures 
and  facial  expressions 
to  help  the  other 
person  understand. 

• Don’t  be  afraid  to 
make  mistakes! 

• What  do  1 do  if  1 don’t 
know  how  to  say  a 
word? 

• What  do  1 do  if  1 don’t 
understand  what  the 
other  person  is  saying? 

steps 


LEARN  the  answers  to  your  questions.  List  that  information,  and 
anything  else  that  you  learn  about  your  topic,  in  the  third  column. 


MS  Word  allows  you  to  create  your  own  chart  electronically  using 
the  options  in  the  Table  menu. 
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KWL  Chart 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

© Alberta  Education,  Alberta,  Canada 


How  to  Use  a Brainstorming  Web 


step  1 


Step  2 


Identify  your  topic  and  use  it  as  the  title.  Write  it  in  the  centre  of  your  web. 


Identify  categories  of  information  and  label  each  of  the  outer  bubbles. 


Brainstorm  and  jot  down  ideas  in  each  category. 


Newer  versions  of  MS  Word  have  a web-building  option  that  lets  you 
create  your  own  web  electronically. 
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I 


Brainstorming  Web 


Name: 


Date: 


! 

i 

I 


I 


► 
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Idea  Builder 


Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Procfical  Organizers  (Edmonton,  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999),  p.  178. 
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How  to  Create  a Mind  Mop 


What  are  mind  maps? 

Mind  nnops  are  diagrams  that  show  related  ideas  and  information  on  a topic.  They  are 
used  to  note  and  organize  ideas  and  information  in  a way  that  is  meaningful  to  you. 

How  do  I create  a mind  map? 


Identify  your  topic  and  write  it  in  the  centre  of  the  page.  This  is  the  centre 
of  your  mind  map. 


As  you  think  of  a subtopic  related  to  your  main  topic,  write  it  next  to  the 
centre  and  connect  it  with  a line.  Use  different  colours  or  styles  of  writing 
for  your  different  subtopics. 

Add  information  and  ideas  to  the  subtopics  as  you  think  of  them  and 
connect  them  in  meaningful  ways.  Include  ideas  and  information,  such 
as: 

• examples  from  your  own  experience 

• things  you  have  read  or  heard 

• questions  you  want  to  answer 

• feelings  you  have 

• sketches. 


Review  the  ideas  and  information  you  have  written  down  and  use  circles, 
other  shapes  and/or  colours  to  connect  or  group  things. 

You  can  use  mind  maps  for  many  things,  such  as: 

• collecting  ideas,  information  and  questions  to  guide  your  research 

• reflecting  on  a presentation,  group  discussion,  story,  movie  or  television  show 

• collecting  ideas  for  a story,  poem,  role-play  or  skit. 


Step  4 


Step  3 


Step  1 
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Sample  Mind  Map 


W>o<ak'£  / / 

f C'H-' 

YVv^iAWLlC. 

“(W 

"tL\£?Jc~  «5\. 

'S-'o\.<A 

<P^'LAtn'Vvi't'  ^ 

X 

! 

/ 

U-e^v-e 

in 

C^tA.  Ki'fvt'g' ^ 


>-v-^kcX 


In  this  sample,  the  student  circled  all  the  questions  she  had  so  that  she  could  use  them 
in  an  inquiry;  e.g.,  “What  I want  to  find  out”  in  a KWL  chart. 
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How  to  Use  Venn  Diagrams 


Label  each  side  of  the  diagram  with  the  name  ot  each  item  you  are 
comparing. 


Think  about  all  the  unique  features  or  characteristics  of  the  first  item 
and  write  your  ideas  in  the  left  part  ot  the  diagram. 


step  3 


Think  about  all  the  unique  features  or  characteristics  of  the  second 
item  and  write  your  ideas  in  the  right  part  ot  the  diagram. 


step  4 


Think  about  all  the  features  the  items  share  and  write  your  ideas 
in  the  middle  ot  the  diagram. 


MS  Word  has  a Venn  diagram  option  that  lets  you  build  your  own 
Venn  diagram  electronically. 
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Venn  Diagram 


0 

O 

Q 


CD 

E 

o 
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Five  Senses  Wheel 


Name: 


Date: 
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Title/Topic: 


Looks  like: 

Sounds  like: 

Feels  like: 
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Sounds  Like  Looks  Like 


Five  Ws  and  HI 


Name: 


Date: 


Fill  in  the  chart  with  questians  on  your  topic  that  you  want  to  find  answers  to. 


Who? 

List  questions  about 

people. 

What? 

List  questions  about 

things  and  events. 

if 

Where? 

List  questions  about 

places. 

When? 

List  questions  about 

times  and  dates. 

Why? 

List  questions  about 

reasons,  causes 
and  purposes. 

tr  illiiiiliiF'  ■ , ;if 

How? 

List  questions  about 

the  way  things 
happen. 

List  questions  about 

things  that  might 
happen.  " ff  ^ 
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A Day  in  the  Life 


O 

D 

Q 


oi 

E 

D 
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How  to  Use  PMI  Charts 


step  1 


Plus:  Think  about  all  the  advantages  and  good  reasons  for  making  the 
choice. 


Step  2 


Minus:  Think  about  all  the  disadvantages  and  the  down  side  of  nnaking 
the  choice. 


steps 


List  any  information  that  is  neither  positive  nor  negative  as  Interesting. 


Example:  A PMI  chart  that  shows  the  advantages  and  disadvantages  of  using  the 

Internet  as  a research  tool 

Using  the  Internet  as  a Research  Tool 


Plus 

Minus 

Interesting  information 

• There  is  a lot  of 

• If  you  do  not  know 

• Most  teenagers  know 

information. 

how  to  search  well,  it 

more  about  using  the 

can  take  a long  time 

Internet  than  adults! 

• You  can  look  at  a 

to  find  what  you 

number  of  different 

need. 

• Anybody  can  post 

sources  in  a short 

information  on  the 

period  of  time. 

• There  is  no  guarantee 

Internet.  There  are  no 

that  the  information 

rules  to  follow,  no  licenses. 

• You  can  do  your 

you  find  is  accurate 

etc. 

research  in  the 
comfort  of  your  home 

or  of  good  quality. 

or  classroom. 

• The  reading  level  of 
factual  and  historical 
information  may  be 
high. 

MS  Word  allows  you  to  create  your  own  chart  electronically  using 
the  options  in  the  Table  menu. 
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PMI  Chart 


'6 

O 

Q 


oi 

E 
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What  I Have,  What  I Need 


Reproduced  with  permission  from  Edmonton  Public  Schools,  Thinking  Tools  for  Kids:  Practical  Organizers  (Edmonton,  AB: 
Resource  Development  Services,  Edmonton  Public  Schools,  1999),  p.  232. 
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Making  a Decision 


Issue: 


Option: 


PROS+  CONS- 


Facts: 

Feelings: 

My  new  ideas: 

My  decisian: 

My  reasons  for  this 
decision: 

Adapted  with  permission  from  Eric  Moclnnis,  Ross  MacDonald  and  Lynn  Scott,  Controversy  as  a Teaching  Tool  (Rocky 
Mountain  House,  AB:  Porks  Canada,  1 997),  p.  61 . 
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IDEA  Decision  Maker 
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Consider  the  Alternatives 


Decision-making  situation  or  conflict  to  be  resolved: 


^^ption: 


Option: 

A — 


k 


Possible  consequences: 


k 

r A 

Possible  conseouences: 

A A 

^ Ootion: 

r A 

Possible  conseouences: 

\ 
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Influences  on  Decision  Making 


Questions  you  need  to  ask  to  help  you  moke  this  decision 
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Goal-setting  Organizer  1 


Name: 


My  goal  is 


Date: 


I am  choosing  this  goal  because 


To  reach  this  goal,  I will: 


2. 


3. 


It  will  take  me days  to  reach  my  goal. 


Did  I reach  my  goal? 


□ 

□ 

□ 


yes 

almost 

no 


Why  or  why  not? 
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Goal-setting  Organizer  2 


Dote:  ! 

j Is  your  goal: 

; □ specific? 

Name:  1 i-,  . . ^ 

• □ measurable? 

■ □ achievable? 

Goal 

. i_i  leuiisiiL^r 

My  goal  is  to  ...  1 □time-based? 

i 

Rationale 

1 chose  this  goal  because  ... 

Action  plan 

Ta  reach  this  goal,  1 will  ... 

Measurement 

How  will  1 know  it  1 am  successful? 

Self-reflection 

What  would  1 do  differently? 
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Goal-setting  Organizer  3 


Name: 


Date: 


Goal  Planning;  Start  Small 


My  long-term  goal  is 


by 


The  smaller  steps  that  will  help  me  reach  this  goal  are: 

Short-term 
Goal  C 


Short-term  Short-term 

Goal  A Goal  B 


To  reach  this  goal,  I will:  To  reach  this  goal,  I will:  To  reach  this  goal,  I will: 


by 


by 


by 


I will  know  I have  reached  my  long-term  goal  when 
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What  Can  Affect  Your  Goals? 
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Appendix  E:  Assessment  Blackline  Masters 

Self-assessment  Checklist E-2 

Self-assessment  Rating  Scale  E-4 

Peer-assessment  Checklist E-6 

Self-assessment  Checklist  and  Goal  Setting  E-8 

Long-term  Goal  Setting E-10 

Anecdotal  Notes E-12 

Observation  Checklist  E-14 

Checklist  and  Comments  1 E-1 6 

Checklist  and  Comments  2 E-1 8 

Rating  Scale  1 E-20 

Rating  Scale  2 E-22 

Rating  Scale  3 E-24 

Rubric  E-26 

Rubric  and  Checklist E-28 
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Self-assessment  Checklist 


Neso 

NiwThowin:  Skye 

Nitakihtason:  6 

Akinkesihkwan:  akimaw 
oyikipTsim 

Okiskinwahamawakan  kaskihfaw  ... 

fhT 

Namoya 

talk  about  how  Cree  and  English  words  are  sonnetinnes 
similar 

tell  when  someone  has  not  understood  what  1 hove  said 

use  gestures  to  help  moke  myself  understood 

V 

ask  for  help  when  1 am  stuck 

V 

moke  mistakes  in  Cree  and  not  get  discouraged 

check  my  work  over  to  fix  mistakes 

Note:  This  sample  Self-assessment  Checklist  allows  students  to  indicate  their  ability  to 
perform  various  criteria. 


E-2 

2009 
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Self-assessment  Checklist 


NiwThowin: 


Nifakihfason: 


Akinkesihkwan: 


Okiskinwahamawakan  kaskihfaw  ... 

IhJ 

Namoyo 
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Self-assessment  Rating  Scale 

NiwJhowin:  Sophie  Nifakihfason: 


5 


Akinkesihkwan: 


NJstonownesosdp 
ayikipJsim 


Mitoni 

Meskwa 

Kakac 

Nikaskihtan 

kwayask 

Nikaskihtan  ... 

• tell  someone  I’m  happy 

• 

• 

@ 

• 

• tell  someone  I’m  sad 

• 

• 

@ 

• 

• tell  someone  I’m  angry 

• 

• 

@ 

• 

• tell  someone  I’m  tired 

• 

• 

@ 

• 

• show  someone  I’m  surprised  • @ 


• • • • 


• • • • 


Note:  All  criteria  in  this  sample  address  outeome  A-2.2b.  This  Self-assessment  Rating  Scale 

demonstrates  how  students  can  assess  their  performance  as  it  relates  to  particular 
outcomes.  The  teaeher  deeides  whether  or  not  to  follow  up  with  other  activities,  such 
as  goal  setting. 


E-4 

2009 
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Self-assessment  Rating  Scale 


NiwThowin: 


Nitakihfason: 


Akinkesihkwan: 


Nikaskihtan  ... 


Meskwa  Kakac 


Mifoni 

Nikaskihtan  kwayask 
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Peer-assessment  Checklist 


NiwThowin: 

Nikki 

Nitakihtason: 

6 

Newosap 

Akinkesihkwan:  akimow 

mikisiwpTsim 

Niwefatoskemakan: 

Janet 

Ifofamowin: 

Nikaskihtan  masinohaman 

Nikaskihtan  fa  nehiyawasinahaman  ... 

IhT 

Namoya 

write  a descriptive  word  in  Cree  for  each  letter  in  her  name 

y 

write  descriptive  words  that  are  positive  and  describe  her 
well 

use  a dictionary  and  the  word  walls  to  find  words  to  use 

use  a dictionary  to  check  the  spelling  of  the  words  she  used 

w 

draw  pictures  that  match  the  descriptive  words  she  used 

w 

Kwayask  itotaman:  you  picked  really  good  Cree  words  to  describe  yourself — 
some  of  them  were  from  our  new  vocabulary  list. 


Kekwaya  tak?  fdfaman:  check  your  spelling  using  a dictionary  or  our  vocabulary 
lists.  We  wrote  lots  of  these  words  down  in  our  learning  logs  so  they  might  be 
there. 


^ 

Note:  This  Peer-assessment  Checklist  allows  students  to  give  each  other  feedback  about 

particular  aspects  of  their  work.  Comments  written  should  be  constructive  and  specific. 


E-6 

2009 
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Peer-assessment  Checklist 


NiwThowin: 

Nitakihfason: 

Akinkesihkwan: 

Niwetatoskemakan: 

Itotamowin: 

Nikaskihtan  ta  nehiyawasinahaman  ... 

IhJ 

Namoya 

Kwayask  itotaman: 


Kekwaya  takT  fdfaman: 
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Self-assessment  Checklist  and  Goal  Setting 


NiwThowin:  Tonis  Nitakihtason: 


6 


Akinkesihkwan: 


Matokimaw 

MikisiwpTsim 


Nikaskihtan  ... 

IhT 

Namoya 

What  1 am  going  to  do  next ... 

soy  hello  ond  goodbye 

V 

Soy  hello  ond  goodbye  in  Cree 
to  ot  leost  three  people  eoch 
doy. 

listen  to  other  people’s 
opinions 

V 

Write  down  the  opinion  of  one 
person  from  my  group  in  my 
looming  log. 

sing  ''Nimiskaw  Pakan” 

Sing  “N/m/skow  Pakon"  to  my 
grondmo  ot  her  birthdoy  porty. 

soy  the  olphobet 

Soy  the  olphobet  three  times  in  o 
row  without  moking  ony  mistokes. 

get  olong  with  group 
nnennbers 

Moke  sure  thot  everyone  hos  o 
chonce  to  speok  next  time  we 
work  in  groups. 



Note:  This  Self-assessment  Checklist  and  Goal  Setting  allows  students  to  assess  their  abilities 

and  set  goals  to  improve. 


E-8 

2009 
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Self-assessment  Checklist  and  Goal  Setting 


NiwThowin: 


Nitakihfason: 


Akinkesihkan: 


Nikaskihtan  ... 

Ihi 

Namoya 

What  1 am  going  to  do  next  ... 
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Long-term  Goal  Setting 


. . . ^ . ..  Mdtokimaw 

NiwThowin:  Cheyenne 

Nitakihtason:  6 

Akinkesihkwan: 

Mikisiwpisim 

Goal#l: 


By  the  end  of  this  term,  I would  like  to:  know  what  to  say  to  ask  for 

directions  in  Cree. 

To  achieve  this  goal,  I will:  look  up  the  words  I need  to  know  and  write  a 
role-play  to  perfornn  with  a friend. 

My  teacher  can  help  me:  with  my  pronunciation  and  by  making  sure  I am 
saying  things  properly.  Maybe  there’s  a video  I can  watch. 

My  parents  can  help  me  by:  practising  my  role-play  with  me  at  home. 

Goal  #2: 

By  the  end  of  this  term,  I would  like  to:  learn  more  about  what  it’s  like  to  live  in 
Edmonton. 

To  achieve  this  goal,  I will:  research  Edmonton  on  the  Internet  and  ask  my 
neighbour,  Mrs.  Twin,  what  it’s  like  to  live  there. 

My  teacher  can  help  me  by:  bringing  in  books  and  pictures  of  Edmonton  and, 
maybe,  showing  a movie. 

My  parents  can  help  me  by:  buying  me  a book  on  Edmonton  for  my  birthday 
and  taking  me  to  Edmonton  for  a weekend! 

f ^ 

Note:  This  Long-term  Goal  Setting  sheet  allows  students  to  set  long-term  goals  for  their  own 

learning  and  could  be  included  in  students’  learning  logs. 

V / 


E-10 

2009 
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Long-term  Goal  Setting 

Niwihowin: 


Nitakihtason: 


Akinkesihkwan: 


Goal#!: 

By  the  end  of  this  term,  I would  like  to: 
To  achieve  this  goal,  I will:  


My  teacher  can  help  me:  __ 
My  parents  can  help  me  by: 


Goal  #2: 

By  the  end  of  this  term,  I would  like  to: 
To  achieve  this  goal,  I will:  


My  teacher  can  help  me  by: 
My  parents  can  help  me  by: 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 
©Alberta  Education,  Alberta,  Canada 


E-11 

2009 


Anecdotal  Notes  (Grade  6) 
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Anecdotal  Notes 


Comments 

Not  Yet 

Yes 

Outcome 

Activity 

Date 

Student 
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Observation  Checklist  (Grade  6) 


E-14 

2009 
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Note:  In  cases  where  the  student  does  not  demonstrate  a particular  criteria,  the  teacher  should  plan  an  appropriate 

intervention. 


Observation  Checklist 
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Checklist  and  Comments  1 


Grade:  4 


Date:  May  3 


Activity:  Individual  Q and  A 


Specific  Outcome:  S-2.1a  use  simple  strategies,  with  guidance,  to  enhance 
language  use 


Student  Names: 

Has  met  the 
Yes 

outcome 
Not  Yet 

• Janice 

0 

□ 

• Ian 

0 

□ 

• Fatima 

0 

□ 

• Ninin 

□ 

0 

• Melissa 

□ 

0 

• Marika 

0 

□ 

• Zinc 

□ 

0 

• Eliza 

0 

□ 

• Neil 

0 

□ 

• Akiko 

0 

□ 

• Lvdia 

0 

□ 

• Sherice 

0 

□ 

Notes  for  future  pianning:  do  a role-play  activity  in  which  we  talk  about  productive 
strategies  students  con  use  when  speaking  Cree;  e.g.,  use  nonverbal  means  to 
communicate,  use  familiar  repetitive  patterns  from  stories,  songs  and  rhymes, 
compensate  for  avoiding  difficult  structures  by  rephrasing.  Students  then  record  the 
ideas  in  their  learning  logs  and  set  goals  for  using  them. 

f ^ ^ >1 

Note:  This  Checklist  and  Comments  tool  demonstrates  how  a teacher  can  gather  information 

on  several  students’  performances  as  they  relate  to  one  outcome.  The  teacher  can  also 
use  this  information  to  plan  for  future  instruction. 

V ^ J 
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Checklist  and  Comments  1 


Grade: 


Date: 


Activity: 


Specific  Outcome: 


Student  Names: 

Has  met  the  outcome 
Yes  Not  Yet 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

• 

□ 

□ 

Notes  for  future  planning: 
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Checklist  and  Comments  2 


Grade:  6 


Date:  October  5 


Activity: 


Telephone  conversations 
(invitations) 


Specific  Outcome(s):  A-3.2a  express  a wish  or  a desire  to  do  something; 
LC-l.la  pronounce  familiar  words,  phrases  and  expressions  properly; 

LC-1 .3a  use  a repertoire  of  words  and  phrases  in  familiar  contexts,  within  a 
variety  of  lexical  fields 


Lance can: 

(Student  name) 

• offer  to  do  something 

• pronounce  words  comprehensibly 

• use  intonation  to  express  inquiry 

• use  appropriate  vocabulary  related  to  hobbies  and 
invitations 


Yes 

NotY 

0 

□ 

0 

□ 

□ 

0 

0 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

□ 

Done  well:  Seems  to  have  a good  understanding  of  the  vocabulary. 


Could  improve:  Seems  not  to  understand  intonation  and  how  it  can  affect 
meaning. 


Note:  This  Checklist  and  Comments  tool  demonstrates  how  a teacher  can  record  information 

about  student  performance  against  several  criteria.  In  this  sample,  the  student  is  being 
assessed  against  the  same  criteria  found  in  the  sample  rubric.  The  teacher  could  use  a 
checklist  to  check  student  performance  partway  through  a task,  such  as  a telephone 
conversation. 


E-18 

2009 
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Checklist  and  Comments  2 


Grade: 


Date: 


Activity: 


Specific  Outcome(s): 


can: 

(Student  name) 

Yes 

Not  Yet 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

n 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

□ 

□ 

• 

n 

□ 

• 

n 

□ 

Done  well: 

Could  improve: 
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Rating  Scale  1 


Grade:  4 


Date:  March  10 


A t*  ‘tv-  classroom  scavenger 

hunt 


Specific  Outcome:  A-3.3a  engage  in  turn  taking 


Student  meets  the  outcome: 

Student  Names:  Never  Sometimes  Usually  Always 


Sherice 

David 

• • 

• 

• 

A 

A 

Carlos 

• W 

W 

w 

A 

Sonia 

m A 

^ 

w 

A 

Lamva 

A 

w 

Kendra 

• 

* 

w 

A 

w 

A 

Tavlor 

• W 

w 

^ 

w 

A 

Nioin 

A A 

w 

w 

Dennis 

• • 

A 

w 

A 

Zina 

• ^ 

w 

^ - 

V 

A 

Trevor 

• k^ 

w 

w 

Allison 

w w 

A A 

w 

A 

Akiko 

w w 

w 

Tanis 

• 

• 

Georae 

• (5) 

m 

• 

Marcel 

• -• 

A A 

^ 

C^ 

# 

Hannah 

• • 
• 

ki^ 

w 

A 

Weslev 

• W 

• Cm) 

W 

w 

A 

w 

w 

f 

Note:  This  sample  Rating  Scale  demonstrates  how  a teacher  can  record  the  levels  of 

performance  for  several  students,  based  on  a particular  outcome. 


V y 


E-20 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4—6) 

©Alberta  Education,  Alberta,  Canada 


Rating  Scale  1 


Grade: 


Date: 


Activity: 


Specific  Outcome: 


Student  meets  the  outcome: 

Student  Names:  Never  Sometimes  Usually  Always 
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Rating  Scale  2 


Grade:  4 


Date:  November  12 


Activity:  Unit:  My  Family 


Specific  Outcome(s):  A-1  .la  identify  people,  places  and  things;  A-1 .1  b 
identify  people,  places  and  things;  LC-1 .2a  recognize  and  name  some 
elements  of  the  writing  system;  LC-1 .3a  use  a repertoire  of  words  and  phrases  in 
familiar  contexts,  within  a variety  of  lexical  fields;  LC-3.2a  produce  simple 
written  words  and  phrases  in  guided  situations;  S-2.1a  use  simple  strategies,  with 
guidance,  to  enhance  language  use 


Student  Name:  Tonis 
Criteria: 

• was  able  to  share  basic 
information  about  his  or  her  family 

• identified  the  people  in  his  or  her 
family  correctly 

• used  words  relevant  to  the  family 
correctly 

• wrote  words  and  phrases  clearly 
and  correctly 

• used  a dictionary  to  find  new 
words  related  to  the  family 

• used  illustrations  to  provide 
relevant  details  about  his  or  her 
family 

• 

Never 

A 

Sometimes 

fir 

Usually 

A 

Always 

A 

W 

A 

A 

• 

W 

w 

A 

w 

A 

w 

A 

w 

w 

w 

w 

# 

# 

A 

A 

w 

A 

w 

w 

A 

w 

w 

^ 

A 

w 

A 

• 

w 

A 

w 

A 

w 

A 

w 

A 

w 

w 

V 

w 

Note:  This  sample  Rating  Scale  demonstrates  how  a teacher  could  record  information  about 

the  quality  of  a student’s  performance  as  it  relates  to  learning  outcomes. 
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Rating  Scale  2 


Grade: 


Date: 


Activity: 


Specitic  Outcome(s): 


Student  Name:  

Criteria:  Never  Sometimes  Usually  Always 
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Rating  Scale  3 


Grade:  6 


Date:  March  10 


Activity: 


Reading  out  sonne  familiar 
words 


Specific  Outcome(s):  LC-1 .1  a pronounce  familiar  words,  phrases  and 
expressions  properly 


Levels  of  performance  and  corresponding  criteria: 

★ ★ ★ ★ Demonstrated  excellent  pronunciation  of  all  words — no  errors 

★ ★ ★ Demonstrated  good  pronunciation  of  almost  all  words — a few  errors 

★ ★ Demonstrated  acceptable  pronunciation  of  most  words — several  errors  but 

still  comprehensible 

★ Demonstrated  lots  of  errors — mostly  incomprehensible 


Name  of  Student: 

Name  of  Student: 

Louis 

★ ★ ★ ★ 

Fatima 

★ ★ ★ ★ 

Crystal 

★ ★ ★ ★ 

Dakota 

★ ★ ★ ★ 

Marcel 

★ ★ ★ ★ 

Troy 

Cjr  ★ ★ 

★ ★ ★ ★ 

Jonathan 

★ ★ ★ ★ 

Liliya 

^ ★ ★ 

★ ★ ★ ★ 

Akiko 

^ ★ ★ 

★ ★ ★ ★ 

Sally 

★ ★ ★ ★ 

Rebecca 

★ ★ ★ ★ 

Mei 

★ ★ ★ ★ 

Janice 

★ ★ 

★ ★ ★ ★ 

T revor 

★ ★ ★ ★ 

Megan 

cj  ★ 

★ ★ ★ ★ 

f — V 

Note:  This  Rating  Scale  provides  an  example  of  how  a teacher  can  quickly  indicate  levels  of 

students’  performances  as  they  relate  to  one  outcome. 

V 
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Rating  Scale  3 


Grade:  Date: 


Activity: 


Specific  Outcome(s): 


Levels  of  performance  and  corresponding  criteria: 
★ ★ ★ ★ 

★ ★ ★ 

★ ★ 

★ 


Name  of  Student: 

Name  of  Student: 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 

★ 
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Name:  Breanna  Date:  October  17  Activity:  Conversation — making  plans  with  a friend 


. u 

c 

O -O 


E? 

O-S 
33  S 


0 D 

(D  .y 

T3  . 

c (D  o 

1 8^2 


5 s 


II 


U U (D 
on  oo 

0 CD  o 

^ o § 

^ -c  ^ -d 
Oq.cc 

2E1^ 

O-  o 0 5 

> c/,  > -D 

^ o 0 ^ 

2 ifE  O 


— Vl^ 

-n  S ^ 
E •>  -O 

g u,  g -O 
> c b c 
^0=0 
3^  a 2 

O 7-J^  0 0 

SE 

f=  O 0 

2 F ^ o 


o 

n 

o 

Q. 

(U 

U 

U 

< 


c 

E-0 

U O) 


"O 

o c 
a — 

on  -Q 


? o 


0 


> o 
0 0 
^ u 
o c 

-C  3 


0 


O 0 ^ 

b 0 g 

^ I ^ 

O -C  3 


c "O 

D C 

0 D 

C on 

2 V. 

a b 

to  ^ 

1 O 

O O 
«/>  u 


0 

b 

II 

^ O 

O)  0 

8£_ 

-C  ~ 


0 

O 0 

0 :e 

on  O 

1 I 


0 
JD 
O 
"O 

0 0 n 

^.  ■=  CD-tz 


< 2 


0 


2 0 
0 P 
b § 


c 
o 
a 

0 O) 

i-M 

0 D 

E E 
.9  o 


0 

CD 

O 

CO 

CO 

(D  . 
b O 
— n 
o o 
0 

O O 
0 t2 

JZ  0 
“0 
CO  C 


< 0 


■O 

o 

o 

O 

(D 

> 


0 • 
O § 
O --3= 

u 

■b  2 

C on 

O O 

2--0 
0 C 
^ O 

>»  on 

II 

o-.E 
0 > 
it  S 


S E 

O 0 
•5»  £ 
O £ 

8 I 

0 0 


o 

■Q  _ 

O O 
c 
o 

0 '</i 

iz  O 

O O 

o_  U 

o o 

CO  SZ 

O >- 

>■  CD 


^ ?= 

E o 


2 0 

on  -O  C 

0 a o 


c ^ 
O "2 
Q-  2 


a tz 

g a 

o 2 

0 0 

I—  "c 


0 0 
O CD 
■o  O 


c=  >-  -^ 
0:^0 


U 

^ Q)  CO  CO 

o-  b t 0 ^ 

2 O O O 2 

u-  U U "O  b 


2 o 
o a 

^ CD 

c £ 

<D 

= 2 
o-  b 
0 

it  o 


O £ 

^ I 

0 0 


O o 

O on 

0 O 

^ O 

II 


o ,g 


CD 


O 

CO 
CO 

D _. 

>-£ 

g 0 

■S  b 

*5>  O 

C 

O o 

U ID 


-C 

Q. 

■Q 

c 

o 

CO 

-Q 

b 

b U 

E g 

o o 
u u 


E o 
O a 

^ CD 

CO  r~ 
0 £ 
on  -V 

3 O 

> b 

C O 
0 

•5;  o 

o 

u 2 : 


§7 

U < 


c 

o 

"c 

o 

U 


c 

o 

g 

■(j 

c 

D 

C 

o 

CL 


o 

O ’ 


u 

o 

> 


E-26 

2009 


Cree  Language  and  Culture  12-Y  Guide  to  Implementation  (4-6) 

©Alberta  Education,  Alberta,  Canada 


Note:  This  Rubric  demonstrates  how  a teacher  can  assess  one  student’s  performance  as  it  relates  to  different  learning 

outcomes. 


Name:  Date:  Activity: 


Limited 

1 

Acceptable 

i 

1 

Very  Good 

Excellent 

Outcome 
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Note:  This  Rubric  and  Checklist  demonstrates  how  a teacher  can  perform  assessment  of  learning  and  assessment  for  learning  at  the 

same  time,  using  the  same  assessment  tool.  This  combination  of  rubric  and  checklist  records  information  about  a student’s 
performance  according  to  specific  outcomes,  as  well  as  information  about  a student’s  work  habits.  When  a student 
demonstrates  a performance  that  is  below  the  acceptable  level,  the  checklist  allows  the  teacher  to  record  a reason  why  the 
student  did  not  perform  at  an  acceptable  standard  and  provide  a plan  for  future  improvement. 


Rubric  and  Checklist 


Limited 

Work  habits 

□ worked  independently  □ worked  with  some  assistance 

□ worked  with  minimal  assistance  □ required  constant  supervision  and  assistance 

Acceptable 

Very  Good 

Excellent 

Outcome 
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